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Esta	Agenda	es	producto	del	esfuerzo	colectivo	del	equipo	de	trabajo	del	Proyecto	Rural	DEAR	Agenda	–	
EYD2015	y	es	el	resultado	de	las	consultas	y	contribuciones	de	personas	de	los	siete	países	socios	a	través	
de	su	participación	en	grupos	de	trabajo,	proyectos	piloto	y	consultas	Delphi.	El	diseño		y	coordinación	
técnica	del	trabajo	ha	sido	desarrollada	por	el	equipo	de	investigación	del	Observatorio	de	Cooperación	
Internacional	para	el	Desarrollo	de	la	Universidad	de	Valladolid.	La	elaboración	y	redacción	final	de	este	
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Este	documento	puede	ser	parcial	o	totalmente	reproducido,	traducido	a	otros	idiomas	o	adaptado	a	las	
necesidades	locales,	siempre	que	en	las	partes	o	el	total	resultante	sean	distribuidas	sin	coste	alguno;	y	
se	cite	la	fuente.	

	

La	Agenda	modelo	y	las	adaptaciones	locales	están	disponibles	en:	

https://www.ruraldearagenda.eu	

http://www.uva.es/cooperación	

	

	

	

	



	
	

	

	
	 	 	
	

	

	

“La	educación	es	un	arma	de	construcción	masiva”	
		Marjane	Satrapi	
	
	
“La	gran	meta	de	la	educación	no	es	el	conocimiento,	sino	la	acción”	
		Herbert	Spencer	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

PRESENTACIÓN	
	

A	principios	de	2015,	Año	Europeo	del	Desarrollo,	desde	la	Diputación	Provincial	de	Valladolid,	asumimos	
con	ilusión	el	reto	de	liderar	y	coordinar	el	proyecto	europeo	Rural	DEAR	Agenda	EYD	2015,	para	elaborar	
un	modelo	de	Agenda	de	la	Educación	para	el	Desarrollo	y	la	Sensibilización		en	el	ámbito	rural	europeo,	
en	 la	que	han	participado	 instituciones	de	7	países	de	 la	Unión	Europea,	bajo	 la	dirección	 técnica	del	
OCUVA	(Observatorio	de	Cooperación	Internacional	para	el	Desarrollo	de	la	Universidad	de	Valladolid)	

El	objetivo	último	de	este	trabajo	es	contribuir	al	cambio	de	actitud	social	que	nos	lleve	hacia	un	desarrollo	
más	 sostenible	 y	más	 solidario	 en	 un	mundo	 cada	 vez	más	 globalizado,	 presentando	 un	modelo	 con	
estrategias	inclusivas,	innovadoras	y	eficaces	para	desarrollar	acciones	de	Sensibilización	y	de	Educación	
para	la	Ciudadanía	Global	en	los	pequeños	municipios	que	conforman	el	ámbito	rural	en	muchas	regiones	
de	Europa.	

Desde	el	principio	de	este	proyecto,	una	de	las	premisas	básicas	con	las	que	se	ha	trabajado	es	la	de	que	
este	 modelo	 debía	 construirse	 de	 una	 forma	 participativa,	 teniendo	 en	 cuenta	 las	 opiniones	 y	 las	
aportaciones,	las	críticas,	y	fomentando	el	debate	y	la	“lluvia	de	ideas”	entre	los	actores	más	directamente	
involucrados	en	la	implementación	de	las	acciones	de	la	Educación	para	el	Desarrollo:	los	docentes	y	los	
centros	 educativos,	 tanto	 en	 la	 educación	 primaria	 y	 secundaria	 como	 también	 en	 la	 educación	 para	
adultos,	 las	 ONGD	 y	 otras	 asociaciones	 de	 la	 sociedad	 civil,	 y	 también	 las	 entidades	 locales	 y	 las	
instituciones	regionales	de	los	territorios	que	han	colaborado	en	este	proyecto.	

Esta	participación	se	ha	materializado	en	las	distintas	actividades	llevadas	a	cabo	durante	el	desarrollo	del	
proyecto,	 que	 dieron	 un	 primer	 fruto	 importante	 con	 la	 publicación	 en	 2016	 del	 “Diagnóstico	 de	 la	
Educación	para	el	Desarrollo	en	el	ámbito	rural	europeo”,	estudio	que	ha	servido	de	base	para	la	posterior	
elaboración	de	esta	agenda.	

Nuestro	 más	 sincero	 agradecimiento,	 por	 tanto,	 a	 los	 cientos	 de	 profesionales	 cuya	 colaboración	
entusiasta	y	generosa	ha	contribuido	a	la		propuesta	que	aquí	se	presenta,	bajo	la	coordinación	de	los	
socios	 del	 proyecto:	 Cámara	 de	 Comercio	 e	 Industria	 de	 Vratsa	 (Bulgaria),	 	 Ayuntamiento	 de	 Idalión	
(Chipre),	Universidad	de	Tesalónica	(Grecia),	Gobierno	de	la	Región	de	Molise	(Italia),	Fundación	FOPSIM	
(Malta),	Universidad	de	Ciencias	Sociales	SAN	(Polonia),	Diputación	de	Valladolid	y	OCUVA	(España).	

Este	 modelo	 servirá	 de	 base,	 con	 las	 adaptaciones	 al	 contexto	 local	 que	 en	 cada	 caso	 se	 estimen	
convenientes,	al	siguiente	paso	lógico	en	el	que	ya	estamos	trabajando:	la	implementación	efectiva	de	
planes	de	Educación	para	el	Desarrollo	en	los	territorios	que	hemos	participado	en	su	elaboración,	pero	
pretende	ser	también	una	guía	de	referencia	para	otras	zonas	rurales	en	cualquier	región	de	Europa.	

Jesús	Julio	Carnero	García	

Presidente	de	la	Diputación	Provincial	de	Valladolid	
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What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
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PRÓLOGO	
	

La	 insostenibilidad	 de	 la	 explotación	 actual	 de	 los	 recursos	 naturales,	 la	 enorme	 desigualdad	 en	 la	
distribución	de	 los	estos	 recursos	o	el	 cambio	 climático	deberían	mostrarnos	 la	urgente	necesidad	de	
cooperar	como	sociedad	global	para	hacer	frente	a	los	problemas	comunes.	Deberíamos	entender	que	
solo	 desde	 la	 cooperación	 inteligente	 podremos	 alcanzar	 un	 desarrollo	 satisfactorio	 para	 todas	 las	
personas	y	evitar	un	colapso	civilizatorio.		

Parece	evidente	que	la	humanidad	no	ha	dispuesto	antes	de	tanta	información	sobre	cualquier	ámbito	
científico	o	tecnológico.	La	globalización	de	las	comunicaciones	ha	permitido	compartir	una	gran	parte	de	
esta	 información	 e	 incrementar	 el	 acceso	 a	 las	 mismas	 de	 millones	 de	 personas.	 Sin	 embargo,	 la	
información	no	es	conocimiento,	y	el	conocimiento	no	es	suficiente	para	abordar	con	eficacia	los	grandes	
problemas	 de	 la	 humanidad:	 injusticia,	 pobreza,	 insostenibilidad,…Si	 la	 Educación	 es	 un	 medio	 que	
permite	 transformar	 información	 en	 conocimiento,	 la	 Educación	 para	 la	 Ciudadanía	 Global	 es	 un	
instrumento	que	 intenta	orientar	el	 conocimiento	hacia	un	desarrollo	humano	 justo	y	 sostenible	para	
nuestra	sociedad	global.	Un	reto	de	tal	envergadura	no	ha	recibido	hasta	ahora	ni	la	atención	ni	los	medios	
suficientes.	Las	acciones	de	Educación	para	el	Desarrollo	o	de	Educación	para	una	Ciudadanía	Global	han	
estado	 habitualmente	 desligadas	 de	 metodologías	 y	 estrategias	 compartidas	 para	 lograr	 objetivos	
comunes	bien	definidos.		

En	 este	 contexto,	 el	 proyecto	 “Rural	 DEAR	 Agenda	 EYD	 2015”	 ha	 perseguido	 hacer	 una	 propuesta	
metodológica	 y	 estratégica	 de	 la	 Educación	 para	 el	 Desarrollo	 en	 las	 zonas	 rurales	 europeas.	 En	 una	
primera	fase	se	desarrolló	un	diagnóstico	a	través	de	diferentes	instrumentos	para	conocer	la	situación	
de	la	EpD.	Ahora,	después	de	un	trabajo	en	el	que	se	ha	buscado	la	implicación	activa	de	todos	los	agentes	
y	actores	de	 la	EpD	de	nuestro	entorno	cercano,	 se	presenta	una	propuesta	concreta	para	abordar	 la	
Educación	para	el	Desarrollo	en	estas	zonas	rurales	europeas.	

Este	libro	pone	fin	a	un	proyecto	ambicioso	en	el	que	han	participado,	más	allá	de	un	equipo	investigador	
y	 técnicos	 de	 diferentes	 entidades	 europeas,	 un	 amplio	 conjunto	 de	 personas	 que	 desde	 diferentes	
contextos	han	creído	en	la	importancia	de	diseñar	una	agenda	común	para	la	Educación	para	el	Desarrollo.	
Pero	obviamente,	el	trabajo	importante	empieza	ahora.	El	proceso	de	reflexión	ha	sido	constructivo,	pero	
es	hora	de	ponerse	manos	a	la	obra.	Quienes	hemos	dedicado	tiempo	e	ilusión	a	este	proyecto	esperamos	
que	el	compromiso	de	las	entidades	y	administraciones	para	poner	en	marcha	esta	Agenda	sea	firme	y	
permita	 avanzar	 hacia	 una	 sociedad	 que,	 con	 conocimiento	 y	 consciencia	 de	 la	 realidad,	 vuelque	 sus	
esfuerzos	en	dar	los	solución	a	los	grandes	problemas	de	la	humanidad,	superando	caprichosos	intereses	
individuales.		

	
	

											Luis	Javier	Miguel	González	
Director	del	Observatorio	de	la	Cooperación	Internacional	para	

				el	Desarrollo	de	la	Universidad	de	Valladolid.	 	
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the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Marco	conceptual	
	

Una de las tareas del educador o la educadora progresista,…  es 
descubrir las posibilidades -cualesquiera que sean los obstáculos- 
para la esperanza, sin la cual poco podemos hacer…  

(P. Freire, Pedagogía de la esperanza) 
	

	

Medio	rural	y	desarrollo	rural	
	
No	existe	una	única	definición	del	“ámbito	rural”	ni	una	visión	única	de	lo	que	significa	“desarrollo	rural”.	
“Lo	rural”,	en	su	propia	definición,	ha	tenido	connotaciones	peyorativas	que	incluían	diversos	aspectos	
demográficos	 (baja	 densidad	 y	 dispersión	 de	 población,	 procesos	 de	 envejecimiento	 y	 despoblación,	
migración	 femenina,…),	 económicos	 (economía	 dependiente,	 sobre	 todo	 del	 sector	 primario	 y	 con	
empresas	de	reducido	tamaño,	etc.),	o	culturales	(escasa	formación,	falta	de	“modales”,	grosería,	etc.),	
todo	ello	unido	a	escasez	de	infraestructuras,	equipamientos	y	servicios	que	inciden	negativamente	en	la	
calidad	de	 vida	 de	 la	 población.1	 Esta	 visión	 viene	 siendo	 cada	 vez	más	 cuestionada,	 al	 punto	que,	 la	
Comisión	Europea	considera	que	“Las	nociones	de	espacio	o	de	mundo	rural	 se	 refieren	no	sólo	a	una	
delimitación	geográfica,	sino	a	todo	un	tejido	socioeconómico	que	abarca	un	conjunto	de	actividades	muy	
diversas.”2.	
	
Algo	similar	ocurre	con	el	“desarrollo	rural”.	La	asociación	entre	
medio	rural	y	pobreza	ha	sido	utilizada	como	indicador	del	nivel	
de	 prosperidad	 y	 las	 propuestas	 de	 desarrollo	 han	 tenido	
distinto	enfoque	según	se	trate	de	países	desarrollados,	en	vías	
de,	 o	 subdesarrollados.	 Tal	 es	 el	 caso	 de	 la	 Política	 Agraria	
Común	 europea	 (PAC)	 para	 los	 primeros	 o	 de	 la	 Cooperación	
Internacional	para	el	Desarrollo,	para	el	resto.3					
	
En	la	Unión	Europea	(UE)	la	reforma	de	la	PAC	realizada	en	1992	
incorporó	 el	 desarrollo	 rural	 como	 segundo	 pilar	 básico	 e	
implantó	 el	 enfoque	 LEADER	 	 (Liaison	 Entre	 Actions	 de	
Développement	de	l'Économie	Rurale,	“Vínculo	entre	acciones	de	desarrollo	de	la	economía	rural”)	como	
“modo	de	acción	cuyo	principal	aporte	es	la	superación	de	los	enfoques	centrados	meramente	en	el	sector	
agrícola	[…]	y	la	sustitución	de	los	planteamientos	de	diagnóstico,	planificación,	intervención	y	evaluación	

																																																													
1	MARTÍN,	A.	S.	y	otros	(2015):	Programa	de	aprendizaje-Servicio	y	responsabilidad	Social	en	Educación	Secundaria	
Obligatoria:	 Madurez	 vocacional	 y	 Percepción	 del	 Apoyo	 Social	 Comunitario	 para	 el	 Desarrollo	 Rural	 (PASRES).	
Ministerio	de	Agricultura,	Alimentación	y	Medio	ambiente,	Madrid,	2015.	Pág.	15	
2	COMISIÓN	EUROPEA	(1988):	El	futuro	del	mundo	rural.	Comunicación	de	la	Comisión	transmitida	al	Consejo	y	al	
Parlamento	Europeo	el	29	de	julio	de	1988	|COM	(88)	501	final].	Boletín	de	las	Comunidades	Europeas	Suplemento	
4/88.	Pág.	7	
http://repositori.uji.es/xmlui/bitstream/handle/10234/48437/Suplemento4-88..pdf?sequence=1		
3	MARTÍN,	A.	S.	y	otros	(2015):	Pág.	19	

Medio rural como espacio físico 
“asociado a un territorio vivo y 
dinámico, habitado por una 
sociedad avanzada en la que todas 
y todos tienen los mismos 
derechos. La construcción de un 
territorio cohesionado, bajo 
fórmulas de gobernanza adaptable 
y participativa y en plena igualdad 
de derechos, oportunidades y 
servicios para toda la ciudadanía 
[…].”  
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

descendentes	por	ascendentes.	Pretende	optimizar	la	potencialidad	del	territorio	rural	partiendo	de	sus	
señas	de	 identidad	más	significativas	como	principales	activos,	 centrar	el	desarrollo	 local	en	el	ámbito	
rural	y	extrapolar	estos	planteamientos	de	desarrollo	a	otros	entornos.”4	
	
A	esta	concepción	responde	en	el	caso	español	la	definición	del	Ministerio	de	Medio	Ambiente	y	Medio	
Rural	y	Marino	que	entiende	el	medio	rural	como	espacio	físico	“asociado	a	un	territorio	vivo	y	dinámico,	
habitado	por	una	sociedad	avanzada	en	la	que	todas	y	todos	tienen	los	mismos	derechos.	La	construcción	
de	un	territorio	cohesionado,	bajo	fórmulas	de	gobernanza	adaptable	y	participativa	y	en	plena	igualdad	
de	derechos,	oportunidades	y	servicios	para	toda	la	ciudadanía	es	inseparable	de	los	procesos	de	desarrollo	
rural	sostenible.”	Y	añade	un	elemento	que	desgraciadamente	aún	es	necesario	recordar	en	los	procesos	
de	desarrollo:	“Todo	ello	pasa	por	la	permanencia	y	el	empoderamiento	de	las	mujeres	en	el	medio	rural.	
Es	ésta	la	mejor	garantía	contra	el	despoblamiento	progresivo	que	erosiona	nuestro	patrimonio	cultural	y	
natural.”	5	
	
Entender	así	el	medio	rural	tiene	implicaciones	en	la	formulación	
de	esta	Agenda	que,	por	decirlo	de	alguna	manera,	se	dirige	a	un	
medio	 rural	 que	 se	 reconoce	 “en	 re-construcción”,	 un	 ámbito	
vital		deseable	y	posible	a	medio	y	largo	plazo,	en	el	que	mujeres,	
jóvenes	 y	personas	de	otros	países	 tengan	especial	 relevancia	
como	 parte	 de	 una	 estrategia	 encaminada	 a	 restañar	
desigualdades	y	facilitar	nuevos	modelos	de	hacer	comunidad.	
	
En	 este	 proceso,	 algunos	 aspectos	 de	 las	 dinámicas	 rurales	
resultan	 insoslayables.	 Así,	 la	 urgente	 reducción	 de	 los	
desequilibrios	de	género	ha	de	ser,	en	sí	misma,	un	objetivo	de	cualquier	propuesta	de	desarrollo.	Si	bien	
son	múltiples	 los	aspectos	en	 los	que	 incidir	para	avanzar	hacia	una	sociedad	más	equitativa	(sociales,	
económicos,	 dotacionales,	 etc.),	 esta	 Agenda	 pretende	 aportar	 desde	 el	 ámbito	 educativo	 a	 las	
propuestas	dirigidas	al	cambio	de	mentalidad	“desde	la	escala	individual	y	familiar	hasta	la	pública:	[…],	
deconstruir	 los	estereotipos	de	género,	 fomentar	el	 liderazgo	de	 las	mujeres,	 favorecer	su	acceso	a	 los	
puestos	de	toma	de	decisiones	y	aplicar	la	paridad	en	los	organismos	correspondientes	son	los	objetivos	
que	dan	soporte	a	estas	propuestas.”6	
	

Educación	para	el	Desarrollo	-	Educación	para	una	Ciudadanía	Global	
	
El	concepto	de	Educación	para	el	Desarrollo	(ED)	se	mueve	en	una	tensión	permanente	entre	la	necesidad	
de	“claridad	conceptual	para	[tener]	un	discurso	y	estrategias	significativos”7	y	la	necesidad	de	adecuarse	
a	 una	 realidad	 en	 permanente	 cambio.	 Esta	 tensión	 ha	 contribuido	 a	 definir	 la	 ED	 como	 un	proceso	

																																																													
4	MARTÍN,	A.	S.	y	otros	(2015):	Pág.	38	
5	MINISTERIO	DE	MEDIO	AMBIENTE	Y	MEDIO	RURAL	Y	MARINO	(2011):	Diagnóstico	de	la	igualdad	de	género	en	el	
medio	rural.	Madrid,	2011.	Pág.	7	
http://www.mapama.gob.es/es/desarrollo-
rural/temas/igualdad_genero_y_des_sostenible/DIAGN%C3%93STICO_COMPLETO_BAJA_tcm7-171812.pdf		
6	MINISTERIO	DE	MEDIO	AMBIENTE	Y	MEDIO	RURAL	Y	MARINO	(2011):	pág.	253	
7	KRAUSE,	J.	(2010):	European	Development	Education	Monitoring	Report	“DE	Watch”,	Bruselas,	DEEEP.	Pág.	34	
http://concordeurope.org/wp-content/uploads/2012/09/DEEEP-REPORT-2015-001.pdf?de2aba		

La Agenda de Educación para 
una Ciudadanía Global se dirige 
a un medio rural “en re-
construcción”, deseable y posible 
en el medio y largo plazo, en el 
que mujeres y jóvenes tienen 
especial relevancia como parte de 
una estrategia encaminada a 
restañar desigualdades y facilitar 
nuevos modelos de hacer 
comunidad. 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

dinámico,	con	diferentes	generaciones	que	“muestran	que	no	existe	una	única	y	exclusiva	definición	de	
educación	para	el	desarrollo.”8	
	
En	el	informe	europeo	“DE	Watch”	se	proponen	cuatro	concepciones	básicas	de	ED9	y	M.	Mesa,	desde	un	
enfoque	más	evolutivo,	propone	un	proceso	de	cinco	generaciones.10	Además,	los	distintos	actores	de	la	
ED	 (docentes,	 ONG,	 Agencias	 de	 Cooperación	 al	 Desarrollo,	 etc.),	 imprimen	 su	 propio	 sello	 en	 los	
enfoques,	 temas	 y	 principios.	 El	 trabajo	 de	Douglas	 Bourn	¿Qué	 es	 la	 Educación	 para	 el	Desarrollo?11			
recoge	los	principales	enfoques	y	definiciones	existentes	hasta	ese	momento.	
	
A	pesar	de	esta	diversidad,	o	precisamente	por	ella,	hay	un	esfuerzo	continuado	por	identificar		elementos	
comunes	a	las	distintas	prácticas	y	enfoques	de	ED.	En	el	caso	de	las	ONG	europeas,	las	características	
clave	podrían	resumirse	como:	
	

o Comprender	el	mundo	globalizado,	incluyendo	los	vínculos	entre	nuestras	propias	vidas	y	las	de	
las	personas	en	todo	el	mundo;	

	
o Principios	y	objetivos	éticos,	incluyendo	la	justicia	social,	los	derechos	humanos	y	el	respeto	por	

los	demás;	
	
o Procesos	de	aprendizaje	participativo	y	transformador	con	énfasis	en	el	diálogo	y	la	experiencia;	
	
o Desarrollo	de	competencias	de	autorreflexión	crítica;	
	
o Participación	y	compromiso	activo;	
	
o Actuación	como	ciudadanía	global	activa.12		

	

																																																													
8	MESA,	M.	(2011):	Reflexiones	sobre	el	modelo	de	las	Cinco	Generaciones	de	Educación	para	el	Desarrollo.	Revista	
Internacional	sobre	Investigación	en	Educación	Global	y	para	el	Desarrollo.	Número	Cero	(Octubre	2011)	Pág.	161.	
http://educacionglobalresearch.net/wp-content/uploads/09-Comentario-Manuela-Mesa.pdf		
9	KRAUSE,	J.	(2010):	pág.	7	
10	MESA,	M.	(2000):	La	educación	para	el	desarrollo	en	la	Comunidad	de	Madrid:	tendencias	y	estrategias	para	el	
siglo	XXI.	Mimeo	
http://fongdcam.org/manuales/educaciondesarrollo/datos/docs/A_docs/b_6_4_Ed.Desarrollo%20CM.pdf		
11	 BOURN,	 D.	 (2014):	 What	 is	 meant	 by	 Development	 Education?	 Sinergias,	 Diálogos	 educativos	 para	 la	
transformación		social.	Diciembre	2014	–	n.º	1	
http://www.sinergiased.org/index.php/revista/item/51-douglas-bourn-what-is-meant-by-development-education		
12	BOURN,	D.	(2014):	pág.	8	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

	
	
Estos	elementos	se	aproximan	a	la	definición	adoptada	en	el	Foro	de	Concientización	y	Educación	para	el	
Desarrollo	(DARE),	que	entiende	 la	ED	como:	“Un	proceso	de	aprendizaje	activo,	basado	en	valores	de	
solidaridad,	igualdad,	inclusión	y	cooperación.	Permite	a	las	personas	pasar	de	la	conciencia	básica	de	las	
prioridades	de	desarrollo	internacional	y	el	desarrollo	humano	sostenible,	a	través	de	la	comprensión	de	
las	causas	y	efectos	de	las	cuestiones	mundiales,	a	la	participación	personal	y	las	acciones	informadas.	La	
educación	para	el	desarrollo	fomenta	la	plena	participación	de	la	ciudadanía	en	la	búsqueda	de	políticas	
nacionales	 e	 internacionales	 más	 justas	 y	 sostenibles	 basadas	 en	 los	 derechos	 económicos,	 sociales,	
ambientales	y	de	derechos	humanos”.13	
	
En	 el	 caso	 español,	 el	 Plan	 Director	 de	 la	 Cooperación	 Española	 2005-2008,	 define	 la	 ED	 como	 “una	
educación	sociopolítica,	cuyo	eje	es	la	justicia	social	que	se	lleva	a	cabo	en	los	ámbitos	educativos	formales	
y	no	formales.	Se	trata	de	un	proceso	que	requiere	realizarse	en	el	medio-largo	plazo,	donde	la	dimensión	
cognitiva	y	la	de	actitudes	y	valores	no	pueden	separarse.”14	
	
En	definitiva,	lo	que	esta	diversidad	muestra	es	que	la	ED	es	un	proceso	vivo,	rico	en	debates	teóricos	y	
aplicaciones	prácticas	en	permanente	proceso	de	cambio.	Fruto	de	esta	dinámica	es	el	cuestionamiento	
del	 propio	 nombre	 de	 Educación	 para	 el	 Desarrollo.	 Las	 connotaciones	 del	 concepto	 de	 “desarrollo”,	
relativas	a	la	imposición	de	un	determinado	modelo	económico,	político,	social	y	cultural,	que	beneficia	a	
una	minoría	y	excluye	a	grandes	mayorías	de	la	población,	junto	con	la	evolución	que	reflejan	las	distintas	
“generaciones”	de	la	ED	en	cuanto	a	objetivos,	ámbito	temático,	enfoques	pedagógicos,	planteamientos	
educativos,	 etc.,	 han	 hecho	 que	 el	 término	 se	 haya	 ido	 matizando,	 o	 siendo	 sustituido,	 y	 se	 hayan	

																																																													
13	Citado	por	BOURN,	D.	(2014):	pág.	11	
14	 MINISTERIO	 DE	 ASUNTOS	 EXTERIORES	 Y	 DE	 COOPERACIÓN	 (MAEC),	 (2005):	 Plan	 Director	 de	 la	 Cooperación	
Española	2005-2008.	Pág.	101	
http://www.aecid.es/Centro-Documentacion/Documentos/Planificaci%C3%B3n/Plan_Director0508_Esp.pdf		
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

incorporado	 nuevas	 acepciones	 como:	 educación	 emancipadora,15	 educación	 en	 el	 decrecimiento16o	
educación	para	la	ciudadanía	global17,	entre	otras.	
	
La	Organización	de	las	Naciones	Unidas	para	la	Educación,	la	
Ciencia	y	la	Cultura	(UNESCO),	por	su	parte,	adopta	el	término	
Educación	para	una	Ciudadanía	Mundial18	a	partir	del	proceso	
de	investigación	y	consulta	realizado	con	personas	expertas	de	
distintas	 regiones	 del	 mundo	 y	 teniendo	 también	 como	
referencias	las	conclusiones	de	tres	importantes	reuniones	de	
dicha	 Organización	 sobre	 la	 educación	 para	 la	 ciudadanía	
mundial:	la	Consulta	técnica	sobre	la	educación	para	la	ciudadanía	mundial	(septiembre	de	2013),	Foro	I	
de	la	UNESCO	sobre	Educación	para	la	Ciudadanía	Mundial,	(diciembre	de	2013)	y	Foro	II	(enero	de	2015).	
		
Como	expresa	el	Dr.	Qian	Tang	subdirector	general	de	Educación	de	la	UNESCO,	la	Guía	Educación	para	
una	Ciudadanía	Mundial	responde	a	 la	necesidad	de	dar	respuesta	“En	una	época	en	que	se	 insta	a	 la	
comunidad	 internacional	 a	 definir	 medidas	 para	 promover	 la	 paz,	 el	 bienestar,	 la	 prosperidad	 y	 la	
sostenibilidad,	este	documento	de	la	UNESCO	es	una	guía	para	ayudar	a	los	Estados	Miembros	a	lograr	
que	 los	 educandos	 de	 todas	 las	 edades	 y	 procedencias	 puedan	 convertirse	 en	 ciudadanos	 del	 mundo	
informados,	dotados	de	espíritu	crítico,	socialmente	conectados,	éticos	y	comprometidos”19.	
	

																																																													
15	 “La	educación	emancipadora	es	una	propuesta	 radical	 que	 se	 empieza	a	 construir	 desde	diferentes	ámbitos	 y	
sujetos	 (desde	 la	 tradición	 de	 la	 pedagogía	 crítica	 y	 desde	 la	 centralidad	 dada	 a	 ese	 enfoque	 por	 la	 educación	
popular),…	 está	 comprometida	 con	 el	 cambio	 social	 y	 es	 emancipadora	 puesto	 que	 busca	 impulsar	 procesos	 de	
concientización	 para	 que	 los	 sujetos	 identifiquen	 las	 opresiones	 que	 atraviesan	 sus	 vidas	 y	 pongan	 en	 marcha	
acciones	de	resistencia	y	creación	en	un	proceso	a	largo	plazo.”		
Lucas	Platero	Méndez,	Amaia	del	Río	Martínez	y	Gema	Celorio	Díaz	(2016):	Educación	emancipadora	¿qué	hay	de	
nuevo?	Revista	Hariak.	Recreando	la	educación	emancipadora,	Diciembre	2016.	Pág.	5.	
https://celorioblog.files.wordpress.com/2016/12/revista-hariak.pdf		
16	“Hemos	de	empezar	por	cambiar	los	valores	y	descolonizar	el	imaginario	colectivo.	El	objetivo	del	decrecimiento	
pasa	por	un	 cambio	profundo	de	 los	 valores	 en	 los	que	 creemos	 y	 sobre	 los	que	organizamos	nuestra	 vida,…	Es	
necesario,	por	ello,	una	descentración	cognitiva	que	reevalúe	y	deconstruya	estos	planteamientos.	Para	ello	se	hace	
imprescindible	y	crucial	repensar	la	educación.”		
Enrique	Javier	DÍEZ	GUTIÉRREZ,	(2013):	El	decrecimiento	en	la	formación	del	profesorado.	Revista	Interuniversitaria	
de	Formación	del	Profesorado,	78	(27,3)	(2013),	207-219	
https://dialnet.unirioja.es/descarga/articulo/4688549.pdf.	
17	“La	educación	para	la	ciudadanía	mundial	aspira	a	ser	un	factor	de	transformación,	inculcando	los	conocimientos,	
las	 habilidades,	 los	 valores	 y	 las	 actitudes	 que	 los	 educandos	 necesitan	 para	 poder	 contribuir	 a	 un	mundo	más	
inclusivo,	 justo	 y	 pacífico.	 La	 educación	 para	 la	 ciudadanía	mundial	 adopta	 “un	 enfoque	 polifacético,	 utilizando	
conceptos	y	metodologías	que	ya	se	aplican	en	otros	ámbitos,	entre	ellos	la	educación	para	los	derechos	humanos,	
la	 educación	 para	 la	 paz,	 la	 educación	 para	 el	 desarrollo	 sostenible	 y	 la	 educación	 para	 el	 entendimiento	
internacional”5	y	procura	que	se	alcancen	sus	objetivos	comunes.”	
UNESCO	(2015):	Educación	para	la	Ciudadanía	Mundial.	Temas	y	objetivos	de	aprendizaje.	París,	2015.	Pág.	15	
http://unesdoc.unesco.org/images/0023/002338/233876S.pdf		
18	ORGANIZACIÓN	DE	LAS	NACIONES	UNIDAS	PARA	LA	EDUCACIÓN,	LA	CIENCIA	Y	LA	CULTURA	(UNESCO),	(2015):	
Educación	para	la	Ciudadanía	Mundial.		
http://unesdoc.unesco.org/images/0023/002338/233876S.pdf		
19	UNESCO	(2015):	p.	7	

“La ciudadanía mundial hace 
referencia a un sentido de 
pertenencia a una comunidad más 
amplia y a una humanidad común. 
Hace hincapié en la interdependencia 
política, económica, social y cultural y 
en las interconexiones entre los 
niveles local, nacional y mundial.” 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Desde	 esta	 perspectiva,	 las	 distintas	 denominaciones,	 lejos	 de	 resultar	 antagónicas,	 resaltan	
determinados	enfoques	y	aspectos	de	la	Educación	para	la	Ciudadanía	Global	(ECG),	pero	en	todas	ellas	
subyace	su	concepción	como	proceso	educativo	basado	en	los	principios	y	metodología	de	la	educación	
crítica	y	popular,		comprometido	con	la	generación	de	personas	como	sujetos	activos	de	la	historia	en	pro	
de	un	mundo	mejor.		
	

“Tanta	 diversidad	 de	 nombres	 no	 debería	 confundirse	 con	 la	 diversidad	 de	 propuestas	 y	
contenidos.	 Pese	 al	 enfoque	 específico	 de	 cada	 una,	 todas	 estas	 corrientes,	 abogan	 por	 una	
educación	interactiva,	un	proceso	de	enseñanza	aprendizaje	en	el	que	se	capacita	a	las	personas	
para	participar,	para	argumentar,	para	resolver	conflictos	y	asumir	derechos	y	responsabilidades	
en	 las	 aulas	 o	 en	 la	 vida	 cotidiana.	 En	 definitiva,	 todas	 se	 han	 centrado	 en	 la	 adquisición	 de	
conocimientos,	 habilidades	 y	 valores	 con	 el	 fin	 de	 concienciar	 sobre	 los	 derechos	 y	
responsabilidades	para	con	la	comunidad	tanto	local	como	global.”20	

	
En	 definitiva,	 en	 cualquiera	 de	 las	 terminologías	 utilizadas,	
siempre	 se	 estaría	 contemplando	 la	 educación	 como	 una	
estrategia	 imprescindible	 de	 actuación	 permanente,	 con	 una	
finalidad	clara	de	compromiso	y	apuesta	por	un	mundo	distinto,	
integradora	 de	 los	 valores	 individuales,	 los	 principios	 éticos	
compartidos	 y	 la	 responsabilidad	 política	 de	 actuación	 en	
coherencia	con	la	intencionalidad	de	formar	personas	para	una	
ciudadanía	global.	
	
En	 este	 marco	 y	 con	 la	 voluntad	 de	 incorporar	 las	 señas	 de	
identidad	de	las	principales	propuestas	educativas	mencionadas,	como	la	Educación	para	el	Desarrollo,	
Educación	 Emancipatoria	 o	 la	 presentada	 por	 la	 UNESCO,	 asumimos	 el	 término	 Educación	 para	 una	
Ciudadanía	Global	(ECG)	para	la	propuesta	de	esta	Agenda	pensada	para	el	ámbito	rural	europeo.		
	
En	 este	 sentido,	 el	 proyecto	 Rural	 DEAR	 Agenda	 EYD-2015	 considera	 que	 la	mejora	 de	 la	 eficacia,	 el	
alcance,	la	calidad	y	el	impacto	de	las	acciones	de	la	Educación	para	una	Ciudadanía	Global	en	el	medio	
rural	requieren	el	diseño	de	un	Programa	específico	para	 los	municipios	rurales	y	asume	los	principios	
básicos	 reflejados	en	el	Programa	de	acción	mundial	de	Educación	para	el	Desarrollo	Sostenible	como	
seguimiento	del	Decenio	de	las	Naciones	Unidas	de	la	Educación	para	el	Desarrollo	Sostenible	después	de	
2014,21	aprobado	por	la	UNESCO,	primer	organismo	mundial	que	insta	a	considerar	la	educación	como	
medio	para	contribuir	a	solucionar	los	problemas	de	la	humanidad:		
	

a) Proceso	educativo	que	permite	a	cada	ser	humano	adquirir	conocimientos,	competencias,	valores	
y	 actitudes	 con	 los	 que	 contribuir	 al	 desarrollo	 sostenible,	 tomar	 decisiones	 fundamentadas	 y	
adoptar	medidas	responsables	en	favor	de	la	integridad	del	medio	ambiente	y	la	viabilidad	de	la	
economía,	y	lograr	la	justicia	social	para	las	generaciones	actuales	y	venideras.	

																																																													
20	ARGIBAY,	M.	y	otros,	(2007):	Educación	para	la	Ciudadanía	Global.	Debates	y	desafíos.	Hegoa.	Vitoria,	2007.	
http://www.hegoa.ehu.es/file/441/investigacion_def.pdf		
21	ORGANIZACIÓN	DE	LAS	NACIONES	UNIDAS	PARA	LA	EDUCACIÓN,	 LA	CIENCIA	Y	 LA	CULTURA,	UNESCO	 (2013):	
Proposal	 for	 a	 Global	 Action	 Programme	 on	 Education	 for	 Sustainable	 Development	 as	 follow-up	 to	 the	 United	
Nations	Decade	of	Education	for	Sustainable	Development	(Desd)	after	2014.	Conferencia	General,	37ª	sesión,	París.	
http://unesdoc.unesco.org/images/0022/002243/224368e.pdf#page=4		

La diversidad de acepciones,  
conlleva la riqueza de los debates  
en que, pese al enfoque específico 
de cada una de ellas, todas abogan 
por una educación interactiva, un 
proceso de enseñanza aprendizaje 
en el que se capacita a las personas 
para participar, para argumentar, 
para resolver conflictos y asumir 
derechos y responsabilidades en el 
ámbito local y en el global.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

b) Propuesta	que	incorpora	las	cuestiones	esenciales	del	desarrollo	sostenible	en	todo	el	proceso	de	
enseñanza	–	aprendizaje	con	los	consiguientes		métodos	de	enseñanza	y	aprendizaje	innovadores	
y	participativos	que	empoderen	y	motiven	a	 las	personas	participantes	para	actuar	en	pro	del	
desarrollo	 sostenible.	 Proceso	 educativo	 que	 promueve	 competencias	 como	 el	 pensamiento	
crítico,	la	comprensión	de	sistemas	complejos,	la	imaginación	de	hipótesis	futuras	y	la	adopción	
de	decisiones	de	manera	participativa	y	en	colaboración.	

	
c) La	Educación	para	la	Ciudadanía	Global	haya	su	base	en	la	defensa	de	los	derechos	de	las	personas	

y	 los	 pueblos.	 Aborda	 los	 aspectos	 medioambientales,	 sociales	 y	 económicos	 del	 desarrollo	
sostenible	de	una	manera	integrada,	equilibrada	e	integral.	Se	relaciona	asimismo	con	una	agenda	
global	para	el	desarrollo	sostenible	como	la	que	figura	en	el	documento	final	de	la	Conferencia	
Río+20	que	comprende,	entre	otras	cosas,	cuestiones	interrelacionadas	como	la	reducción	de	la	
pobreza,	el	cambio	climático,	la	reducción	de	los	riesgos	de	desastre,	la	biodiversidad	y	el	consumo	
y	la	producción	sostenibles.	Responde	a	especificidades	locales	y	respeta	la	diversidad	cultural.	Su	
objetivo	 es	 impartir	 una	 educación	 de	 calidad	 y	 propiciar	 un	 aprendizaje	 provechoso	 de	 una	
manera	adaptada	a	las	preocupaciones	de	hoy.	

	
d) Práctica	educativa	que	 	abarca	 la	educación	 formal,	no	 formal	e	 informal	y	el	aprendizaje	a	 lo	

largo	 de	 toda	 la	 vida,	 desde	 la	 primera	 infancia	 hasta	 la	 vejez.	 Por	 consiguiente,	 comprende	
también	las	actividades	de	formación	y	de	sensibilización	pública	llevadas	a	cabo	en	el	marco	más	
amplio	de	los	esfuerzos	en	favor	de	un	desarrollo	basado	en	el	respeto	a	las	personas,	los	pueblos	
y	el	territorio.	

	
e) La	Educación	para	la	Ciudadanía	Global,	para	el	Desarrollo	y	en	base	al	Desarrollo	Sostenible	es,	

siempre,	 una	 forma	 de	 educación	 transformadora	 ya	 que	 su	 finalidad	 es	 reorientar	 a	 las	
sociedades	hacia	la	construcción	de	sociedades	respetuosas	de	la	vida	y	dignidad	de	personas	y	
tierra.	

	
f) En	última	instancia,	esto	exige	una	reorientación	de	los	sistemas	y	estructuras	educativos,	y	un	

replanteamiento	de	la	enseñanza	y	el	aprendizaje.	La	estrategia	de	la	Educación	que	se	propone,	
atañe	al	meollo	de	la	enseñanza	y	el	aprendizaje	y	no	puede	considerarse	un	complemento	de	las	
prácticas	educativas	existentes,	sino	una	profunda	transformación	de	las	mismas.	

	

Por	qué	esta	Agenda	
	
Una	de	las	múltiples	brechas	abiertas	por	el	modelo	de	desarrollo	y	sus	crisis	permanentes	es	la	creada	
entre	la	ciudad	y	el	campo,	lo	urbano	y	lo	rural.	En	las	últimas	décadas,	el	ámbito	rural	ha	estado	alejado	
de	 los	 focos	prioritarios	de	 crecimiento,	 lo	que	 le	ha	dejado	 como	espacio	desfavorecido,	 subsidiario,		
donde	los	beneficios	del	progreso	llegan	tarde	y	escasos,	y	se	acumulan	las	deficiencias	y	carencias	del	
modelo.	Tras	la	crisis	económica	que	ha	afectado	a	la	ciudadanía	europea	a	partir	de	2008,	los	recortes	
de	servicios	y	derechos,	justificados	como	inevitables	por	las	características	del	entorno	(despoblación,	
distancias,	 ineficacia,	 etc.),	 están	 profundizando	 las	 diferencias	 y	 acentuando,	 en	 territorios	 que	 ya	
soportan	carencias	significativas,	la	percepción	de	fracaso	en	sus	habitantes:	“Se	te	quitan	las	ganas	de	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

vivir	en	el	pueblo”22.	A	la	par,	llegan	a	vivir	al	pueblo	familias	expulsadas	de	la	ciudad,	personas	migrantes	
expulsadas	de	sus	países	por	crisis	 similares	o	guerras	y,	en	ocasiones,	personas	con	proyectos	vitales	
inviables	en	los	ritmos	urbanos.	
	
El	entorno	rural	es	hoy	una	realidad	compleja	tanto	en	su	composición	social	como	en	la		diversificación	
de	 actividades	 y	 posibles	 fuentes	 de	 desarrollo	 económico.	 Esta	 realidad	 requiere,	 como	 señala	 el	
Ministerio	del	Medio	Ambiente	 y	Medio	Rural	 y	Marino	 citado	anteriormente,	 “la	 construcción	de	un	
territorio	cohesionado,	bajo	fórmulas	de	gobernanza	adaptable	y	participativa,…”.23	En	esta	construcción,	
la	Educación	para	la	Ciudadanía	Global	puede	desempeñar	un	importante	papel.		
	
Trascendiendo	la	visión	economicista,	los	enfoques	actuales	sobre	desarrollo,	incluidos	los	realizados	por	
el	 Banco	Mundial,	 aunque	 reconociendo	 algunas	 dificultades,	 sostienen	 que	 “La	 participación	 de	 los	
ciudadanos	en	la	gobernanza	local	puede	ser	decisiva	para	mejorar	la	calidad	de	las	deliberaciones	y	la	
legitimidad	de	las	decisiones	al	definir	con	claridad	las	necesidades	y	demandas	del	electorado	local	[en	
materia	de	desarrollo].”24		
	
Como	hemos	mencionado	anteriormente,	 la	Educación	para	 la	
Ciudadanía	 es	 fundamentalmente	 un	 proceso	 basado	 en	 la	
participación	 ciudadana	 que	 fortaleciendo	 los	 procesos	
participativos,	trabaja	por	la	construcción	de	una	sociedad	más	
justa,	equitativa	e	igualitaria.	En	este	sentido,	“es	una	educación	
ideológica,	no	neutral,	en	la	que	la	lectura	de	la	realidad	se	hace	
desde	 determinadas	 claves	 que	 ayudan	 a	 interpretarla	 y	 las	
claves	fundamentales	que	sostienen	su	discurso	y	su	práctica	se	
refieren	 a	 los	 valores	 de	 justicia	 social,	 equidad,	 solidaridad	 y	
cooperación.	Desde	esta	dimensión	ética,	 la	Educación	para	 la	
Ciudadanía	Global	busca	reconstruir	un	pensamiento	crítico	que	
analice	 los	 problemas	 sociales	 desde	 la	 perspectiva	 de	 la	
dignidad	humana	y	desde	el	valor	de	la	persona,	por	eso	toma	partido	por	los	sectores	más	vulnerables	y	
desde	 esa	 postura	 denuncia	 la	 desigualdad	 y	 demanda	 otros	 modelos	 alternativos	 acordes	 con	 los	
presupuestos	del	Desarrollo	Humano.”25	
	
El	propósito	de	esta	Agenda	es	aportar	un	granito	de	arena	a	estos	procesos.	
	

																																																													
22	OBSERVATORIO	DE	LA	COOPERACIÓN	INTERNACIONAL	PARA	EL	DESARROLLO	DE	LA	UNIVERSIDAD	DE	VALLADOLID	
(OCUVa)	(2017):	Diagnóstico	de	la	Educación	para	el	Desarrollo	en	el	ámbito	rural	europeo.	Valladolid,	2017.	Grupo	
de	Trabajo.	Valladolid	(España).	
https://www.ruraldearagenda.eu/documents/10593/203336/Diagn%C3%B3stico+RDA/eb1789d3-8558-47ed-aa0f-
455e0f8efcd1	
23	MINISTERIO	DE	MEDIO	AMBIENTE	Y	MEDIO	RURAL	Y	MARINO	(2011):	Pág.	7	
24	BANCO	MUNDIAL	(2017):	 Informe	sobre	el	desarrollo	mundial	2017:	La	gobernanza	y	las	leyes.	Banco	Mundial,	
Washington	DC.	Pág.	25	
25	ARGIBAY,	M.	y	otros	(2009):	“Educación	para	la	ciudadanía	global:	Debates	y	desafíos”.	Bilbao,	Hegoa,	2009.	Pág.	
53	

“La Educación para la 
Ciudadanía Global busca 
reconstruir un pensamiento crítico 
que analice los problemas sociales 
desde la perspectiva de la dignidad 
humana y desde el valor de la 
persona, por eso toma partido por 
los sectores más vulnerables y 
desde esa postura denuncia la 
desigualdad y demanda otros 
modelos alternativos acordes con 
los presupuestos del Desarrollo 
Humano.” 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Objetivos	de	la	Agenda	
	
La	 Rural	 DEAR	 Agenda	 obedece	 al	 propósito	 de	 impulsar,	 experimentar	 y	 promover	 un	 modelo	
participativo	de	Educación	para	la	Ciudadanía	Global	en	el	ámbito	rural	europeo	con	estrategias	y	líneas	
de	acción	inclusivas,	innovadoras	y	eficaces.	
	
Como	se	recoge	en	la	formulación	del	proyecto,	se	trata	de:	
	

1) Promover	la	mejora	de	la	calidad	y	la	eficacia	de	las	acciones	educativas,	englobándolas	en	una	
estrategia	de	trabajo	para	aumentar	el	alcance	y	el	impacto	en	los	municipios	rurales	europeos.	
	

2) Contribuir	 con	 ello	 a	 un	 cambio	 de	 actitud	 social	 hacia	 el	 desarrollo	 rural,	 incorporando	 la	
perspectiva	de	la	sostenibilidad	y	el	apoyo	a	la	Estrategia	después	de	2015	en	las	zonas	rurales	
europeas.	
	

	

Tabla	1.	Objetivos	de	la	Agenda	

Objetivo	general	 Objetivos	específicos	 Objetivos	operativos	

Generar,	probar	y	promover	un	
modelo	participativo	de	Educación	
para	una	Ciudadanía	Global	para	los	
municipios	rurales,	con	estrategias	y	
líneas	de	acción	inclusivas,	
innovadoras	y	eficaces.	

1/	Promover	la	mejora	de	la	calidad	
y	la	eficacia	de	las	acciones	
educativas,	englobándolas	en	una	
estrategia	de	trabajo	para	aumentar	
el	alcance	y	el	impacto	en	los	
municipios	rurales	europeos.	

1.1/	Realizar	procesos	de	formación	de	
agentes	sobre	los	principios,	objetivos,	
contenidos	y	metodologías	de	la	ED	en	los	
distintos	ámbitos	educativos.	

1.2/	Facilitar	el	diseño	y	ejecución		de	
acciones	de	ED	pensadas	desde	y	para	el	
medio	rural.	

1.3/	Promover	el	trabajo	en	red,	la		
coordinación	y	complementariedad	entre	los	
actores	de	la	ECG.	

1.4/	Analizar	el	impacto	de	las	acciones	de	
ECG	que	genere	nuevas	propuestas		

	
2/	Contribuir		a	un	cambio	de	actitud	
social	hacia	el	desarrollo	rural,	
incorporando	la	perspectiva	de	la	
sostenibilidad	(consumo	
responsable	y	ético,	contratación	
pública	ética	y	comercio	justo)	y	el	
apoyo	a	la	Estrategia	después	de	
2015	en	las	zonas	rurales	europeas.	
	

2.1/	Impulsar	la	participación	de	las	personas	
y	organizaciones	sociales	en	procesos	de	
ECG.	

2.2/	Promover	entre	la	ciudadanía	actitudes	
favorables	a	la	paz,	la	justicia,	el	respeto	a	los	
derechos	humanos	y	el	cumplimiento	de	los	
mismos	así	como	la	solidaridad	entre	los	
pueblos.	

Fuente:	Elaboración	propia	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Ámbitos,	Líneas	y	Acciones	estratégicas	
	
El	espacio	rural	es	un	territorio	donde	interactúan	y	se	encuentran	todos	los	espacios	educativos:	centros	
escolares	donde	se	imparte	educación	formal,	con	un	alumnado	que	puede	formar	parte	de	un	núcleo	
familiar	 en	 el	 que	 el	 resto	 de	 integrantes	 pueden	 participar	 en	 programas	 de	 educación	 no	 formal	
(Educación	de	personas	adultas,	actividades	de	organizaciones	sociales,	ONG,	etc.),	y	 todo	ello	bajo	el	
permanente	impacto	de	los	medios	de	comunicación,	que	son	quienes	conforman,	de	manera	especial,	la	
denominada	educación	informal.	

	
Estos	ámbitos	constituyen	espacios	donde	el	hecho	educativo	se	desarrolla	de	manera	más	explícita	y	con	
una	 clara	 intencionalidad	en	 la	 adquisición,	 socialización	 y	 consolidación	de	 los	modelos	de	 sociedad,	
relaciones	y	personas	que	se	pretenden.	Es	en	estos	espacios	en	los	que	la	Educación	para	la	Ciudadanía	
Global	ha	de	desarrollar	su	actividad.		
	
El	proceso	de	diagnóstico	del	Rural	DEAR	Agenda	ha	recogido	aportes	de	los	actores	que	intervienen	en	
los	 tres	 ámbitos	 educativos	 a	 través	 de	 diferentes	 acciones	 llevadas	 a	 cabo	 en	 los	 siete	 países	 socios		
(cuestionarios,	consulta	a	personas	expertas,	grupos	de	trabajo,	proyectos	piloto,	etc.),	que	han	resaltado	
por	un	 lado,	 la	 necesidad	de	desarrollar	 la	 Educación	para	 la	Ciudadanía	Global	 en	 todos	 los	 ámbitos	
educativos	y	por	otro,	la	de	priorizar	determinados	Ámbitos	de	actuación,	Líneas	estratégicas	y	Acciones	
estratégicas.	
	
En	la	siguiente	Tabla	se	incorporan	estos	aspectos	a	los	objetivos	señalados	anteriormente:	
	

Tabla	2.	Agenda.	Objetivos,	Ámbitos,	Líneas	y	Acciones	estratégicas	

Objetivo	
general	

Objetivos	
específicos	

Objetivos	
operativos	

Ámbitos	de	
actuación	

Líneas	
estratégicas	

Acciones	
estratégicas	

Generar,	probar	y	
promover	un	
modelo	
participativo	de	
Educación	para	
una	Ciudadanía	
Global	para	los	
municipios	rurales,	
con	estrategias	y	
líneas	de	acción	
inclusivas,	
innovadoras	y	
eficaces.	

1/	Promover	la	
mejora	de	la	
calidad	y	la	eficacia	
de	las	acciones	
educativas,	
englobándolas	en	
una	estrategia	de	
trabajo	para	
aumentar	el	
alcance	y	el	
impacto	en	los	
municipios	rurales	
europeos.	

1.1/	Realizar	procesos	
de	formación	de	
agentes	sobre	los	
principios,	objetivos,	
contenidos	y	
metodologías	de	la	ECG	
en	los	distintos	ámbitos	
educativos.	

A/	Formación	 Formación	de	
agentes	

Cursos	de	
formación	para	
agentes	
educativos	de	
los	ámbitos	
formales	y	no	
formales	
Seminarios	de	
ECG	en	los	que	
participen	
distintos	
actores	
educativos	

1.2/	Facilitar	el	diseño	y	
ejecución		de	acciones	
de	ECG	pensadas	desde	
y	para	el	medio	rural.	

Encuentros	de	
intercambio	de	
experiencias	
Banco	virtual	
de	recursos	
materiales,	
experiencias,	
programas	y	
actores	
significativos	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

C/Investigación	 Investigación	
participativa	

Diagnóstico	
participativo	
Seguimiento	
participativo	
Sistematización	
Difusión	y	
socialización	de	
resultados	

1.3/	Promover	el	trabajo	
en	red,	la		coordinación	
y	complementariedad	
entre	los	actores	de	la	
ECG.	

B/	Trabajo	en	
red	

Coordinación		
entre	actores	

Convenios,	
acuerdos,	etc.		

1.4/	Analizar	el	impacto	
de	las	acciones	de	ECG	
que	genere	nuevas	
propuestas.	

C/	
Investigación	

Investigación	
participativa	

Seguimiento	
participativo	

Sistematización	

	 Evaluación	

Diseño	del	plan	
de	evaluación	y	
de	los	
indicadores	
Monitoreo	
Recogida	y	
análisis	de	
información	
Informe	de	
Evaluación	

2/	Contribuir		a	un	
cambio	de	actitud	
social	hacia	el	
desarrollo	rural,	
incorporando	la	
perspectiva	de	la	
sostenibilidad	
(consumo	
responsable	y	
ético,	contratación	
pública	ética	y	
comercio	justo)	y	el	
apoyo	a	la	
Estrategia	después	
de	2015	en	las	
zonas	rurales	
europeas.	

2.1/	Impulsar	la	
participación	de	las	
personas	y	
organizaciones	sociales	
en	procesos	de	ECG.	

D/	
Participación	
social	

Participación	y	
movilización	
social	

Cultura	
organizacional	

2.2/	Promover	entre	la	
ciudadanía	actitudes	
favorables	a	la	paz,	la	
justicia,	el	respeto	a	los	
derechos	humanos	y	el	
cumplimiento	de	los	
mismos	así	como	la	
solidaridad	entre	los	
pueblos.	

A/	Formación	 Formación	de	
agentes	

Cursos,	
Campañas,	…		

Fuente:	Elaboración	propia	
	
	

Ámbitos	de	actuación	
	
En	 las	 sugerencias	 del	 Diagnóstico	 de	 la	 Educación	 para	 el	 Desarrollo	 en	 el	 ámbito	 rural	 europeo		
figuran	propuestas	como	la	capacitación	del	personal	técnico	de	 las	entidades	 locales	y	 los	centros	
educativos	en	las	temáticas	y	metodologías	de	la	ED,	la	organización	de	actividades	y	programas	de	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

actuación	 que	 impliquen	 la	 colaboración	 y	 el	 trabajo	 en	 red	 entre	 agentes,	 el	 diseño	 de	 micro-
estrategias	locales	basadas	en	diagnósticos	participativos	de	las	personas	y	entidades	implicadas,	la	
necesidad	de	continuar	avanzando	en	la	creación	de	conocimiento	sobre	la	ED,	la	sistematización	de	
las	prácticas,	etc.26			
Es	a	partir	de	estas	sugerencias	que	se	han	definido	los	cuatro	ámbitos	de	actuación	en	los	que	se	
enfocará	la	Agenda:	la	formación,	el	trabajo	en	red,	la	participación	social	y	la	investigación.	
	

A.1.-	Formación	
	

Se	 trata	 de	 procesos	 educativos	 en	 sentido	 amplio	 que	 se	
desarrollan	 a	 medio	 y	 largo	 plazo	 destinados	 a	 formar	 en	
conocimientos,	 habilidades	 y	 valores.	 Estos	 procesos	 pueden	
llevarse	a	cabo	en	todos	los	ámbitos	educativos	(formal,	no	formal	e	
informal)	 y	 están	 dirigidos	 de	 manera	 especial	 a	 personas	
educadoras,	 que	 incluye	 tanto	 docentes	 como	 quienes	 apoyan	
procesos	educativos	no	formales.	

	
“Su	dimensión	temporal	permite	profundizar	en	el	análisis	de	las	causas	de	la	pobreza	y	en	las	
propuestas	 de	 cambio.	 La	 educación-formación	 sobre	 el	 desarrollo	 completa	 el	 ciclo	
formación-reflexión-acción,	puesto	que	la	comprensión	de	las	desigualdades	es	el	primer	paso	
para	 concienciar	 y	 promover	 actitudes	 de	 cambio	 en	 los	 destinatarios	 de	 los	 procesos	
educativos,	con	independencia	del	ámbito	de	actuación	en	el	que	acontezca.”27	
	

El	hecho	de	orientarse	prioritariamente	a	personas	educadoras	supone	que	tales	procesos	han	de	incidir	
en	 aspectos	 de	 contenido	 y	metodológicos,	 por	 un	 lado,	 y	 abordar	 las	 prácticas	 desarrolladas	 en	 los	
diferentes	espacios	 formativos:	aulas,	aire	 libre,	 talleres,	etc.,	por	otro.	Esto	 requiere	crear	espacios	y	
momentos	 de	 encuentro,	 intercambio	 y	 aprendizaje	 entre	 las	 personas	 educadoras	 de	 los	 distintos	
ámbitos.	

	

A.2.-	Trabajo	en	Red		
	

La	actuación	educativa	en	el	marco	de	la	ECG	pretende	un	cambio	de	mentalidad	que	abarca	desde	el	
cuestionamiento	y	deconstrucción	de	estereotipos	de	etnia,	género,	cultura,	pobreza,…		al	fomento	de	
valores	 y	 actitudes	 como	 la	 solidaridad	 y	 el	 compromiso.	 Esto	 supone	 un	 proceso	 continuado	 que	
involucra	 distintas	 esferas	 de	 intervención	 y,	 en	 consecuencia,	 distintos	 actores	 sociales.	 Por	 ello,	 es	
precisa	la	actuación	coordinada	de	organismos	públicos	y	agentes	sociales.		

	

																																																													
26	OCUVa	(2017):	Diagnóstico	de	la	Educación	para	el	Desarrollo	en	el	ámbito	rural	europeo.	Valladolid,	2017.	Pág.	
209-212		
27	ORTEGA,	Mª	Luz	(2007):	Estrategia	de	Educación	para	el	Desarrollo	de	la	Cooperación	Española.	MAEC,	2007.	Pág.	
22	
http://intercoonecta.aecid.es/Documentos%20de%20la%20comunidad/Estrategia_Educaci%C3%B3n%20para%20
Desarrollo.pdf		

“Es un proceso educativo que 
pretende formar en contenidos, 
habilidades y valores; y tiene 
una perspectiva temporal de 
medio y largo plazo que permite 
profundizar en el análisis de las 
causas de la pobreza y 
propuestas de cambio…”  
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

En	el	ámbito	local/rural	las	principales	partes	interesadas	son	las	
autoridades	 públicas,	 los	 actores	 implicados	 en	 los	 distintos	
ámbitos	educativos	(miembros	de	las	juntas	directivas	escolares,	
agentes	de	desarrollo	 local,	monitoras/es	de	 aulas	de	 cultura,	
etc.),	 y	 colectivos	 de	 la	 sociedad	 civil	 (organizaciones	 no	
gubernamentales,	asociaciones	y	grupos	en	pro	de	personas	desfavorecidas	y	marginadas),	y	otras	partes	
interesadas	 como	 	 los	 medios	 de	 comunicación	 locales,	 que	 tienen	 un	 papel	 que	 desempeñar	 en	 la	
difusión	de	información	y	saberes	alternativos.	

	
El	trabajo	en	red	supone	la	coordinación	de	actores	para	llevar	a	cabo	acciones	conjuntas	de	ECG,	pero	
también	para	incrementar	los	intercambios	encaminados	a	la	elaboración	de	propuestas	conjuntas	frente	
a	 actores	 provinciales,	 regionales,	 nacionales,…,	 a	 la	 realización	 de	 estudios	 y	 análisis	 de	
situaciones/procesos	educativos,	al	desarrollo	de	propuestas	educativas,	etc.		

	
“Posibilitar	 que	 los	 procesos	 y	 propuestas	 sean	 sostenibles	 en	 el	 tiempo	 y	 tengan	 un	
impacto	 significativo	 requiere	 el	 fortalecimiento	 de	 las	 redes	 de	 múltiples	 partes	
interesadas	 en	 el	 plano	 local	 y	 la	 mejora	 de	 la	 calidad	 de	 las	 plataformas	 locales	 de	
aprendizaje	y	cooperación”.	28	

	

A.3.-	Participación	social	
	

Entendemos	por	participación	social	la	intervención	de	la	ciudadanía	en	la	toma	de	decisiones	respecto	
de	 todo	 aquello	 que	 le	 afecta	 a	 distintos	 niveles,	 desde	 lo	 local	 hacia	 lo	 global,	 y	 en	 la	 creación	 de	
propuestas	orientadas	a	conseguir	el	desarrollo	humano.	

	
Si	bien	la	definición	es	globalmente	aceptada,	esta	forma	de	participación	no	es	algo	dado	en	nuestra	vida	
social.	El	modelo	de	democracia	y	participación	social	imperante	con	frecuencia	despoja	a	la	ciudadanía	
de	su	derecho	a	una	participación	real	y	consciente.	Por	ello,	la	participación	social,	desde	nuestro	punto	
de	vista,	requiere:	

	
o Una	ciudadanía	formada	e	 interesada	por	 los	asuntos	comunes,	que	valore	 los	propios	

aportes	y		los	colectivos,	y	la	riqueza	de	la	diversidad	de	puntos	de	vista.	
	
o La	 disponibilidad	 de	 cauces,	 espacios	 y	 tiempo	 para	 el	 intercambio	 de	 información	 y	

opiniones,	y	la	construcción	de	propuestas.	
	

o La	asunción	de	la	propia	responsabilidad	y	funciones,	y	la	colaboración	en	la	gestión	de	
conflictos,	la	toma	de	decisiones	y	la	realización	de	proyectos	

	
Llevar	a	cabo	estos	requisitos	supone	la	implantación	de	procesos	de	ECG,	tal	como	la	concibe	el	Consenso	
Europeo	sobre	Desarrollo,	que	resalta	la	figura	de	una	ciudadanía	activa	y	responsable:	

	
“El	objetivo	de	la	educación	y	la	sensibilización	en	materia	de	desarrollo	es	hacer	posible	
que	todos	los	europeos	tengan	a	lo	largo	de	su	vida	acceso	a	la	posibilidad	de	sensibilizarse	

																																																													
28	UNESCO	(2014):	Pág.	24	

Es preciso un pacto entre los 
diferentes actores y agentes 
educativos para llevar adelante un 
proceso continuado y sistemático 
que construya cambios reales. 



26

   

 
   

70 

The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

y	de	percibir	 los	aspectos	del	desarrollo	mundial	y	su	importancia	local	y	personal,	y	de	
ejercer	sus	derechos	y	responsabilidades	como	habitantes	de	un	mundo	interdependiente	
y	cambiante,	contribuyendo	a	hacerlo	más	justo	y	sostenible.”29	

A.4.-	Investigación	
	
Concebimos	 la	 investigación	 desde	 la	 perspectiva	 de	 la	 investigación-acción,	 como	 un	 proceso	 de	
elaboración	de	conocimientos	que	parte	de	las	prácticas,	reflexiones	y	análisis	de	la	realidad.	Se	trata	de	
acciones	encaminadas	a	sistematizar	y	analizar	en	profundidad	la	problemática	de	la	Educación	para	la	
Ciudadanía	Global	 y	 buscar	 la	 fundamentación	 y	 formulación	de	propuestas	 alternativas	 tanto	 a	nivel	
temático	 como	 metodológico.	 Son	 procesos	 participados	 de	 creación	 de	 nuevos	 conocimientos	
destinados	a	mejorar	las	prácticas.	

	
“…,	su	objetivo	es	analizar	en	profundidad	la	problemática	del	desarrollo	y	fundamentar	
las	 distintas	 propuestas	 para	 promover	 el	 desarrollo	 humano.	 Las	 prácticas	 de	 ED	
(sensibilización,	e	 incidencia	política	y	movilización	social)	deben	estar	basadas	en	esta	
dimensión.	Su	metodología	de	trabajo	se	basa	en	las	técnicas	de	investigación	social,	con	
especial	énfasis	en	aquellas	que	promueven	la	investigación-acción.	Son	éstos	“métodos	
en	los	que	tanto	los	investigadores	como	la	población	participan	activamente,	en	un	plano	
de	 igualdad,	 como	 agentes	 de	 cambio,	 confrontando	 de	 forma	 permanente	 el	modelo	
teórico	 y	 metodológico	 con	 la	 práctica,	 a	 fin	 de	 ajustarlo	 a	 la	 realidad	 que	 se	 quiere	
transformar	y	pueda	servir	para	orientar	las	estrategias	y	programas	de	acción”30		

	
Partiendo	de	la	convicción	de	que	el	conocimiento	es	algo	vivo,	dinámico	e	inacabado	que	se	desarrolla	
primordialmente	mediante	el	diálogo	y	la	reflexión	colectiva,	es	en	los	procesos	educativos	participativos	
donde	el	saber	se	produce	a	partir	de	las	experiencias	y	aportes	del	grupo,	de	otras	experiencias	y	saberes,	
para	llegar	a	construir	teoría	y	nuevos	conocimientos	que	permitan	mejorar	la	práctica.		
	
La	investigación	se	convierte	así	en	una	forma	de	indagación	reflexiva	realizada	por	quienes	participan	en	
las	situaciones	sociales	para	mejorar	sus	propias	prácticas,	sociales	o	educativas,	su	comprensión	de	las	
mismas,	y	los	contextos	en	que	se	realizan.	

	

Líneas	estratégicas	
	
Las	Líneas	estratégicas,	dando	continuidad	a	los	Ámbitos	de	actuación,	son	las	herramientas	movilizadoras	
con	las	que	la	Educación	para	la	Ciudadanía	Global	se	hace	operativa.		
	
Cinco	son	las	líneas	que	posibilitarán	el	logro	de	los	objetivos	operativos	propuestos	en	el	diseño	de	la	
Agenda,	como	se	recoge	en	la	siguiente	Tabla:	

																																																													
29	 COMISIÓN	 EUROPEA	 (2007):	 Consenso	 europeo	 sobre	 el	 desarrollo:	 La	 contribución	 de	 la	 educación	 y	 de	 la	
sensibilización	en	materia	de	desarrollo.	Pág.	6	
http://ec.europa.eu/europeaid/sites/devco/files/publication-development-education-for-the-european-
consensus-200806_es.pdf		
30	ORTEGA,	Mª	Luz	(2007):	P.	22	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

	

B.1.-	Formación	de	agentes		
	

Fortalecer	las	capacidades	y	habilidades	de	quienes	educan	y	forman	para	impartir	más	eficazmente	la	ED	
y	 transformar	 los	 entornos	 de	 aprendizaje	 y	 formación,	 integrando	 en	 el	 hecho	 educativo	 contextos,	
conocimientos,	recursos	y	metodologías,	ha	de	ser	una	actividad	constante.		

	
En	la	Hoja	de	Ruta	de	la	educación	para	el	Desarrollo	Sostenible	
(UNESCO)	 la	 creación	 de	 capacidades	 de	 las	 personas	
educadoras,	 consideradas	 importantes	agentes	de	cambio	por	
aportar	 respuestas	 desde	 el	 sector	 de	 la	 educación,	 se	 define	
como	uno	de	los	ámbitos	prioritarios	de	acción,	“pero	para	que	
puedan	 contribuir	 a	 la	 transición	 hacia	 una	 sociedad	 nueva,	

Tabla	3.	Líneas	estratégicas.	Objetivos,	Ámbitos	y	Líneas	de	actuación	estratégicas	

Objetivos	operativos	 A) Ámbitos	de	actuación	 B) Líneas	estratégicas	

1.1/	Realizar	procesos	de	formación	de	agentes	
sobre	los	principios,	objetivos,	contenidos	y	
metodologías	de	la	ECG	en	los	distintos	
ámbitos	educativos.	

• Formación	 • Formación	de	agentes	

1.2/	Facilitar	el	diseño	y	ejecución		de	acciones	
de	ECG	pensadas	desde	y	para	el	medio	rural.	 • Investigación	 • Investigación	participativa	

	
1.3/	Promover	el	trabajo	en	red,	la		
coordinación	y	complementariedad	entre	los	
actores	de	la	ECG.	
	

• Trabajo	en	red	 • Coordinación	entre	agentes	

1.4/	Analizar	el	impacto	de	las	acciones	de	ECG	
que	genere	nuevas	propuestas.	 • Investigación	

• Investigación	participativa	

• Evaluación	

2.1/	Impulsar	la	participación	de	las	personas	y	
organizaciones	sociales	en	procesos	de	ECG.	 • Participación	 • Participación	y	movilización	

social	

2.2/	Promover	entre	la	ciudadanía	actitudes	
favorables	a	la	paz,	la	justicia,	el	respeto	a	los	
derechos	humanos	y	el	cumplimiento	de	los	
mismos	así	como	la	solidaridad	entre	los	
pueblos.	

• Formación	 • Formación	de	agentes	

Fuente:	Elaboración	propia	

“Para que las personas educadoras 
y formadoras de agentes puedan 
contribuir a la transición hacia una 
sociedad nueva, deben adquirir 
primero los conocimientos, las 
competencias, las actitudes y los 
valores necesarios para ello.” 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

deben	adquirir	primero	los	conocimientos,	las	competencias,	las	actitudes	y	los	valores	necesarios.”	31		
	
La	formación,	contemplada	como	un	proceso	continuado,	requiere	una	estrategia	educativa	integrada	en	
un	plan	más	amplio	de	actuación	global	que	 fortalezca	 las	capacidades	y	 los	 recursos	en	un	marco	de	
concertación	entre	agentes	políticos	y	actores	educativos	y	sociales.			
	
Esta	formación,	que	incluirá	el	ámbito	de	la	sensibilización,	se	llevará	a	cabo	mediante	diferentes	acciones	
como	 cursos	 y	 jornadas	 de	 trabajo,	 Encuentros,	 Congresos,	 Intercambio	 de	 experiencias,	 etc.,	 que	 se	
detallarán	más	adelante	en	el	capítulo	donde	se	recoge	el	plan	de	implementación	de	la	Agenda.	

B.2.-	Coordinación	entre	actores	
	

La	Coordinación	es	una	consecuencia	y	un	requisito	lógico	en	un	marco	de	decisión		comprometida	entre	
diferentes	agentes,	que	busca	garantizar	políticas	a	corto,	medio	y	 largo	plazo	y	posibilita	actuaciones	
coherentes,	viables	y	sustentables	en	el	tiempo.	

	
Llevar	 a	 cabo	 una	 estrategia	 educativa	 con	 voluntad	 de	 promover	 cambios	 en	 personas	 y	 contextos		
implica,	 necesariamente,	 una	 coordinación	 y	 una	 comunicación	 constante	 y	 permanente	 basada	 en	
acuerdos	entre	los	diferentes	sectores	comprometidos.	

	
Así	entendida,	la	coordinación	como	acción	pedagógica	necesita	
de	 la	 argumentación	 y	 el	 debate	 entre	 actores	 de	 diferentes	
ámbitos,	como	son	quienes	tienen	responsabilidades	políticas	y	
técnicas,	 quienes	 desempeñan	 su	 función	 en	 el	 ámbito	
educativo	 formal	 y	 quienes	 llevan	 a	 cabo	 su	 labor	 desde	 la	
participación	social.		

	
Se	requiere	la	creación	de	un	ámbito	de	coordinación	en	el	que	
participen	actores	con	distintas	responsabilidades,	roles	y	experiencias	y	que	comprometa	a	cada	uno	de	
ellos	a	través	de	marcos	normativos	y	otros	instrumentos	que	definan	y	regulen	los	pactos	necesarios	con	
las	suficientes	dotaciones	para	su	desarrollo.	

B.3.-	Sistematización	y	evaluación	
	

Evaluar	y	sistematizar	prácticas	educativas	desde	una	visión	transformadora,	es	una	acción	primordial	ya	
que	supone	la	fundamentación	de	proposiciones,	políticas	y	actuaciones	alternativas,	fruto	de	un	análisis	
profundo	 y	 compartido	 sobre	 la	 práctica	 desarrollada.	 Óscar	 Jara	 Holliday32	 a	 la	 sistematización	 de	

																																																													
31	ORGANIZACIÓN	DE	LAS	NACIONES	UNIDAS	PARA	LA	EDUCACIÓN,	LA	CIENCIA	Y	LA	CULTURA	(UNESCO),	(2014):	
Hoja	de	ruta	para	la	ejecución	del	programa	de	acción	mundial	de	Educación	para	el	Desarrollo	Sostenible.	París,	
2014.	Pág.	20	
http://unesdoc.unesco.org/images/0023/002305/230514s.pdf		
32	 Educador	Popular	y	Sociólogo	peruano-costarricense.	Director	General	del	Centro	de	Estudios	y	Publicaciones	
Alforja	en	Costa	Rica	y	Coordinador	del	Programa	Latinoamericano	de	apoyo	a	la	Sistematización	de	Experiencias	de	
CEAAL	(Consejo	de	Educación	de	Adultos	de	América	Latina).	

La Coordinación de agentes es una 
consecuencia y un requisito lógico 
en un marco de decisión  
comprometida entre diferentes 
agentes, que busca garantizar 
políticas a corto, medio y largo 
plazo y posibilita actuaciones 
coherentes, viables y sustentables 
en el tiempo.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

experiencias	y	la	evaluación	junto	con	la	investigación	las	llama	“hermanas	de	una	misma	familia”,33	al	
señalar	que	estas	tres	actividades	contribuyen	al	mismo	propósito	general	de	conocer	 la	realidad	para	
transformarla	y	las	tres	se	sitúan	en	el	terreno	del	conocimiento.	

	
La	lógica	de	la	“investigación–acción”,	propone	la	elaboración	de	
conocimientos	 a	 partir	 de	 las	 prácticas	 reflexionadas	 y	 los	
análisis	de	la	realidad	que	se	pretende	cambiar.	Así	entendida,	
la	primera	fase	en	esta	propuesta	metodológica	sería	partir	de	
una	aproximación	(investigación)	diagnóstica	del	contexto	concreto	donde	se	va	a	desarrollar	el	plan	de	
trabajo.	Esta	investigación	conlleva	una	recopilación	y	acción	reflexiva	participada,	es	decir,	el	grupo,	la	
colectividad	desde	el	 inicio	 tiene	un	papel	activo	y	corresponsable.	 La	planificación	de	 las	acciones,	 la	
elaboración	de	los	programas	y	proyectos	y	la	práctica	resultante,	serán	el	contenido	de	la	práctica	de	la	
evaluación	que,	nuevamente,	dará	las	claves	para	continuar	el	proceso	educativo	transformador.	

B.4.-	Participación	y	movilización	social	
	

La	incidencia	y	movilización	social	son	acciones	dirigidas,	por	un	lado,	a	promover	la	participación	en	la	
toma	de	decisiones	y,	por	otro,	consecuencia	lógica	de	la	propia	participación.	Implican	la	actuación	sobre	
los	contextos	concretos,	con	propuestas	alternativas	orientadas	a	cambios,	siguiendo	la	perspectiva	de	
actuación	local	con	repercusión	en	lo	global.	

	
La	movilización	social	es	un	medio	que,	junto	con	otras	actuaciones	en	un	marco	de	coherencia	política,	
pretende	visibilizar	una	realidad	sujeta	a	una	propuesta	de	cambio,	para	lo	cual	es	necesaria	la	incidencia	
en	las	instancias	donde	se	toman	las	decisiones	políticas.	

	
La	movilización	social	necesita	de	un	proceso	previo	de	lectura	y	
análisis	 compartido	 y	 crítico	 de	 la	 realidad,	 tanto	 local	 como	
global,	 para	 diseñar	 propuestas	 alternativas	 al	 modelo	 actual	
que	vayan	construyendo	un	 referente	que	abogue	por	el	bien	
común,	 respondiendo	 a	 los	 intereses	 sociales	 y	 con	 fines	
trasformadores.	Asimismo,	tiene	un	carácter	global,	donde	las	diversidades,	la	perspectiva	de	género,	el	
medio	ambiente	y	el	respeto	a	los	derechos	de	las	personas	y	territorios	sean	una	presencia	constante.		
En	este	marco,	promover	y	contar	con	una	acción	desde	la	participación	consciente	es	garantía	de	cambios	
que	conecten	las	esferas	locales	y	la	realidad	global	y	donde	las	transformaciones	pasen	por	cambios	en	
las	personas,	los	grupos	y	colectivos,	las	comunidades	y	los	territorios.	

Acciones	estratégicas	
	

Si	 las	 Líneas	 estratégicas	 las	 hemos	 definido	 como	 las	
herramientas	movilizadoras	 que	hacen	operativa	 la	 propuesta	
de	 Educación	 para	 la	 Ciudadanía	 Global,	 las	 Acciones	 las	
entendemos	 como	 las	 actuaciones	 a	 través	 de	 las	 cuales	 se	
articula	todo	el	trabajo	de	la	ECG.	
																																																													
33	 JARA,	O.:	Sistematización	de	experiencias,	 investigación	y	evaluación:	aproximaciones	desde	tres	ángulos.	Rev.	
Educacion	 Global	 Research,	 Nº	 1,	 Febrero	 2012.	 Pág.	 56	 http://educacionglobalresearch.net/wp-
content/uploads/02A-Jara-Castellano.pdf		

Sistematización, evaluación e 
investigación contribuyen al 
propósito general de conocer la 
realidad para transformarla. 

Participación y movilización social a 
partir de una lectura crítica de la 
realidad como requisito previo para 
el diseño de propuestas alternativas 
en lo local y lo global. 

Las acciones estratégicas son las 
actuaciones concretas a través de 
las cuales se articula el diseño de  
Educación para la Ciudadanía 
Global. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Sirviéndonos	 nuevamente	 de	 la	 Tabla	 general	 como	 guía,	 las	 acciones	 representan	 el	mayor	 nivel	 de	
concreción	de	la	Agenda.	Dado	que	será	en	el	último	capítulo	donde	se	presente	de	manera	más	detallada	
presentamos	a	grandes	rasgos	las	acciones	estratégicas	planteadas	para	el	logro	de	los	objetivos	que	se	
pretenden.	

	

Tabla	4.	Acciones	estratégicas.	Objetivos,	Líneas	y	Acciones	estratégicas	

Objetivos	operativos	 Líneas	estratégicas	 Acciones	estratégicas	

1.1/	Realizar	procesos	de	formación	de	
agentes	sobre	los	principios,	objetivos,	
contenidos	y	metodologías	de	la	ECG	en	los	
distintos	ámbitos	educativos.	

Formación	de	agentes	

Cursos	de	formación	para	agentes	educativos	de	
los	ámbitos	formales	y	no	formales.	
Seminarios	de	Educación	para	la	Ciudadanía	
Global	en	la	que	participen	distintos	actores	
educativos.	

1.2/	Facilitar	el	diseño	y	ejecución		de	
acciones	de	ECG	pensadas	desde	y	para	el	
medio	rural.	

Encuentros	anuales	de	intercambio	de	
experiencias.	
Creación	de	un	Banco	virtual	de	recursos	
materiales,	experiencias,	Programas	y	actores	
significativos.	

1.3/	Promover	el	trabajo	en	red,	la		
coordinación	y	complementariedad	entre	
los	actores	de	la	ECG.	

Coordinación		entre	
actores	

Convenios	marco	entre	agentes	políticos	y	
educativos	con	responsabilidades	a	nivel	local,	
regional,	nacional	e	internacional.	
Acuerdos	específicos	para	el	desarrollo	de	
acciones	conjuntas	educativas	y	de	participación	
social.	

Formulación	conjunta	de	proyectos	de	ECG.	

1.4/	Analizar	el	impacto	de	las	acciones	de	
ECG	que	genere	nuevas	propuestas.	

Investigación	
participativa.	

Seguimiento	participativo.	

Sistematización.	

Evaluación.	

Diseño	del	plan	de	acción	y	los	indicadores	

Monitoreo.	

Recopilación	y	análisis	de	información.	

Informe	de	evaluación	

2.1/	Impulsar	la	participación	de	las	
personas	y	organizaciones	sociales	en	
procesos	de	ECG.	

Participación	y	
movilización	social	

Fortalecimiento	de	la	cultura	organizacional	de	los	
grupos	sociales	locales.	

Apoyo	al	diseño	y	ejecución	de	acciones	
formativas	dirigidas	a	grupos	sociales	locales	
(juventud,	mujeres,	grupos	interculturales,	…)	

2.2/	Promover	entre	la	ciudadanía	
actitudes	favorables	a	la	paz,	la	justicia,	el	
respeto	a	los	derechos	humanos	y	el	
cumplimiento	de	los	mismos	así	como	la	
solidaridad	entre	los	pueblos.	

Formación	de	agentes	

Cursos,	de	formación	específicos	para	agentes	
educativos	y	sociales	en	el	ámbito	no	formal	en	
temáticas	referidas	a	metodologías	y	trabajo	de	
grupos	colaborativos.	
Apoyo	para	el	diseño	de	Campañas	de	actuación	y	
movilización	social	sobre	las	realidades	que	se	
pretenden	transformar	(pobreza,	agotamiento	
medio	ambiental,	personas	refugiadas,	etc.)	

Fuente:	Elaboración	propia	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Agentes	principales	
	
La	implantación	de	la	Agenda,	en	coherencia	con	las	finalidades	y	metodologías	mencionadas,	supone	una	
real	 participación	 de	 la	 ciudadanía	 de	 los	 ámbitos	 rurales	 en	 los	 que	 se	 circunscriban	 las	 propuestas	
educativas;	la	implicación	de	los	agentes	sociales	que	han	participado	en	el	Proyecto	Rural	Dear	Agenda;		
y	la	definición	de	mecanismos	de	concertación,	alianzas	y	compromisos	entre	ellos,	es	decir,	de	trabajo	
en	red.	
	
A	lo	largo	de	todo	el	proceso	de	diagnóstico,	tres	han	sido	los	actores	directamente	comprometidos	en	la	
definición	 de	 propuestas	 de	 actuación	 de	 la	 Agenda:	 las	 Entidades	 Locales,	 Las	 Organizaciones	 No	
Gubernamentales	y/o	Sociales	y	 la	Comunidad	educativa,	 formada	por	el	profesorado,	alumnado	y	 las	
familias	participantes	en	las	asociaciones	escolares.	
	
	
1) Administración	Pública	-	Entidades	Locales	

	
Es	 la	 entidad	 política	 que	 gobierna	 el	 territorio	 y	 que	 tiene	 las	 competencias	 en	 la	 definición	 de	
políticas	y	planes	de	actuación	local.		
	
En	algunos	casos,	se	referirá	a	las	alcaldías	municipales	y	órganos	provinciales	y	en	otros	dependerá	
de	la	respectiva	división	administrativa	local.	

	
	
2) Comunidad	educativa	

	
Consideradas	 como	 tales	 todos	 aquellos	 espacios	 donde	 se	 desarrolla	 una	 actividad	 formativa	
regulada	y	constante	y	en	la	que	interactúan	y	son	parte	integrante	el	personal	docente	y	no	docente,	
el	alumnado	y	las	familias	del	mismo.	Por	extensión,	la	comunidad	donde	se	ubica	el	centro	educativo.	
	
En	algunos	países	se	puede	hablar	también	de	comunidad	educativa	como	aquella	en	la	que	se	llevan	
a	 cabo	 programas	 de	 educación	 no	 formal	 dirigidos	 a	 personas	 mayores,	 colectivos	 específicos	
(mujeres,	jóvenes,	etc.)	en	la	que	interactúan	las	personas	destinatarias	de	los	programas	y	el	equipo	
de	educación	social	dependiente	de	la	Administración	pública.		

	
3) ONG/OSC	

	
Las	organizaciones	representan	la	sociedad	civil	y	son	el	tercer	actor	fundamental	que,	por	un	lado,		
representan	a	la	ciudadanía,	y	por	otro	abordan	problemáticas	y	realizan	actividades	con	diferentes	
sectores	y	partes	del	mundo.	
	
Además	de	representantes	de	la	sociedad	civil,	son	agentes	educativos	significativos	en	los	espacios	
comunitarios	pues	desarrollan	estrategias	y	experiencias	de	educación	no	formal.	En	el	desempeño	
de	 esta	 labor,	 tienen	 dos	 papeles	 especialmente	 relevantes:	 el	 enriquecimiento	 mutuo	 de	 las	
estrategias	 y	 experiencias	 educativas;	 y	 la	 reivindicación	 ante	 los	 poderes	 públicos	 de	 espacios	 y	
recursos	para	la	implantación	de	estos	procesos	educativos.	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Organigrama	
Para	la	puesta	en	marcha	de	la	Agenda	se	propone	crear	la	siguiente	estructura	organizativa:		
	
Imagen	2:	Organigrama	

	
Fuente:	Elaboración	propia.	
	
Los	actores	de	este	organigrama	se	definen	de	la	siguiente	forma:	

	
ENTIDAD	PROMOTORA:	Es	la	entidad	que	tiene	las	competencias	para	promover	y	financiar	la	puesta	en	
marcha	de	la	Agenda.	Es	una	autoridad	pública	(gobierno	provincial,	comarcal,	regional	o	local)		que	se	
compromete	 a	 implementar	 la	 Agenda	 de	 Educación	 para	 la	 Ciudadanía	Global	 en	 el	 territorio	 de	 su	
competencia.	
	
EQUIPO	COORDINADOR:	Una	representación	de	estos	actores	constituyen	el	GRUPO	COORDINADOR	que	
garantiza	 la	 puesta	 en	marcha,	 seguimiento	 y	 evaluación	 de	 las	 acciones	 de	 la	 Agenda	 y	 tiene	 como		
responsabilidades	principales:	
	

1. Representar	a	su	grupo	de	entidades	en	cada	territorio	concreto	(ONGD,	OSC,	Centros	educativos,	
etc.)	

	

Agente	Promotor- Financiador	(Gobierno	
provincial,	local	regional,	etc.)

EQUIPO	TÉCNICO	FACILITADOR	
(formadores	de	agentes,	seguimiento,	

asesoramiento,	evaluación)

GRUPO	COORDINADOR	(representantes	
de	ONG,	OSC,	Centros	educativos,	

Administración	local,	etc)

Municipio		X		
(Ayuntamiento,	ONG,	OSC,	Centro	

educativo,	etc.)		

Municipio		Y	
(Ayuntamiento,	ONG,	OSC,	
Centro	educativo,	etc.)		

Municipio		Z		
(Ayuntamiento,	ONG,	OSC,	
Centro	educativo,	etc.)		
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

2. Negociar	y	acordar	con	el	resto	de	participantes	el	calendario	de	actuaciones	que	se	pondrán	en	
marcha,	y	así	como	el	enfoque	y	temática	de	éstas,	y	la	colaboración	y	aportación	de	cada	uno	de	
los	agentes	en	su	ejecución.	

	
3. Coordinar	el	diseño	participativo	y	la	planificación	de	las	actuaciones	concretas	en	cada	territorio	

siguiendo	las	indicaciones	de	la	Agenda,	y	dando	siempre	repuestas	a	las	características	propias	
de	cada	zona	y	a	los	requerimientos	de	sus	habitantes.		

	
4. Formarse	en	los	métodos	de	investigación-	acción,	planificación	y	diseño	participativos,…	
	
5. Estimular	la	colaboración	y	trabajo	en	red	de	otros	agentes	del	territorio	y	de	otros	municipios	y	

zonas	rurales.	
	
6. Promover	la	efectiva	puesta	en	marcha	de	actuaciones	en	cada	territorio/municipio,…	
	
7. Planificar	y	dinamizar	el	seguimiento	participativo	y	la	sistematización	de	la	experiencia.	

	
EQUIPO	 FACILITADOR:	 El	 equipo	 técnico	 facilitador	 está	 formado	 por	 personas	 expertas	 en	 procesos	
educativos	y	de	dinamización	social	participativa.	Puede	ser	personal	de	la	propia	entidad	promotora	o	
personal	de	otra	entidad	especializada	en	este	tipo	de	procesos.		
	
Son	funciones	del	equipo	facilitador:	
	

1. Facilitar	todo	el	proceso	y	velar	por	la	correcta	implementación	de	la	Agenda	
	
2. Gestionar	el	programa	
	
3. Formar	a	los	agentes	del	grupo	coordinador	y	las	entidades	que	representan	

	
4. Dar	soporte	y	asistencia	técnica	

	
5. Hacer	el	seguimiento	y	evaluación	de	la	Agenda		

	
La	estrecha	vinculación	entre	los	diferentes	equipos	y	la	entidad	promotora	viene	garantizada	por	el	hecho	
de	que	 la	Agenda	concibe	 la	 formación	de	agentes	 como	un	proceso	en	cascada,	en	el	que	el	equipo	
coordinador	recibe	del	equipo	facilitador	la	formación	y	el	asesoramiento	técnico	necesarios	para	llevar	a	
cabo	 la	 capacitación	 al	 resto	 de	 agentes	 en	 cada	 municipio	 concreto	 y	 dinamizar	 los	 procesos	
participativos.		
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Lógicas	y	principios	generales	
	
	

“La	educación	está	obligada	a	proporcionar	las	cartas	náuticas	de	
un	mundo	complejo	y	en	perpetua	agitación	y,	al	mismo	tiempo,	
la	brújula	para	poder	navegar	por	él”.34	

	
	
Las	posibilidades	de	implementación	de	una	Agenda	de	Educación	con	propuestas	de	cambio		suponen,	
como	premisa	previa,	la	voluntad	y	decidido	apoyo	de	las	autoridades	políticas	y	los	diferentes	actores	
sociales	al	modelo	de	educación	que	se	propone.	
	
Por	 otra	 parte,	 “hacer	 en	 común”	 un	 modelo	 de	 sociedad	 que	 sea	 el	 referente	 para	 concepciones,	
planteamientos	 e	 intereses	 diversos	 no	 es	 tarea	 fácil,	 pues	 requiere	 partir	 de	 la	 actitud	 abierta,	 el	
compromiso	y	la	pérdida	del	miedo	“al	error”	de	innovar	en	cualquier	actor	social:	una	entidad,	un	centro	
educativo	o	una	organización	no	gubernamental.	
	
Una	Agenda	de	Educación	para	la	construcción	de	una	ciudadanía	democrática,	activa,	diversa,	respetuosa	
y	comprometida	con	los	espacios	que	habita,	las	personas	con	las	que	convive	y	los	aconteceres	globales,	
no	es	simplemente	una	agenda	de	educación,	sino	una	propuesta	que	abarca	todos	los	ámbitos	de	la	vida.		
	
Desde	esta	visión	integral,	que	supone	en	definitiva	una	forma	de	
“hacer	 política”,	 es	 fundamental	 el	 trabajo	 conjunto	 y	 la	
concertación	entre	agentes	de	distintos	ámbitos	sociales	en	pro	de	
una	 mejor	 gestión	 política	 no	 sólo	 de	 la	 educación,	 sino	 de	 los	
recursos	naturales,	la	economía,	la	salud,	los	derechos,	etc.,	desde	
una	perspectiva	“glocal”.	Se	trata	de	conseguir	una	coherencia	de	
políticas	que	supere	las	miradas	fragmentadas	y	por	lo	tanto	insuficientes	de	las	problemáticas	globales.		
	
Desde	esta	coherencia,	esta	Agenda	se	inscribe	en	las	siguientes	lógicas:	
	
• La	 lógica	 de	 la	 Educación	 Popular	 como	 forma	 de	 toma	 de	 conciencia	 de	 la	 realidad	 y	 de	 su	

transformación	a	través	del	diálogo,	la	crítica	y	la	reflexión:	partir	de	la	práctica,	de	lo	que	la	gente	
sabe	 y	 vive,	 para	 construir	 un	 conocimiento	 colectivo	 basado	 en	 el	 reconocimiento	 de	 las	
diversidades,	 y	 para	 reconocerse	 como	 sujetos	 activos	 en	 el	mundo	 y	 corresponsables	 de	 lo	 que	
acontece	y	puede	acontecer.	

	
• La	lógica	de	“lo	glocal”,	entendida	como	la	aceptación	de	la	dialéctica	existente	entre	lo	que	se	decide	

y	hace	(a	nivel	político,	económico,	medioambiente,	social,	etc.)	en	el	ámbito	cercano	y	su	impacto	
global.	Este	sentido	de	pertenencia	a	un	espacio	compartido,	a	pesar	del	discurso	mediático	sobre	“la	
aldea	global”,	no	es	tan	universal	como	se	pretende	hacer	creer.		

	

																																																													
34	Delors,	Jacques	(1994):	"Los	cuatro	pilares	de	la	educación",	en	La	Educación	encierra		un	tesoro.	Informe	de	la	
Comisión	Internacional	sobre	Educación	para	el	Siglo	XXI.	México:	El	Correo	de	la	UNESCO.	Pág.	91	
https://www.uv.mx/dgdaie/files/2012/11/CPP-DC-Delors-Los-cuatro-pilares.pdf		

Una Agenda de Educación para 
una ciudadanía activa y  
comprometida no es sólo una 
agenda de educación, sino una 
propuesta que abarca todos los 
ámbitos de la vida. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

• La	lógica	de	la	comprensión	de	la	persona	como	un	todo	en	el	que	confluyen	la	dimensión	personal	-
aprender	 a	 ser-,	 la	 dimensión	 social	 -aprender	 a	 vivir	 con-,	 la	 dimensión	 sistémica	 -aprender	 a	
conocer-,	y	la	dimensión	espacio–temporal	-aprender	a	actuar-.	
	

• La	lógica	de	la	visión	política	y	ecosistémica,	entendiendo	a	las	personas	como	titulares	de	derechos,	
integrantes	 de	 una	 ciudadanía	 activa	 que	 busca	 sociedades	 basadas	 en	 la	 justicia	 social	 y	 con	 un	
sentido	amplio	de	la	problemática	ecológica,	no	limitada	únicamente	al	medio	ambiente.	Incluye	esta	
visión,	 además,	 reflexiones	 sobre	 la	 calidad	 de	 vida,	 el	 sentido	 de	 los	 valores	 ecológicos	 y	 el	
“reverdecimiento	del	yo”,	es	decir	el	hecho	de	que	las	personas	han	de	reconocerse	como	parte	de	
los	problemas	y	de	las	soluciones35.	

	
Por	último,	en	el	diseño	y	ejecución	de	la	Agenda	se	recogen	como	principios	fundamentales	la	práctica	
ética	y	comprometida	con	la	realidad,	a	través	de	una	acción	pedagógica	que	posibilite		la	actuación	frente	
a	 las	 situaciones	 de	 violación	 de	 derechos,	 con	 una	 especial	 mirada	 de	 género	 y	 de	 protección	 a	 la	
diversidad	cultural,	funcional	y	sexual.		
	
El	diseño	de	la	Agenda	de	Educación	para	la	Ciudadanía	Global	para	el	ámbito	rural	europeo	se	construye	
sobre	 una	 propuesta	 que	 trata	 de	 mantener	 el	 equilibrio	 entre	 el	 carácter	 generalista	 que	 defina	
referentes	y	el	operativo	que	facilite	su	aplicación	y	adaptación	a	los	contextos	locales.	
	
Un	diseño	en	el	que	cada	parte	y	el	todo	resultante	han	de	responder	de	forma	coherente	con	el	marco	
conceptual	y	finalidades	de	la	ECG.	Un	diseño	que	se	alimenta	de	propuestas	vivas	y	necesarias,	como	las	
de	la	Escuela	Nueva,	de	cuyo	tronco	surgieron	educaciones	como	la	Educación	para	el	Desarrollo.		
	
De	esta	metodología	recogemos	los	siguientes	principios	pedagógicos36:	

	
1. Conjugar	 práctica	 y	 teoría,	 poner	 el	 foco	 de	 los	 contenidos	 en	 aspectos	 de	 la	 realidad	 cercana,	

conocida	y	de	interés	para	las	personas	y	el	grupo.	
	

2. Didáctica	basada	en	el	principio	de	“aprender	haciendo”,	que	de	manera	general	se	caracteriza	por:	
o Aprendizaje	en	el	marco	de	un	proceso	continuo;	
o Se	evalúa	de	manera	integral	todos	los	componentes;	
o Se	aprende	resolviendo	problemas,	resolviendo	interrogantes;	

																																																													
35	Boni,	A.	(Coord.)	(2016):	Estrategia	de	Educación	para	el	Desarrollo	en	el	ámbito	formal	de	la	Comunitat	
Valenciana	(2017-2021)	Pág.	14	

http://www.ingenio.upv.es/sites/default/files/adjunto-pagina-
basica/estrategia_de_educacion_para_el_desarrollo_en_el_ambito_formal_de_la_comunitat_valenciana.pdf		

36
	Modelo	Escuela	Nueva,	aprender	en	contexto.	Movimiento	de	renovación	pedagógica	que	surge	en	el	siglo	XIX,	

aunque	sus	antecedentes	se	remontan	al	siglo	XVI	(cabe	destacar	a	Erasmo	de	Roterdam,	al	humanista	español	
Luis	Vives,	los	trabajos	de	Fenelon	y	el	Emilio	de	J.	J	Rousseau).	Sus	principales	pedagogos	fueron	John	Dewey,	
Adolphe	Ferriére,	María	Montessori,	Paulo	Freire,	Roger	Cousinet,	A.	S.	Neil,	Célestin	Freinet	y	Jean	Piaget,	entre	
otros.	(NSM	por	sus	siglas	en	inglés).	
http://modeloescuelanueva.webnode.es/news/fundamentacion-metodologica-dedel-modelo-escuela-nueva/		
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

o Se	 desarrollan	 competencias	
individuales	y	grupales;	

o Los	aprendizajes	parten	de	la	lectura	
cercana	 de	 la	 realidad,	 de	 lo	 local	 y	
vuelven	 como	 práctica	 aplicada	 al	
contexto	(local	o	global);	

o Los	 aprendizajes	 se	 sustentan	 en	
experiencias	 significativas,	 en	
núcleos	de	interés;	

o Se	profundizan	 los	saberes	producto	
de	la	reflexión	compartida;	

	
3. Partir	de	lo	concreto	para	pasar	a	lo	global.	

Esta	lógica	de	la	“globalización”,	ya	presente	
en	la	teoría	gestal,	plantea	que	los	fenómenos	
psíquicos	se	expresan	globalmente	y	de	ahí	la	
importancia	 de	 organizar	 los	 contenidos	 en	
unidades	globales	con	un	criterio	“totalizador”.	

	
4. El	punto	de	partida	son	las	necesidades	e	intereses	de	las	personas.	Los	aprendizajes	se	sustentan	

en	núcleos	de	interés,	en	experiencias	significativas	de	personas	y	grupos,	de	los	que	se	parte	para	ir	
generando	un	proceso	de	aprendizaje	compartido.	El	dinamismo	lo	va	generando	el	propio	grupo	y,	
al	pasar	a	ser	un	espacio	de	socialización	y	socializado,	se	está	formando	ciudadanía.	

	
5. En	este	marco,	se	entiende	la	“educación	formal”	como	un	hecho	educativo	que	no	se	circunscribe	al	

“recinto	 escolar”	 sino	 que,	 como	 comunidad	 educativa,	 es	 parte	 de	 una	 comunidad	más	 amplia	
(barrio,	localidad,	país,	mundo).		

	
Así	entendida,	la	propuesta	metodológica	y	las	técnicas	educativas	de	referentes	como	Freinet	o	Cousinet	
encuentran	su	sitio	al	hablar	de	la	comunicación	permanente	que	debe	existir	entre	el	centro	escolar	y	el	
contexto	social	en	que	se	inscribe;	entre	alumnado,	familias,	docentes,	sociedad	en	general.	
	
Concebir	el	hecho	educativo	como	actuación	social	y	 socializante	 resalta	 la	 idea	de	 la	necesidad	de	 la	
colaboración	 entre	 personas	 con	 roles	 similares	 (profesorado	 de	 centros	 educativos,	 personal	 de	
ONG/OSC,	 personal	 técnico	 de	 administraciones	 públicas),	 aunque	 con	 diferentes	 experiencias	 y	
competencias.	La	actuación	educativa	 implica	el	 trabajo	en	red,	es	decir,	 la	 incorporación	de	todas	 las	
personas	que	viven	en	una	comunidad.	Como	recuerda	el	proverbio	africano	“Para	educar	a	un	niño	hace	
falta	toda	la	tribu”.	
	
Por	otra	parte,	el	trabajo	cooperativo	supone,	como	cualquier	otra	situación	social	y	relacional,	asumir	y	
enfrentar	conjuntamente	las	diferencias	y	dificultades	que	de	ellas	se	desprenden.	Una	gestión	positiva	
de	 los	 conflictos	 y	 la	 toma	de	decisiones	 consensuada,	 siguiendo	 la	 lógica	de	atender	 a	 la	 totalidad	 y	
trabajar	 por	 un	 mismo	 fin,	 así	 como	 la	 evaluación	 compartida	 del	 impacto,	 son	 características	 que	
abundan	en	los	valores	de	democracia,	convivencia,	cogestión	y	mirada	propositiva	de	cambio.	

	

Imagen	3:	Lógica	de	la	propuesta.	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Objetivos	de	la	Agenda	
	

Como	se	proponía	en	el	proyecto	Rural	DEAR	Agenda	–	EYD	2015	este	documento	obedece		al	propósito	
de	impulsar,	experimentar	y	promover	un	modelo	participativo	de	Educación	para	la	Ciudadanía	Global	
(ECG)	 en	 el	 ámbito	 rural	 europeo,	 mediante	 la	 contribución	 a	 un	 cambio	 de	 actitud	 social	 hacia	 el	
desarrollo	sostenible	y	la	mejora	de	la	calidad	y	eficacia	de	las	acciones	de	la	Educación	para	la	Ciudadanía	
Global.	Para	el	logro	de	tales	objetivos	se	desarrollarán	cuatro	líneas	de	acción	estratégicas:	Formación,	
Trabajo	en	red,	Participación	social		e	Investigación.	
	

Puesto	que	la	Agenda	pretende	ser	una	herramienta	eficaz	en	la	
búsqueda	de	nuevos	modelos	sociales,	relacionales	y	vitales	en	el	
ámbito	rural,	se	plantea	como	retos	adicionales	la	incorporación	
de	la	juventud	rural,	identificando	y	asumiendo	sus	necesidades	
sentidas,	 propuestas	 de	 acción,	 intereses	 y	 estrategias	
relacionales,	y	el	acercamiento	a	 los	grupos	y	redes	de	mujeres	
que,	 desde	 nuevas	 prácticas	 están	 aportando	 reflexiones	 y	
propuestas	desde	perspectivas	feministas. 	
		
En	la	misma	lógica	y	grado	de	importancia,	convocar	a	la	comunidad	de	quienes	migran,	ya	sea	desde	
el	propio	país	o	desde	otros,	y	van	poblando	territorios	rurales	europeos	será	el	tercer	reto.	Encontrar	
y	 renovar	 bagajes	 culturales	 y	 experienciales	 es	 una	 oportunidad	 que	 ofrece	 este	 movimiento	 de	
poblaciones	diversas.	
	
En	la	siguiente	tabla	presentamos	la	matriz	que	incorpora	los	distintos	elementos	que	se	desarrollan	en	
la	Agenda,	que	será	ampliada	en	el	último	capítulo	incorporando	los	aspectos	operativos:	
	

	 	

Jóvenes, mujeres, poblaciones 
migrantes representan miradas 
que, desde otras perspectivas, 
aportan una reflexión y unas 
propuestas diferentes que es 
necesario incorporar en la 
definición de sociedades nuevas 
y transformadoras. 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Tabla	1:	Agenda.	Objetivos,	ámbitos,	líneas	y	acciones	estratégicas	
Objetivo	
general	

Objetivos	
específicos	

Objetivos	
operativos	

Ámbitos	 de	
actuación	

Líneas	
estratégicas	

Acciones	
estratégicas	

Generar,	
probar	y	
promover	un	
modelo	
participativo	
de	Educación	
para	una	
Ciudadanía	
Global	para	
los	municipios	
rurales,	con	
estrategias	y	
líneas	de	
acción	
inclusivas,	
innovadoras	y	
eficaces	

1/	Promover	la	
mejora	de	la	
calidad	y	la	
eficacia	de	las	
acciones	
educativas,	
englobándolas	
en	una	
estrategia	de	
trabajo	para	
aumentar	el	
alcance	y	el	
impacto	en	los	
municipios	
rurales	
europeos.	
	

1.1/	Realizar	
procesos	de	
formación	de	
agentes	sobre	los	
principios,	bjetivos,	
contenidos	y	
metodologías	de	la	
ECG	en	los	distintos	
ámbitos	educativos.	

A/	Formación	
	

Formación	de	
agentes	
	

Cursos	de	
formación	para	
agentes	
educativos	de	los	
ámbitos	formales	
y	no	formales.	
Seminarios	de	
Educación	para	la	
Ciudadanía	
Global	en	la	que	
participen	
distintos	actores	
educativos.	
Encuentros	de	
intercambio	de	
experiencias.	

1.2/	Facilitar	el	
diseño	y	ejecución		
de	acciones	de	ECG	
pensadas	desde	y	
para	el	medio	rural.	

Banco	virtual	de	
recursos	
materiales,	
experiencias,	
programas	y	
actores	
significativos	

1.3/	Promover	el	
trabajo	en	red,	la		
coordinación	y	
complementariedad	
entre	los	actores	de	
la	ECG.	

B/	Trabajo	en	
red	

Coordinación		
entre	actores	

Creación	de	un	
espacio	de	
coordinación	
local.	
Planes	de	trabajo	
y	actuaciones	
conjuntas.	
Creación	de	una	
red	de	
municipios	por	la	
ECG.	

1.4/	Analizar	el	
impacto	de	las	
acciones	de	ECG	
que	genere	nuevas	
propuestas	

C/Investigación	
Sistematización	
y	evaluación	
	

Evaluación	anual	
de	impacto	
respecto	a	los	
cambios	logrados	
en	nuevos	
conocimientos	
adquiridos,	
cambios	en	las	
estrategias	de	
trabajo	y	
actuación	sobre	
el	terreno	y	en	
cambios	de	
actitudes.	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

2/	Contribuir		
a	un	cambio	
de	actitud	
social	hacia	el	
desarrollo	
rural,	
incorporando	
la	perspectiva	
de	la	
sostenibilidad	
(consumo	
responsable	y	
ético,	
contratación	
pública	ética	y	
comercio	
justo)	y	el	
apoyo	a	la	
Estrategia	
después	de	
2015	en	las	
zonas	rurales	
europeas.	

2.1/	Impulsar	la	
participación	de	las	
personas	y	
organizaciones	
sociales	en	
procesos	de	ECG.	

D/Participación.	
Participación	y	
movilización	
social	

Fortalecimiento	
de	la	cultura	
organizacional	de	
los	grupos	
sociales	locales.	
Apoyo	al	diseño	y	
ejecución	de	
acciones	
formativas	
dirigidas	a	grupos	
sociales	locales	
(juventud,	
mujeres,	grupos	
interculturales,	
…)	

	

2.2/	Promover	
entre	la	ciudadanía	
actitudes	favorables	
a	la	paz,	la	justicia,	
el	respeto	a	los	
derechos	humanos	
y	el	cumplimiento	
de	los	mismos	así	
como	la	solidaridad	
entre	los	pueblos.	
	

A/	Formación	
Formación	de	
agentes	

Cursos,	de	
formación	
específicos	para	
agentes	
educativos	y	
sociales	en	el	
ámbito	no	formal	
en	temáticas	
referidas	a	
metodologías	y	
trabajo	de	grupos	
colaborativos.	
Apoyo	para	el	
diseño	de	
Campañas	de	
actuación	y	
movilización	
social	sobre	las	
realidades	que	se	
pretenden	
transformar	
(pobreza,	
agotamiento	
medio	ambiental,	
personas	
refugiadas,	etc.)	

Fuente:	Elaboración	propia	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Ámbitos,	Líneas	y	Acciones	estratégicas		
	
El	esquema	sobre	el	que	se	formula	la	Agenda	se	estructura	en	torno	a:	
	
1. Ámbitos	de	actuación	estratégica,	referido	a	las	estrategias	fundamentales	sobre	las	que	se	va	a	

llevar	a	cabo	la	actuación	y	concebidas	tanto	para	espacios	de	educación	formal	como	no	formal:	
o Formación	
o Trabajo	en	Red		
o Participación	y	movilización	
o Investigación	

	
2. Líneas	estratégicas	de	actuación,	entendidas	como	herramientas	pedagógicas	que	hacen	operativa	

la	Educación	para	la	Ciudadanía	Global:	
o Formación	de	personas	formadoras	
o Coordinación	de	actores	
o Promoción	de	la	participación	
o Investigación	participativa	y	Evaluación	
	

3. Acciones	estratégicas,	las	actuaciones	concretas	a	través	de	las	cuales	se	articula	todo	el	trabajo	de	
la	Educación	para	la	Ciudadanía	Global:	
o Micro-diagnósticos	
o Espacios	de	coordinación	
o Talleres	formativos	
o Intercambio	de	experiencias	
o Espacios	online	
o Difusión	
o Etc.	

	

FORMACIÓN	
	
Formación	de	agentes	-	Formación	de	personas	formadoras.	
En	esta	Agenda,	entendemos	la	Formación	en	un	doble	sentido:	como	Ámbito	de	actuación	estratégica	
en	sentido	amplio,	como	elemento	central	a	la	hora	de	definir	las	líneas	identitarias	de	valores	y	rasgos	
que	caractericen	a	las	personas	y	la	sociedad	que	se	desea,	y	como	Línea	estratégica	de	actuación,	en	
cuanto	herramienta	operativa	de	la	Educación	para	la	Ciudadanía	Global.	
	
A	través	de	los	procesos	formativos	se	definen	las	enseñanzas	y	aprendizajes	y	se	diseñan	las	estrategias	
metodológicas	para	 su	desarrollo.	Como	plantea	 la	Hoja	de	Ruta	de	 la	UNESCO37,	 la	enseñanza	y	el	
aprendizaje	son	concebidos	de	un	modo	interactivo,	centrado	en	el	grupo	destinatario	y	cuya	finalidad	
es	posibilitar	un	aprendizaje	exploratorio,	transformativo	y	orientado	a	la	acción.		
	

																																																													
37	UNESCO	(2014):	Hoja	de	ruta	para	la	ejecución	del	programa	de	acción	mundial	de	Educación	para	el	Desarrollo	
Sostenible.	UNESCO.	París,	2014.	Pág.	12	
http://unesdoc.unesco.org/images/0023/002305/230514s.pdf	



42

   

 
   

70 

The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

	El	proceso	formativo	debe	también	responder	a	la	necesidad	de	
crear	 las	 capacidades	 adecuadas	 entre	 quienes	 educan,	
aumentando	sus	potencialidades	para	impartir	más	eficazmente	
la	 ECG	 y	 transformar	 los	 entornos	 de	 aprendizaje	 y	 formación	
integrando	en	el	hecho	educativo	los	contextos,	conocimientos,	
recursos	 y	 metodologías	 de	 manera	 armónica	 y	 coherente.	
Quienes	 trabajan	 en	 educación	 y	 formación	 en	 general,	 se	
constituyen	en	poderosos	aliados	de	las	propuestas	de	transformación	social	y,	por	ello,	en	potenciales	
agentes	de	cambio,	lo	que	supone	verse	también	como	“destinatarios”	del	proceso	formativo.	
	
Desde	esta	perspectiva,	se	hace	necesario	repensar	 los	entornos	de	aprendizaje,	rompiendo	la	 línea	
que	 separa	 el	 espacio	 educativo	 formal	 con	 el	 resto	de	 la	 sociedad,	 para	 infundir	 en	 los	 diferentes	
grupos	destinatarios	el	deseo	de	actuar	en	favor	del	cambio	a	nivel	individual	y	del	territorio	en	el	que	
vive	o	actúa.	
	
El	espacio,	por	tanto,	ya	no	será	contemplado	únicamente	como	el	aula,	espacio	físico	donde	se	“da	la	
educación”,	sino	un	marco	territorial	más	amplio	que	facilite	la	interacción	y	la	“cultura	del	diálogo”	
con	 el	 entorno;	 un	 espacio	 social,	 en	 el	 que	 interactúan	 personas	 que	 representan	 la	 variedad,	 la	
diversidad,	la	realidad	local,	muestra	mínima	de	la	realidad	global;	un	espacio	donde	se	encuentren	y	
se	engloben	las	buenas	prácticas	habidas	en	la	educación	formal,	no	formal	e	informal,	con	las	nuevas	
propuestas,	hijas	de	la	valoración	crítica	y	propositiva	de	las	anteriores.	
	
Crear	 un	 marco	 de	 formación	 donde	 se	 incorporen	 agentes	 con	 distintas	 miradas,	 experiencias	 y	
papeles	en	materia	de	educación,	es	una	fórmula,	no	la	única,	para	iniciar	el	proceso	de	ECG.		
	
Agentes	a	quienes	va	dirigida	la	propuesta	formativa	
Los	principales	agentes	a	quienes	va	dirigida	la	propuesta	formativa	de	la	Agenda,	son	aquellos	cuyas	
responsabilidades	tienen	que	ver	con	la	toma	de	decisiones	a	nivel	político,	administrativo	y	educativo,	
así	 como	 a	 quienes	 tienen	 responsabilidad	 en	 la	 formación,	 capacitación	 y	 educación	 formal	 y	 no	
formal.	
	
Entender	la	acción	pedagógica	como	una	estrategia	de	acción	permanente	encaminada	a	provocar	la	
curiosidad	 por	 conocer	 y	 comprender,	 a	 motivar	 la	 observación	 y	 recolección	 de	 informaciones,	
manipular,	interactuar,	ensayar,	descubrir	y	redescubrir,	argumentar	y	debatir	junto	con	otras	personas	
con	 la	 finalidad	de	actuar	sobre	 lo	cotidiano	y	en	 lo	 local,	 requiere	 realizar	cambios	que	han	de	ser	
abordados	 no	 sólo	 por	 los	 actores	 educativos,	 sino	 también	 por	 quienes	 tienen	 responsabilidades	
políticas	y	técnicas,	a	fin	de	definir	un	espacio	común,	explícito	y	consensuado	que	comprometa	a	cada	
agente	según	su	rol.	
	
Así	entendido,	personal	técnico,	formadoras,	formadores	y	quienes	diseñan	políticas,	se	convierten		en	
primera	 instancia,	 en	 “receptores”	 de	 la	 formación	 para	 que,	 en	 cascada,	 puedan	 convertirse	
posteriormente	en	referentes	para	el	diseño	de	políticas	y	la	ejecución	de	los	planes	y	prácticas	que	de	
ellas	se	deriven.	
	

Enseñanza y aprendizaje como 
un todo interactivo, centrado en 
el grupo destinatario y cuya 
finalidad es posibilitar un 
aprendizaje exploratorio, 
transformativo y orientado a la 
acción.  
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Recurriendo	nuevamente	a	la	UNESCO38,	será	necesario	también	
apoyar	 la	 formación	 del	 personal	 o	 los	 directivos	 de	 recursos	
humanos	que	trabajan	en	organizaciones	públicas	o	privadas,	la	
sociedad	 civil	 y	 otras	 entidades.	 Se	 les	 debe	 brindar	 la	
oportunidad	 de	 adquirir	 las	 competencias	 y	 los	 conocimientos	
que	necesitan	para	elaborar	e	impartir	programas	de	enseñanza	
y	 formación	 para	 su	 personal	 basados	 en	 los	 principios	 de	 la	
Educación	propuesta.	
	
Por	ello,	la	propuesta	formativa	que	se	presenta	en	esta	Agenda	
está	contemplada	para	ser	trabajada	con	los	principales	actores	
de	 la	ECG,	generando	un	espacio	de	encuentro	en	el	que	confluyan	 los	distintos	agentes	educativos	
para	conocer,	debatir	y	asumir	sus	principios	fundamentales	como	estrategia.		
	
A	este	proceso	formativo,	le	seguirá	una	formación	más	específica	dirigida	al	profesorado	y	a	los	agentes	
de	educación	no	formal,	cuya	finalidad	será	dotarles	de	las	herramientas	pedagógicas	necesarias	para	
que	puedan	impulsar	un	proceso	educativo	donde	conocimientos,	actitudes	y	habilidades	confluyan	en	
una	propuesta	de	nueva	práctica.		
	
Seguimiento,	 apoyo,	 asesoría,	 encuentros	 para	 compartir	 experiencias,	 problemáticas,	 nuevas	
formulaciones,	 etc.,	 son	 parte	 de	 este	 proceso	 formativo	 en	 el	 que	 cada	 experiencia	 valorada	 se	
convierte	en	formulación	de	una	práctica	renovada.	
	
Trabajo	 basado	 en	 una	metodología	 que	 promueva	 competencias	 como	 el	 pensamiento	 crítico,	 la	
comprensión	de	la	realidad	compleja,	la	imaginación	de	hipótesis	futuras	y	la	adopción	de	decisiones	
en	un	espacio	participativo,	colaborativo	y	corresponsable.	Una	estrategia	educativa	que	interpela	a	la	
razón	de	ser	del	proceso	de	enseñanza-aprendizaje	y	“no	puede	considerarse	un	complemento	de	las	
prácticas	educativas	existentes.”39	
	
Cuando	en	1996	el	Informe	Delors	imaginó	la	sociedad	del	siglo	XXI,	planteó	que	la	educación	estaba	
obligada	a	“proporcionar	las	cartas	náuticas	de	un	mundo	complejo	y	en	perpetua	agitación	y,	al	mismo	
tiempo,	la	brújula	para	poder	navegar	por	él.”40	
	
Esta	 educación,	 utopía	necesaria,	 definía	 los	 cuatro	pilares	de	 aprendizajes	 fundamentales	que	hoy	
siguen	marcando	las	propuestas	como	la	de	esta	Agenda.	
	

o Aprender	 a	 conocer	 desde	 la	 práctica	 cotidiana,	 desde	 lo	 local	 y	 lo	 que	 tiene	 sentido	 y	 es	
significativo.	Provocar	la	curiosidad	y	el	placer	de	descubrir;	comprender	a	partir	del	entorno	
cercano.	Aprender	a	aprender	es	un	proceso	de	adquisición	de	conocimientos	que	no	termina	

																																																													
38	UNESCO	(2015):	Educación	para	una	Ciudadanía	Mundial.	Temas	y	objetivos	de	aprendizaje.	París.	
http://unesdoc.unesco.org/images/0023/002338/233876s.pdf		
39	UNESCO	(2014):	Pág.	33	
40	DELORS,	J.	(1994):	"Los	cuatro	pilares	de	la	educación",	en	La	Educación	encierra	un	tesoro.	México:	El	Correo	de	
la	UNESCO,	pp.	91-103.		
https://www.uv.mx/dgdaie/files/2012/11/CPP-DC-Delors-Los-cuatro-pilares.pdf		

Entender la acción pedagógica 
como una estrategia de acción 
permanente, requiere de una 
serie de cambios que deben ser 
abordados previamente por 
todos aquellos actores 
educativos o con 
responsabilidades políticas y 
técnicas con el objeto de 
compartir un espacio común, 
explícito, consensuado que 
comprometa a cada agente 
según su rol.	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

nunca	y	que	va	incorporando	nuevas	experiencias	que	aportan	al	caudal	de	conocimientos	y	
que	en	una	dinámica	dialógica	con	el	entorno,	va	construyendo	el	bagaje	de	cada	persona.	

	
o El	conjunto	de	conocimientos,	prácticas	y	reflexión	compartida	con	quienes	se	vive	y	relaciona,	

posibilitan	la	comprensión	de	la	realidad	y	la	decisión	de	actuar,	de	influir	sobre	ella.	Aprender	
a	hacer	significa	poder	influir	y	modificar	el	propio	entorno	y	lleva	implícito	la	comunicación	y	
relación	junto	con,	la	actuación	colectiva	y	el	afrontamiento	y	gestión	de	los	conflictos.		
	

o Es	 necesario	 entonces	 aprender	 a	 vivir	 siendo	 parte	 de	 una	 colectividad,	 participando	 y	
actuando	en	los	contextos	propios	desde	una	comprensión	de	ser	parte	de	una	sociedad	más		
amplia,	global.	Aprender	a	descubrir	las	diferencias	y	el	concepto	y	práctica	de	la	igualdad,	el	
trabajo	en	cooperación	y	la	participación	corresponsable	en	la	acción,	la	toma	de	conciencia	de	
las	diversidades	y	la	interdependencia	son	los	ámbitos	de	aprendizaje	necesarios.	
	

o La	colectividad	necesita	de	personas	que,	a	nivel	individual,	se	“construyen”	desde	la	libertad	
de	pensamiento,	de	 identidad	y	de	responsabilidad	hacia	 lo	común.	Aprender	a	ser	significa	
esta	construcción	de	la	individualidad	fruto	del	proceso	dialéctico	entre	el	conocimiento	y	la	
práctica	e	 implica	 la	capacidad	del	 juicio	analítico	y	de	la	responsabilidad	en	la	acción	por	el	
bien	común.	
	

A	partir	de	estos	pilares	se	construye	toda	propuesta	formativa	cuya	finalidad	sea	hacer	personas	para	
una	sociedad	común.	
	
	
Acciones	estratégicas	formativas	
	
Cuatro	 son	 las	 principales	 acciones	 estratégicas	 a	 partir	 de	 las	 que	 se	 diseñarán	 y	 ejecutarán	 las	
actividades	puntuales,	como	se	recogerá	en	el	Plan	de	actuación:	
	

1. Cursos	de	formación	para	agentes	educativos	de	los	ámbitos	formales	y	no	formales.	
2. Seminarios	de	Educación	para	la	Ciudadanía	Global.	
3. Encuentros	anuales	de	intercambio	de	experiencias.	
4. Creación	de	un	banco	virtual	de	recursos	materiales,	experiencias,	programas	y	actores.	
5. El	apoyo,	acompañamiento	y	asesoría	de	carácter	permanente.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Tabla	2:	Formación.	Objetivos	y	acciones	estratégicas	
	

Objetivos	específicos	 Objetivos	operativos	 Acciones	estratégicas	

1/	Promover	la	mejora	de	la	
calidad	y	la	eficacia	de	las	
acciones	educativas,	
englobándolas	en	una	
estrategia	de	trabajo	para	
aumentar	el	alcance	y	el	
impacto	en	los	municipios	
rurales	europeos.	

1.1/	Realizar	procesos	de	
formación	de	agentes	sobre	
los	principios,	objetivos,	
contenidos	y	metodologías	
de	la	ECG	en	los	distintos	
ámbitos	educativos.	
	
	
1.2/	Facilitar	el	diseño	y	
ejecución		de	acciones	de	
ECG	pensadas	desde	y	para	
el	medio	rural.	

Cursos	de	formación	para	agentes	educativos	de	
los	ámbitos	formales	y	no	formales.	

Seminarios	de	Educación	para	la	Ciudadanía	
Global	en	la	que	participen	distintos	actores	
educativos.	

Encuentros	anuales	de	intercambio	de	
experiencias.	

Creación	de	un	banco	virtual	de	recursos	
materiales,	experiencias,	Programas	y	actores	
significativos.	

2/	Contribuir		a	un	cambio	
de	actitud	social	hacia	el	
desarrollo	rural,	
incorporando	la	perspectiva	
de	la	sostenibilidad	
(consumo	responsable	y	
ético,	contratación	pública	
ética	y	comercio	justo)	y	el	
apoyo	a	la	Estrategia	
después	de	2015	en	las	
zonas	rurales	europeas.	

2.2/	Promover	entre	la	
ciudadanía	actitudes	
favorables	a	la	paz,	la	
justicia,	el	respeto	a	los	
derechos	humanos	y	el	
cumplimiento	de	los	
mismos	así	como	la	
solidaridad	entre	los	
pueblos.	

	
Cursos,	de	formación	específicos	para	agentes	
educativos	y	sociales	en	el	ámbito	no	formal	en	
temáticas	referidas	a	metodologías	y	trabajo	de	
grupos	colaborativos.	
	

Asesoría	y	apoyo	permanente	en	la	etapa	de	
diseño	e	implementación.	

Fuente:	Elaboración	propia	
	

1.	Cursos	de	formación	para	agentes	educativos	
	
El	profesorado,	al	 igual	que	 las	personas	educadoras	en	el	ámbito	no	 formal,	 son	quienes	 tienen	 la	
responsabilidad	de	facilitar	el	proceso	de	enseñanza-aprendizaje.	La	dinamización	de	estos	procesos	se	
lleva	a	cabo	a	través	de	estrategias	educativas	y	técnicas	de	trabajo	fundamentadas	en	la	cultura	del	
diálogo,	la	gestión	de	las	situaciones	problema	y	actitudes	abiertas	y	propositivas.	Es	por	ello	que	su	
formación	 es	 un	 elemento	 central	 en	 la	 definición	 de	 cualquier	 agenda	 educativa	 con	 voluntad	 de	
promover	cambios.	
	
La	 formación	 presencial	 dirigida	 a	 agentes	 educativos	 del	 ámbito	 formal	 (profesorado)	 y	 no	 formal	
(EELL,	ONG	y	OSC),	será	la	acción	estratégica	que,	junto	con	las	actividades	de	coordinación,	ofrecerán	
desde	el	inicio	un	espacio	de	encuentro,	conocimiento	y	trabajo	compartido.			
	
En	 los	 cursos,	 el	 eje	 que	 articulará	 la	 acción	 educativa	 será	 la	 utilización	 de	 una	 metodología	
participativa	 que	 promueva	 el	 aprendizaje	 y	 la	 adquisición	 de	 habilidades	 relacionales	 y	 de	
comunicación	 activa.	 Así,	 conocimientos,	 habilidades	 y	 actitudes	 se	 constituirán	 en	 el	 centro	 del	
proceso.	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Se	contempla	la	realización	de	un	taller	presencial	general,	dirigido	a	todos	los	agentes	comprometidos	
con	 la	 implementación	de	 la	Agenda	y	el	desarrollo	de	una	serie	de	talleres	presenciales	 temáticos,	
dirigidos	a	quienes	tienen	un	rol	formativo	en	el	ámbito	de	la	educación	formal	y	no	formal.	
	
1.-		El	taller	general	abordará	la	formación	en	el	concepto,	metodologías	y	contenidos	de	la	propuesta	

educativa	 de	 la	 ECG	 y	 se	 constituirá	 como	 tronco	 común	 dirigido	 al	 profesorado	 y	 equipos	 de	
educación	no	formal,	personal	de	 las	ONG	y	OSC,	así	como	al	personal	 técnico	y	político	de	 las	
administraciones	 implicadas,	 al	 que	 se	 podrán	 sumar	 otras	 personas	 comprometidas	 con	 la	
actuación,	como	podrían	ser	representantes	de	las	asociaciones	familiares	en	los	centros	escolares,	
otros	agentes	formativos,	representantes	sindicales,	etc.	

	
Compartir	este	espacio	formativo	para	recrear	el	concepto	de	ECG	junto	con	la	metodología	activa,	
participada	 y	 colaborativa	 que	 requiere	 su	 implementación	 en	 el	 ámbito	 rural,	 provocará	 las	
sinergias	necesarias	para	iniciar	un	recorrido	en	el	que	se	diseñen	e	incorporen	nuevas	propuestas	
de	actuación	en	los	diferentes	espacios	educativos,	sociales	y	administrativos	públicos.		
	
Temporalización:	Se	contempla	llevar	a	cabo	un	taller	común	al	inicio	de	la	estrategia	educativa	y	
un	taller	evaluativo	anual.	

	
2.-			Los	talleres	presenciales	temáticos,	dirigidos	al	profesorado	del	ámbito	formal	y	a	responsables	de	

la	 educación	 en	 los	 espacios	 no	 formales,	 tendrán	 como	 finalidad	 afianzar	 e	 incrementar	 los	
conocimientos	 y	 habilidades	 necesarias	 para	 trasladar	 a	 sus	 ámbitos	 específicos	 la	 práctica	
educativa	basada	en	los	principios	de	la	ECG.		
	
También,	 y	 no	 menos	 importante,	 como	 resultado	 del	 proceso	 formativo	 común,	 se	 buscará	
posibilitar	 la	 apertura	 de	 los	 espacios	 educativos	 tradicionales	 (centros	 escolares	 por	 un	 lado,	
comunidad	 por	 otro)	 a	 través	 de	 la	 coordinación	 y	 comunicación	 permanente	 entre	 personas	
formadoras,	alumnados	y	otros	agentes,	logrando	con	ello	una	relación	dialógica	comunitaria,	es	
decir,	construyendo	ciudadanía	local.	
	
Temporalización:	 Se	 contempla	 llevar	 a	 cabo	 cuatro	 talleres	 temáticos	 en	 el	 primer	 año	 de	
implementación	de	 la	estrategia	educativa	y	dos	talleres	anuales	posteriores	con	el	objetivo	de	
consolidar,	reforzar	y	ampliar	la	adquisición	de	conocimientos	teórico-prácticos.	

	
El	equipo	técnico	facilitador	será	el	responsable	de	la	formación	de	los	agentes	y	actores	formadores,	
compuesto	 por	 profesionales	 con	 experiencia	 amplia	 y	 previa	 en	 procesos	 de	 educación	
transformadora	y	en	la	utilización	de	metodologías	activas,	participativas	y	cooperativas	apropiadas	a	
los	fines	que	se	pretenden.	
	
Este	equipo	tendrá	la	responsabilidad	de	definir	los	diseños	metodológicos	de	los	talleres	formativos,	
la	preparación	de	los	materiales	y	recursos	para	su	desarrollo,	así	como	la	propia	capacitación	inicial,	
tanto	del	tronco	común	como	de	los	talleres	temáticos.	Posteriormente,	se	encargará	del	seguimiento	
y	asesoría	puntual,	siempre	que	sea	requerida	por	quienes	van	a	llevar	a		sus	espacios	educativos	las	
actuaciones	concretas.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Ocasionalmente,	 el	 equipo	 responsable	 de	 la	 formación	 puede	 ser	 un	 refuerzo	 de	 la	 actuación	 del	
profesorado	o	de	responsables	de	educación	de	las	ONG,	OSC	y	EELL.	

	
	

2.	Seminarios	de	Educación	para	la	Ciudadanía	Global	
	
Los	Seminarios	de	Educación	para	la	Ciudadanía	Global,	al	igual	que	los	Encuentros	de	intercambio	de	
experiencias,	constituyen	un	medio	ideal	para	la	creación	de	lugares	comunes	donde	distintas	personas	
puedan	contactar	con	otros	actores	educativos,	compartir	experiencias,	reciclar	las	propias	prácticas	a	
partir	de	la	escucha	de	otras	y	construir	redes	más	allá	de	fronteras	físicas	y	de	territorios	específicos,	
como	puedan	ser	el	centro	escolar	o	una	comunidad	concreta.	
	
Profesorado,	alumnado,	educadoras	y	educadores,	personal	técnico	y	político	de	las	administraciones	
públicas,	junto	con	otros	actores,	como	pueden	ser	personal	ligado	a	las	universidades	o	a	otros	ámbitos	
de	actuación	social,	generan	espacios	de	colaboración	y	amplían	y	consolidan	propuestas	y	alcances	
educativos.	
	
Los	 Seminarios	 se	 definen	 desde	 los	 propios	 recorridos	 que	 los	 actores	 inmersos	 en	 la	 acción	 	 van	
realizando.	 En	estos	procesos	 surgen	aspectos	que	 centran	el	 interés	o	 la	necesidad	de	abordar	de	
manera	especial,	 abriendo	el	diálogo	a	otras	experiencias	y	agentes.	Por	ello,	 los	Seminarios	deben	
responder	 a	 las	 necesidades	 concretas	 de	 los	 distintos	 grupos	 y	 ser	 entendidos	 como	 un	 lugar	 de	
comunicación,	reflexión	y	análisis	compartido	encaminado	a	reforzar,	reorientar	y	dar	continuidad	a	la	
propia	propuesta	educativa.	
	
Temporalización:	Se	contempla	la	realización	de	un	Seminario	temático	anual.	
	

3.	Encuentro	de	intercambio	de	experiencias	
	
Al	 igual	que	los	Seminarios,	 los	Encuentros	para	 intercambiar	experiencias,	compartir	aprendizajes	y	
plantear	 nuevas	 líneas	 de	 trabajo	 a	 partir	 de	 las	 prácticas	 evaluadas,	 son	 un	medio	muy	 eficaz	 de	
comunicación,	colaboración	y	fortalecimiento	de	redes	que	se	constituyen,	también,	como	factor	de	
consolidación	de	propuestas	alternativas.	
	
En	 estos	 Encuentros,	 la	 presentación	 y	 valoración	 compartida	 de	 las	 prácticas	 llevadas	 a	 cabo	 en	
diferentes	espacios,	coyunturas	y	realidades	específicas,	aportan	una	mirada	muy	importante	sobre	los	
procesos,	los	aprendizajes	realizados,	los	problemas	y	dificultades	enfrentados,		así	como	el	modo	en	
que	se	han	gestionado	y/o	resuelto.	
	
Toda	esta	comunicación	más	allá	de	fronteras,	con	distintos	recorridos,	diferentes	recursos	y	momentos	
temporales,	 pero	 con	 propuestas	 que	 comparten	 una	 finalidad	 común,	 favorecen,	 además,	 el	
sentimiento	de	pasar	de	 ser	parte	de	una	pequeña	experiencia	acotada	a	un	espacio	 rural	 también	
pequeño	y	“aislado”	(local),	a	ser	parte	de	un	proyecto	mucho	más	amplio	y	de	una	ciudadanía	global	
(y	rural).	
	
Temporalización:	Se	contempla	la	realización	de	un	Encuentro	de	experiencias	por	año.	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

4.	Creación	de	un	Banco	virtual	de	recursos	materiales,	experiencias,	programas	y	
actores	

	
La	creación	de	un	Banco	de	recursos	es	otra	estrategia	encaminada	a	fortalecer	las	redes	de	trabajo	y	
de	intercambio	entre	agentes.	Aprovechar	los	avances	de	la	comunicación	virtual	posibilita	encuentros	
sin	 interferencias	 de	 tiempos	 o	 espacios	 físicos	 en	 los	 que	 se	 encuentren	 los	 distintos	 actores.	 El	
aprendizaje	 en	 colaboración,	 la	 creación	 y	 recreación	de	 conocimiento	 significativo	 y	 la	 experiencia	
comunicada,	 permiten	 ir	 ampliando	 las	 redes	 y	 propiciando	 propuestas	 de	 ciudadanía	 rural	 en	
diferentes	contextos	territoriales	con	distintas	realidades,	pero	con	finalidades	comunes	y	compartidas.	
Facilita	las	alianzas	estratégicas	basadas	en	la	complicidad	de	la	finalidad	perseguida	con	la	propuesta	
educativa.	
	
En	este	sentido,	el	mundo	virtual	es	una	herramienta	muy	útil	para	“quebrar”	desigualdades,	ya	que	la	
creación	de	este	banco	ofrece	 la	posibilidad	de	colaboración	y	aprovechamiento	de	 las	capacidades	
desarrolladas	en	espacios	o	territorios	con	contextos	más	o	menos	favorables,	pero	que	se	encuentran	
en	la	comunidad	virtual	en	igualdad	de	responsabilidad	al	elaborar	propuestas	y	promover	aprendizajes	
en	conjunto.	
	
Por	otro	 lado,	este	 lugar	común	para	 intercambiar	estrategias,	 recursos,	 ideas,	etc.,	 rompe	también	
aislamientos	reales	o	sentidos,	que,	en	muchos	casos,	coarta	iniciativas	y	proyectos	en	el	mundo	rural.	
Ser	“parte	de”	una	comunidad	más	amplia	y	conectada	ayuda	a	reducir	la	sensación	de	soledad	o	lejanía	
frente	a	otras	realidades.	
	
Compartir	 información	 en	 una	 red	 de	 personas	 formadoras	 con	 propuestas	 orientadas	 al	 logro	 de	
espacios	habitables,	comunidades	de	vida	en	las	que	las	personas	y	el	territorio	sean	prioritarios,	ayuda	
al	 crecimiento	 y	 formación	 continua	a	nivel	 profesional	 y	personal,	 reforzando	 la	 lógica	de	proceso	
permanente.	Además,	colaborar	en	estos	espacios	promueve	un	cambio	de	mentalidad	sobre	la	función	
del	docente,	que	pasa	de	ser	un	mero	transmisor	de	conocimientos	estancos	a	ser	una	persona	creativa,	
generadora	 de	 conocimientos	 y	 propuestas,	 que	 confluyen	 con	 las	 aportadas	 por	 otras	 personas	 y	
grupos,	principalmente	los	destinatarios	de	la	acción	educativa.	
	
El	 espacio	 virtual	 ofrece	 también	 la	 oportunidad	 de	 compartir	 mapeos	 de	 interés	 colectivo	 como	
pueden	 ser	 mapas	 de	 experiencias	 significativas,	 de	 actores	 relevantes,	 normativas	 pioneras,	 o	
proyectos	innovadores,	entre	otros.	El	mapa	como	herramienta	ofrece	una	imagen	con	la	panorámica	
rural	europea	(en	nuestro	caso)	que	facilita	la	búsqueda	y	representa	los	logros,	los	vacíos,	necesidades	
y	posibilidades	en	cada	lugar.	
	
Temporalización:	Actualización	permanente	desde	su	creación	
	
	

5.		Asesoría	y	apoyo	en	la	fase	de	diseño	e	implementación	
	
Esta	actuación	será	la	que	vertebre	todo	el	proceso,	vele	por	la	coherencia	y	garantice	su	continuidad	
y	el	logro	de	los	objetivos.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Introducir	 cambios	 no	 es	 tarea	 sencilla	 de	 llevar	 a	 la	 práctica	 y	 requiere	 de	 la	 determinación	 y	 la	
voluntad	por	hacer	 las	cosas	de	manera	distinta.	Por	ello,	es	 fundamental	hacer	estos	recorridos	de	
manera	acompañada,	contando	con	las	aportaciones	de	otras	personas	con	quienes	se	está	decidiendo	
todo	el	proceso.	Esta	es	la	función	de	esta	actuación.	
	
La	asesoría	y	el	apoyo	solicitados	al	equipo	técnico	por	quienes	van	a	llevar	a	la	práctica	las	decisiones	
tomadas	en	papel,	son	también	actividades	formativas	que	consolidan	y	complementan	las	sesiones	de	
contenido	 formativo.	 A	 su	 vez	 ofrecen	 la	 oportunidad	 de	 valorar	 las	 decisiones	 tomadas	 y	
reacomodarlas	al	contexto	específico	en	el	que	se	va	a	actuar.			
	
Temporalización:	Se	 contemplan	 acciones	 en	base	 a	 las	 necesidades	de	 los	 grupos,	 con	una	 sesión	
semestral	como	mínimo.		
	
	

TRABAJO	EN	RED	
	
	La	participación,	 tal	 como	se	entiende	en	esta	Agenda,	 tiene	al	menos	dos	vertientes.	Por	un	 lado,	
como	principio	básico	de	una	propuesta	metodológica	coherente	
con	la	modalidad	de	educación	que	se	pretende	y,	por	otro,	como	
estrategia	de	coordinación	y	trabajo	en	red	al	hacer	referencia	a	
la	implicación	de	múltiples	actores.	El	trabajo	en	red	se	basa	en	la	
idea	de	 incorporar	 al	mayor	número	posible	de	agentes,	 ideas,	
propuestas	 y	 recursos,	 utilizando	 además	 una	 metodología	
participativa	 en	 los	 procesos	 de	 comunicación	 y	 toma	 de	 decisiones	 para	 el	 logro	 de	 un	 objetivo	
compartido.		
	
La	participación	de	la	ciudadanía	en	los	procesos	de	decisión	política	ha	sido	siempre	un	elemento	de	
mejora	y	legitimación	de	las	actuaciones	públicas.	Junto	con	representantes	políticos,	existen	entidades	
representativas	de	nivel	 territorial	 y/o	 sectorial	 que,	por	 su	arraigo	 y	diversificación	de	actividades,	
tienen	influencia	entre	la	población,	detectando,	informando	y	dando	a	conocer	la	problemática	social,	
al	tiempo	que	tienen	relevancia	en	la	dinamización	de	la	vida	ciudadana.41		
	
Al	igual	que	la	formación,	el	trabajo	en	red	es	entendido	como	uno	de	los	ámbitos	de	actuación,	cuya	
línea	estratégica	fundamental	es	la	coordinación	de	actores.	Esta	coordinación	se	concreta	a	su	vez	en	
acciones	como	el	establecimiento	de	convenios	y	acuerdos	para	el	desarrollo	de	actuaciones	conjuntas	
de	 ECG.	 El	 trabajo	 en	 red	 es	 así	 una	 consecuencia	 lógica	 de	 la	 decisión	 consciente	 de	 los	 agentes	
educativos	y	un	requisito	básico	que	posibilita	una	actuación	coherente,	posible	y	sustentable	en	el	
tiempo.	Además,	tanto	desde	la	óptica	del	desarrollo	local	como	desde	la	educativa,	el	trabajo	en	red	
se	incluye	en	todas	las	propuestas	innovadoras.	
	

																																																													
41	Federación	Andaluza	de	Municipios	y	Provincias	(FAMP):	Agenda	21	Local.	Pág.83	
http://www.famp.es/recsa/Documentos/2_Agenda_21/A_Agenda21_Local.pdf			

El trabajo en red es, por un lado, 
una decisión consciente de los 
actores educativos y, por otro, 
un requisito necesario para el 
desarrollo de acciones 
educativas duraderas.	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Desde	la	perspectiva	del	desarrollo,	como	resalta	la	UNESCO	en	
su	Hoja	de	ruta,	en	lo	local	y	rural	“pueden	encontrarse	soluciones	
importantes	a	la	sostenibilidad”,	por	lo	que	se	hace	prioritario		

…	 el	 fortalecimiento	 de	 las	 redes	 de	 múltiples	 partes	
interesadas	en	el	plano	local	y	la	mejora	de	la	calidad	de	
las	plataformas	locales	de	aprendizaje	y	cooperación.	La	
movilización	de	numerosos	nuevos	actores	interesados,	con	objeto	de	suscitar	la	participación	
de	una	población	interesada	lo	más	amplia	posible,	constituye	un	objetivo	importante.	Se	insta	
a	las	autoridades	y	los	dirigentes	locales	a	aumentar	y	reforzar	las	posibilidades	de	aprendizaje	
para	las	comunidades	mediante	la	enseñanza	formal,	no	formal	e	informal.42	

	
Desde	la	perspectiva	educativa,	los	momentos	y	espacios	formativos	son	entendidos	cada	vez	más	de	
forma	multidimensional,	donde	las	esferas	de	lo	formal,	no	formal	e	informal	se	mezclan,	se	comparten	
metodologías	y		tecnologías	y	donde	se	encuentran	diferentes	actores	que	construyen	conjuntamente	
una	propuesta	educativa.	En	este	contexto,	el	trabajo	en	red	es	fundamental	para	llevar	a	cabo	la	labor	
educativa,	economizar	y	potenciar	recursos,	definir	planificaciones	estratégicas	integradoras,	obtener	
resultados	duraderos,	etc.		
	
Un	 aspecto	 relevante	 en	 este	 encuentro	 de	 actores	 es	 la	 definición	 de	 líneas	 de	 actuación	 y	 la	
distribución	de	funciones.	Así,	 las	entidades	 locales,	representantes	de	 los	poderes	públicos,	han	de	
impulsar	 la	 ECG	 en	 los	 distintos	 ámbitos	 educativos	 proporcionando	 los	 marcos	 normativos	 y	 los	
recursos	necesarios	y	suficientes	para	la	definición	de	políticas	que,	desde	lo	local	a	lo	nacional,	busquen	
la	incorporación	de	esta	estrategia	en	los	planes	y	programas	educativos.	
	
El	sector	docente	del	ámbito	formal	tienen	un	importante	papel	como	facilitador	y	agente	propositivo	
que	desde	la	práctica	acumulada	en	aulas	y	centros	escolares,	pueden	ofrecer	experiencias,	propuestas,	
desarrollos	temáticos,	procurar	la	incorporación	de	las	familias,	etc.	
	
Las	ONG	 y	OSC,	 como	 representantes	 de	 la	 sociedad	 civil	 y	 agentes	 educativos,	 tienen	 el	 papel	 de	
facilitar	 estrategias	 y	 experiencias	 educativas	 llevadas	 a	 cabo	 desde	 los	 intereses	 de	 las	 personas	
participantes	y	también,	como	parte	de	la	sociedad	civil,	han	de	incidir,	junto	al	resto	de	actores,	en	los	
poderes	públicos	para	que	tomen	las	medidas	necesarias		para	generar	y	afianzar	un	proceso	formativo	
como	el	que	se	está	planteando.	
	
Este	trabajo	en	red	y	la	coordinación	de	actores	ha	de	concretarse,	entre	otras	acciones,	en	mecanismos	
específicos	de	concertación	de	agentes	(convenios,	acuerdos,	alianzas,	etc.),	que	facilitan,	por	un	lado,	
la	 claridad	 del	 	 propio	 proceso	 de	 coordinación	 y,	 por	 otro,	 la	 integración	 de	 los	 programas	 y	
perspectivas	de	ECG	en	los	procesos	de	planificación	y	definición	de	políticas	locales.		
	
Una	red	de	trabajo	sólida	en	el	plano	local	rural	tiene	la	capacidad	de	diseñar	actuaciones	concretas	
que	permitan	integrar	los	principios,	valores	y	metodologías	de	la	ECG	en	las	políticas	de	educación	y	
de	desarrollo	social,	económico	y	humano.	Al	mismo	tiempo,	la	red	facilita	que	las	políticas	emanadas	
desde	las	administraciones	públicas	se	formulen	a	partir	de	las	propuestas	debatidas	y	acordadas	con	
el	tejido	social	(organizaciones,	centros	educativos,	etc.).		
	

																																																													
42	UNESCO,	(2014):	Pág.	24	

Una red de trabajo sólida en el 
plano local rural puede diseñar 
actuaciones que integren los 
principios, valores y métodos de 
la ECG en las políticas  
educativas y de desarrollo 
social, económico, humano. 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Entre	los	resultados	previstos	del	trabajo	en	red	está	la	integración	de	la	ECG	en	los	planes,	estrategias,	
programas	 y	 procesos	 educativos	 relacionados	 con	 la	 educación	 en	 todos	 sus	 ámbitos.	 Y	 si	 bien	 es	
cierto,	como	señala	 la	UNESCO,	que	“no	existe	una	manera	única	de	poner	en	práctica	 la	educación	
para	la	ciudadanía	mundial”,	existen	factores	que	“contribuyen	a	 impartirla	con	buenos	resultados”,	
como:	

o Integración	en	las	políticas,	con	una	amplia	participación	de	las	partes	interesadas;	
o De	largo	plazo	y	sostenible;	
o Refuerzo	en	cada	año	de	la	escolaridad,	y	de	preferencia	en	toda	la	sociedad;	
o Abarca	las	dimensiones	local,	nacional	y	mundial;	
o Elaborada	e	impartida	de	forma	sostenida	en	colaboración	con	las	comunidades	locales;	
o Con	retroalimentación	mediante	procesos	de	seguimiento	y	evaluación;	
o Basada	en	mecanismos	de	 colaboración	que	garantizan	 la	disponibilidad	de	 competencias	a	

largo	plazo,	con	disposiciones	sobre	la	revisión	periódica;	
o (…).43	

	
El	mismo	documento	plantea	que	este	proceso	puede	hacerse	de	manera	gradual,	comenzando	por	lo	
que	es	factible	como	trabajar	inicialmente	con	un	pequeño	grupo	de	escuelas	que	manifiesten	interés;		
centrarse	en	un	aspecto	del	proceso	educativo,	como	la	formación	de	docentes	en	servicio;	la	revisión	
de	libros	de	texto	para	incorporar	los	conceptos	de	la	ECG;	emprender	proyectos	escolares	que	ofrezcan	
al	alumnado	oportunidad	y	motivación	para	aprender	más	sobre	lo	que	significa	ser	un	ciudadano	del	
mundo,	etc.	44	
	
En	nuestro	caso	concreto,	planteamos	la	implantación	de	la	Agenda	Rural	DEAR	mediante	la	puesta	en	
marcha	gradual	de	las	siguientes	líneas	y	acciones	estratégicas.	
	
Acciones	estratégicas	del	trabajo	en	red	
	
Entre	las	necesidades	señaladas	en	el	Diagnóstico	de	la	Educación	para	el	Desarrollo	en	el	ámbito	rural	
europeo45,	todos	los	países	y	grupos	consultados	hacen	referencia	al	desconocimiento	existente	entre	
los	actores	de	 la	ECG	y,	en	consecuencia,	 a	 la	 falta	de	coordinación	en	 sus	actuaciones.	Por	ello,	 la	
primera	acción	estratégica	que	proponemos	busca	facilitar	el	conocimiento,	intercambio	y	colaboración	
entre	 actores	 mediante	 la	 generación	 de	 espacios	 de	 participación	 local.	 	 En	 segundo	 lugar,	 esta	
colaboración		ha	de	traducirse	en	la	puesta	en	marcha	de	actuaciones	conjuntas	de	ECG	y	planes	de	
trabajo	a	medio-largo	plazo.	Por	último,	se	trata	de	crear	una	red	de	municipios	que,	sobrepasando	lo	
local,	extiendan	la	ECG	al	ámbito	provincial	y	regional.	
	
	
	
	

																																																													
43	UNESCO,	(2015):	Educación	para	la	ciudadanía	mundial.	Temas	y	objetivos	de	aprendizaje.	Pág.	46	
http://unesdoc.unesco.org/images/0023/002338/233876S.pdf		
44	UNESCO,	(2015):	Pág.	51	
45	Observatorio	de	Cooperación	Internacional	de	Valladolid	(2017).	Diagnóstico	de	la	Educación	para	el	Desarrollo	
en	el	ámbito	rural	europeo.	Pag.	206	



52

   

 
   

70 

The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Tabla	3:	Trabajo	en	red.	Objetivos	y	acciones	estratégicas	
	

Objetivos	específicos	 Objetivos	operativos	 Acciones	estratégicas	

1/	Promover	la	mejora	de	la	
calidad	 y	 la	 eficacia	 de	 las	
acciones	 educativas,	
englobándolas	 en	 una	
estrategia	 de	 trabajo	 para	
aumentar	 el	 alcance	 y	 el	
impacto	 en	 los	 municipios	
rurales	europeos.	

1.3/	 Promover	 el	 trabajo	
en	 red,	 la	 	 coordinación	 y	
complementariedad	 entre	
los	actores	de	la	ECG.	

Creación	de	un	espacio	de	coordinación	local.		

Planes	de	trabajo	y	actuaciones	conjuntas.	

Creación	de	una	red	de	municipios	por	la	ECG.	

Fuente:	Elaboración	propia	
	

1. Creación	 de	 espacios	 de	 coordinación	 local	 integrados	 por	 los	 agentes	
implicados	en	el	programa	

	
Para	la	ejecución	de	la	Agenda,	dada	la	cantidad	y	diversidad	de	actores	participantes	(entidades	locales	
y/o	 regionales,	 centros	 educativos,	 organizaciones	 sociales	 locales	 y	 organizaciones	 no	
gubernamentales	 de	 desarrollo,	 etc.)	 se	 requiere	 la	 configuración	 de	 un	 “equipo	 coordinador”	 que	
impulse	y	oriente	la	adecuada	dirección	de	los	procesos,	vele	por	el	cumplimiento	de	los	objetivos,	y	
ejerza	funciones	de	asesoría,	apoyo,	seguimiento	y	coordinación.		
	
Según	se	ha	definido	en	el	Organigrama	de	esta	Agenda46	este	equipo,	integrado	por	representantes	de	
los	diferentes	municipios	que	participan	en	el	programa,	será	el	encargado	de	coordinar	y	planificar	el	
programa	de	actividades	de	ECG	a	desarrollarse	en	cada	uno	de	los	municipios	participantes,	procurar	
la	 formación	 y	 asesoría	 de	 los	 actores	 locales	 implicados,	 en	 coordinación	 constante	 con	 el	 equipo	
técnico	promotor,	buscar	la	implicación	de	otros	municipios	en	el	programa,	etc.		
	
El	 objetivo	 fundamental	 de	 estos	 espacios	 de	 coordinación	 local	 es,	 a	 su	 vez,	 facilitar	 la	 puesta	 en	
marcha	de	la	Agenda	de	ECG	en	los	municipios	rurales,	procurando	la	colaboración	estable,	incluida	la	
firma	de	convenios,	entre	las	entidades	participantes.	
	
La	 pertenencia	 al	 espacio	 de	 coordinación	 local	 requiere	 el	 cumplimiento	 de	 normas	 básicas	 de	
participación	 que	 permita	 tener	 un	marco	 común	 de	 referencia	 para	 las	 entidades	 participantes	 y	
genere	un	espacio	de	trabajo	amable	y	eficaz.	Estas	normas	incluyen	cuestiones	como	la	asistencia	y	
participación	a	todas	las	reuniones,	la	preparación	previa	de	los	contenidos	a	tratar,		la	actuación	en	
interés	del	espacio	en	su	conjunto	y	no	sólo	en	el	interés	específico	de	una	entidad,	mantenerse	al	tanto	
de	los	asuntos	relacionados	con	el	trabajo,	etc.	
	
El	equipo	técnico	facilitador,	por	su	parte,	integrado	por	personas	expertas	en	procesos	educativos	y	de	
dinamización	social	participativa,	tiene	entre	sus	funciones	procurar	la	adecuada	implementación	del	

																																																													
46	Ver	Organigrama	página	53	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

programa	en	el	establecimiento	de	los	objetivos,	las	metodologías	utilizadas	y	los	procesos	seguidos,	la	
formación	 y	 asesoría	 de	 los	 actores	 implicados,	 el	 seguimiento	 y	 facilitación	 de	 los	 procesos	 de	
sistematización	y	evaluación	del	programa,	etc.		
	
Imagen	4.	Organigrama	.	
	

	
Fuente:	elaboración	propia	
	
Temporalización:	Acción	inicial	para	comenzar	con	la	implementación	del	programa.	
	
	
	

2. Planes	de	trabajo	y	actuaciones	conjuntas	en	el	ámbito	local	
	
Constituido	el	espacio	de	coordinación,	se	trata	de	asumir	compromisos	y	poner	en	marcha	las	acciones	
necesarias	para	la	implantación	de	la	Agenda	a	nivel	local.	Para	ello,	el	espacio	contará	con	la	asesoría	
y	apoyo	de	las	entidades	que	promueven	la	Agenda	y	el	equipo	técnico	facilitador.		
	
El	trabajo	en	red	permite	multiplicar	los	recursos	y	apoyos,	pero	el	objetivo	de	la	red	no	es	únicamente	
coordinarse	para	economizar	recursos.	La	redes	surgen,	crecen	y	adquieren	sentido	en	la	medida	en	
que	tienen	un	objetivo	compartido,	un	“para	qué”.	En	este	sentido,	la	red	es	una	fuente	generadora	de	
ideas	y	contribuye	a	la	realización	de	un	trabajo	conjunto	que	afianza	la	comprensión	de	los	procesos	
educativos	como	una	responsabilidad	compartida.	
	
En	este	ámbito,	las	actividades	a	desarrollar	son	fundamentalmente	dos:	

Agente	
promotor

Gobierno	local,	
provincial,regional,	etc.

Equipo	local	1
- Entidad	local
- Centros	educativos
- ONG/OSC
- ...

Equipo	local	2

- Entidad	local
- Centros	educativos
- ONG/OSC
- ...

Equipo	local	3
- Entidad	local
- Centros	educativos
- ONG/OSC
- ...

Equipo	técnico	
facilitador

- formación	
- seguimiento	
- asesoría	
- evaluación

Grupo	
coordinador

- ONG/OSC	
- Centros	educativos
- Administración	local
- etc.

Equipo	local	(n)

- Entidad	local
- Centros	educativos
- ONG/OSC
- ...
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

2.1/	Realización	de	un	micro-diagnóstico	de	necesidades	y	recursos	educativos	en	ECG	
	
Se	trata	de	tener	un	conocimiento	de	lo	que	se	hace	o	se	ha	hecho	en	ECG	en	el	ámbito	local,	quiénes	
y	cómo	lo	hacen	o	han	hecho	y	cuáles	son	o	han	sido	los	resultados.	Este	conocimiento,	tanto	si	se	han	
desarrollado	 acciones	 previas	 como	 si	 no,	 es	 necesario	 no	 sólo	 para	 conocer	 el	 historial	 y	 posible	
impacto	de	las	acciones	educativas,	sino	también	para	establecer	una	primera	serie	de	contactos	con	
los	actores	de	la	ECG.		
	
En	base	a	estos	contactos	y	otras	posibles	acciones	de	consulta	a	la	población	interesada,	se	podrán	
detectar	asimismo	las	necesidades	sentidas	en	el	ámbito	de	referencia.	

	
El	 micro-diagnóstico	 proporcionará	 también	 los	 insumos	 necesarios	 para	 el	 análisis	 y	 la	 toma	 de	
decisiones	en	lo	referido	a	la	implantación	de	la	Agenda	y	su	contenido	básico	incluirá	las	respuestas	a	
las	preguntas	sobre	qué	se	hace,	quién	lo	hace,	cómo	se	hace,	cuáles	han	sido	los	resultados	y	qué	se	
necesita.	
	
Temporalización:	Se	contempla	la	realización	del	micro-diagnóstico	en	el		primer	semestre	del	inicio	
del	programa	a	nivel	local.	
	
	
2.2/	Planificación	y	seguimiento	del	desarrollo	de	la	Agenda	de	ECG	en	cada	municipio	
	
Teniendo	 como	 referentes	 la	 Agenda	 y	 los	 resultados	 del	 micro-diagnóstico,	 cada	 espacio	 de	
coordinación	local	realizará	la	planificación	de	las	actividades	y	facilitará	el	establecimiento	de	acuerdos	
y/o	convenios	entre	los	distintos	actores	para	su	ejecución.	
	
Se	 trata	de	 compartir	un	proyecto	educativo	 común	entre	diferentes	actores.	No	 significa	esto	que	
todos	hayan	de	realizar	las	mismas	actividades,	sino	que	cada	actor,	desde	su	ámbito	específico	(formal,	
no	formal	e	informal),	desarrolla	acciones	educativas	que	contribuyan	al	objetivo	común	previamente	
definido	por	las	partes.	
	
Durante	la	ejecución	de	las	actividades	se	realizarán	sesiones	periódicas	de	intercambio	de	información	
sobre	la	dinámica	de	los	diferentes	procesos,	compartir	recursos	e	impresiones,	redefinir	objetivos	si	
fuese	necesario,	proponer	nuevas	acciones,	etc.	A	estas	sesiones	asistirá	una	persona	representante	
del	equipo	técnico	facilitador	que	tendrá	la	función	de	recoger	los	aportes	y	sugerencias,	así	como	de	
aportar	los	recursos	y	elementos	que	contribuyan	al	mejor	desarrollo	de	la	Agenda.		
	
Temporalización:	Se	contempla	la	realización	de	la	planificación	a	partir	de	la	finalización	del	micro-
diagnóstico	a	nivel	local,	que	incluirá	la	periodicidad	de	las	sesiones	de	seguimiento.	Se	recomienda	un	
mínimo	de	tres	sesiones	anuales.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

3. Creación	 de	 una	 Red	 de	 Municipios	 por	 la	 Educación	 para	 una	 Ciudadanía	
Global	

	
El	proceso	de	coordinación	y	concertación	de	agentes	educativos	que	implica	el	desarrollo	de	la	Agenda	
a	nivel	 local	y	 las	actividades	de	 intercambio	y	 seguimiento	que	se	desarrollan	entre	 los	municipios	
implicados	en	el	programa,	abren	la	posibilidad	de	ampliar	la	experiencia	a	otros	actores	y	municipios.		
	
Desde	hace	años	 se	vienen	desarrollando	a	nivel	 formal	 y	no	 formal	diversas	actividades	 (jornadas,	
encuentros,	 seminarios,	 congresos,	 premios,	 etc.)	 encaminadas	 al	 intercambio,	 análisis	 y	 debate	de	
prácticas	y	propuestas	de	educativas,	en	las	que	las	prácticas	se	enriquecen	mutuamente,	se	apuntan	
nuevos	caminos	y	se	definen	orientaciones	y	metas.		
	
A	pesar	de	estos	procesos,	durante	la	realización	del	Diagnóstico47	diferentes	sectores	(docentes,	ONG,	
entidades	locales,	etc.)	han	manifestado	la	necesidad	de	un	mayor	conocimiento	de	lo	que	se	hace	y	se	
piensa	 a	 nivel	 provincial	 y	 regional	 sobre	 ECG.	 Por	 ello,	 la	 Agenda	 propone	 generar	 espacios	 de	
coordinación,	que	no	sean	otra	estructura	formal,	sino	que	constituyan	verdaderas	oportunidades	para	
el	intercambio,	la		reflexión	y	la	actuación	conjuntas,	así	como	la	coordinación	de	actuaciones	y	procurar	
el	establecimiento	de	vínculos	estables	para	la	acción.		
	
Como	señala	F.	Fantova:	
		

“No	 podemos	 pretender	 abordar	 o	 resolver	 sólo	 a	 nivel	 micro,	 mediante	 la	 construcción	 y	
reconstrucción	de	vínculos	(en	una	vida	individual,	en	una	familia,	en	un	barrio),	problemas	de	
carácter	macro	en	lo	que	tiene	que	ver	con	acceso	a	recursos	y	derechos.	
[…]	
La	intervención	comunitaria	necesita	de	alianzas	entre	personas	con	responsabilidad	política	o	
técnica	en	 las	administraciones	públicas	que	buscan	 flexibilizar	y	 legitimar	 la	acción	pública,	
emprendedoras	y	emprendedores	capaces	de	generar	dinámica	económica	con	responsabilidad	
social,	 sectores	 sociales	 orientados	 a	 la	 autogestión	 y	 la	 participación	 ciudadana,	 diferentes	
tipos	de	organizaciones	del	tercer	sector	(unas	con	más	capacidad	de	gestión,	otras	con	más	
imbricación	en	el	tejido	social	(...)”48	

	
En	este	sentido,	la	red	es	una	fuente	generadora	de	propuestas	y	contribuye	a	la	comprensión	de	los	
procesos	educativos	como	una	responsabilidad	compartida.	Más	allá	del	ámbito	local,	la	implantación	
de	la	Agenda	y	la	creación	de	una	red	de	municipios	por	la	ECG	puede	llevar	a	cambios	significativos	en	
el	ámbito	educativo	como:	

o La	 interacción	 estable	 entre	 distintos	 actores	 educativos	 y	 el	 establecimiento	 de	 objetivos	
comunes.		
	

o La	puesta	en	marcha	de	procesos	educativos	innovadores	en	el	ámbito	rural.	
	

																																																													
47	Observatorio	de	Cooperación	Internacional	de	Valladolid	(2017).			
48	Fantova,	F.	(2008):	La	intervención	comunitaria	en	barrios	desfavorecidos	ante	los	nuevos	riesgos	sociales.	Pág.	5	
y	8.		
http://fantova.net/?wpfb_dl=31		
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

o La	 incorporación	 de	 la	 ECG	 a	 las	 estrategias	 educativas	 de	 las	 administraciones	 públicas,	
entidades	y	organizaciones	sociales,	etc.	

		
El	 análisis	 e	 intercambio	 de	 experiencias	 educativas	 en	 Jornadas,	 Encuentros,	 Premios,	 etc.,	 puede	
servir,	por	un	lado,	para	expandir	el	conocimiento	de	lo	que	desde	hace	años	se	viene	desarrollando	
sobre	esta	materia	en	nuestro	entorno	cercano	y,	por	otro,	como	espacio	de	transferencia	de	saberes,	
metodologías,	acciones,	etc.,	que	hasta	el	momento	se	desarrollaban	en	forma	más	o	menos	aislada.	
Ambos	aspectos	pueden	tener	repercusiones	ampliamente	positivas	para	la	promoción	de	la	educación	
para	la	ciudadanía	global	en	el	entorno	rural.		
	
Temporalización:	Durante	el	primer	año	de	ejecución	y,	especialmente,	a	partir	de	la	presentación	y	
difusión	de	 las	actividades	de	ECG	realizadas	en	ese	año.	Se	contempla	convocar	a	otros	municipios	
para	que	paulatinamente	se	incorporen	a	la	red.	
	
	

PARTICIPACIÓN	Y	MOVILIZACIÓN	
	
La	participación	y	la	movilización	social	son	medios	que	posibilitan	la	intervención	ciudadana	en	la	toma	
de	decisiones	respecto	a	todo	aquello	que	le	afecta	en	distintos	niveles,	desde	lo	local	hacia	lo	global,	
y	en	la	creación	de	propuestas	orientadas	a	conseguir	una	transformación	de	la	realidad.		
La	participación	tiene	una	triple	dimensión	en	el	marco	de	esta	Agenda:		
	
- Principio	metodológico:	el	enfoque	participativo	es	un	principio	general	de	la	Agenda	y	sus	métodos	

están	presentes	en	cada	ámbito	de	actuación,	con	el	fin	de	lograr	el	efectivo	apropiamiento	de	la	
Agenda	por	parte	de	los	agentes	y	la	población	local:	

	
o La	formación	propone	una	metodología	participativa	y	dota	a	los	actores	de	las	capacidades	y	

habilidades	 necesarias	 para	 diseñar	 y	 ejecutar	 de	 forma	 participativa	 acciones	 de	 ECG	 que	
respondan	a	las	características		propias	de	las	zonas	rurales;	

	
o La	coordinación	de	agentes	y	el	trabajo	en	red	promueve	la	participación	de	diferentes	tipos	de	

entidades	de	representación	ciudadana	con	el	establecimiento	de	convenios;	
	

o La	 investigación	 participativa	 involucra	 a	 los	 actores	 rurales,	 recogiendo	 el	 conocimiento	
generado	por	su	experiencia	para	crear	colectivamente	estrategias	de	acción.	
	

-	Objetivo	y	resultado	de	la	ECG:	lograr	una	mayor	participación	de	la	población	y	las	organizaciones	
sociales	en	temas	de	ciudadanía	global,	implica	que	se	ha	desarrollado	una	conciencia	crítica	suficiente	
entre	los	grupos	sociales	como	para	que	se	involucren	en	acciones	de	manera	periódica.	
	
-	Herramienta	y	medio	para	la	ECG:	en	la	Agenda	Rural	DEAR,	la	participación	contribuye	de	manera	
específica	al	objetivo	de	promover	un	cambio	de	actitud	social	hacia	el	desarrollo	y	la	ciudadanía	global	
(OE.2),	ya	que	busca	convertir	a	la	población	en	protagonista	y	promotora	de	las	propuestas	de	ECG,	
incorporando	una	mirada	crítica	y	una	perspectiva	“glocal”.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Líneas	de	actuación		
	
Aunque	la	participación	esté	como	trasfondo	en	toda	la	Agenda	creemos	conveniente	incluir	acciones	
específicas	para	incentivarla,	junto	con	la	movilización	social,	en	las	zonas	rurales.	Estas	acciones	son:	
	

1. Dinamización	 comunitaria	 y	 apoyo	 a	 la	 creación	 de	 nuevos	 movimientos	 y	 organizaciones	
sociales;	

	
2. Fortalecimiento	organizativo	de	los	grupos	sociales	locales;	

	
3. Apoyo	al	diseño	y	puesta	en	marcha	de	acciones	de	participación	social	en	ECG;	

	
4. Promoción	de	oportunidades	y	espacios	para	el	debate.	

	

	
	
1.	 Dinamización	 comunitaria	 y	 apoyo	 a	 la	 creación	 de	 nuevos	 movimientos	 y	
organizaciones	sociales	

	
El	primer	requisito	para	participar	es	“sentirse	parte	de	algo”,	es	
decir	 miembro	 de	 un	 grupo	 más	 o	 menos	 concreto,	 formal	 o	
informal,	 de	 una	 comunidad,	 de	 una	 localidad,	 etc.	 Por	 ello	 la	
primera	acción	que	se	propone	es	la	de	desarrollar	proyectos	de	
dinamización	 comunitaria	 para	 contribuir	 a	 fortalecer	 el	
sentimiento	de	pertenencia	y	estimular	las	ganas	de	participar.	
	

Objetivos	específicos	 Objetivos	operativo	 Línea	
estratégica	 Acciones	estratégicas	

2/	 Contribuir	 	 a	 un	 cambio	 de	
actitud	social	hacia	el	desarrollo	
rural,	 incorporando	 la	
perspectiva	 de	 la	 sostenibilidad	
(consumo	 responsable	 y	 ético,	
contratación	 pública	 ética	 y	
comercio	 justo)	 y	 el	 apoyo	 a	 la	
Estrategia	 después	 de	 2015	 en	
las	zonas	rurales	europeas.	

2.1/	 Impulsar	 la	
participación	 de	 las	
personas	 y	
organizaciones	 sociales	
en	procesos	de	ECG.	

Participación	 y	
movilización	
social	

Dinamización	 comunitaria	 y	
apoyo	 a	 la	 creación	 de	
organizaciones.	

Fortalecimiento	
organizacional	 de	 los	 grupos	
sociales	locales.	

Apoyo	 al	 diseño	 y	 ejecución	
de	 acciones	 (campañas,	
acciones	 formativas,	
incidencia,	etc.).	

Promoción	de	oportunidades	
y	espacios	para	el	debate.	

La acción comunitaria tiene por 
propósito revitalizar la 
sociabilidad, mejorando la 
vinculación y organización 
social, además de los 
emprendimientos colectivos 
para mejorar las condiciones de 
vida. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

La	 acción	 comunitaria	 tiene	 por	 propósito	 revitalizar	 la	 sociabilidad,	 aportando	 a	 la	 vinculación	 y	
organización	social,	como	también	a	los	emprendimientos	colectivos	para	mejorar	las	condiciones	de	
vida,	 especialmente	 en	 población	 socialmente	 desfavorecida.49	 En	 esta	 perspectiva,	 el	 grupo	 y	 su	
organización	aparece	como	un	elemento	que,	dentro	de	un	espacio	social	determinado,	permite	re-
densificar	 la	vida	social	mediante	el	 fortalecimiento	del	 sujeto	político,	promoviendo	estructuras	de	
relaciones	que	hacen	posible	la	participación	democrática.50	
	
Algunas	actividades	que	se	pueden	desarrollar	para	la	dinamización	comunitaria	son:	
	
-	Micro-estudios	locales:	con	el	fin	de	propiciar	una	participación	que	responda	a	las	necesidades	reales	
y	expectativas	de	las	comunidades,	es	importante	rescatar	la	historia	local,	las	características	propias	
de	la	población,	sus	prácticas	organizativas,	si	la	vecindad	se	siente	representada	por	ellas,	si	existen	
liderazgos	naturales	en	el	municipio,	etc.		
Un	mismo	diagnóstico	puede	servir	para	los	propósitos	de	los	ámbitos	de	coordinación	de	agentes	y	
participación.	Esta	actividad	está	recogida	en	el	capítulo	dedicado	a	la	investigación.	
	
Temporalización:	Se	contempla	la	realización	del	micro-estudio	en	el	primer	semestre	del	programa	a	
nivel	local.	
	
-	Actividades	de	sensibilización:	se	trata	de	realizar	charlas,	 jornadas,	talleres,	etc.,	con	la	población	
local	que	muestren	 la	 fuerza	y	el	potencial	que	 tiene	el	grupo	y	el	 trabajo	colectivo,	por	encima	de	
intereses	particulares,	de	identidades	culturales,	de	género,	etc.	Con	el	objetivo	de	que	los	vecinos	y	
vecinas	sientan	como	propio	no	sólo	aquello	que	 les	afecta	directamente,	sino	todo	 lo	que	atañe	al	
municipio,	 la	 comarca,	 el	 mundo,	 mostrando	 la	 perspectiva	 “glocal”.	 Para	 este	 propósito	 pueden	
aprovecharse	aquellos	eventos,	actividades,	espacios,	etc.	que	se	han	 identificado	en	el	diagnóstico	
como	momentos	 en	 los	 que	 la	 población	 se	 congrega	 de	manera	 espontánea.	 Se	 trata	 de	 que	 las	
actividades	respondan	a	las	demandas	de	la	gente,	más	que	de	esperar	que	la	gente	venga	a		actividades	
propuestas.	
Para	mover	la	participación	es	importante	también	contar	con	la	colaboración	de	aquellas	personas	con	
liderazgos	naturales	en	 la	zona	en	 la	que	se	trabaja	(que	también	han	sido	 identificadas	en	el	micro	
diagnostico	local).	
	
Temporalización:	Desde	que	se	tiene	el	estudio	local	hasta	el	final	del	programa.	
	
	
-	Asistencia	técnica	y	apoyo	a	las	nuevas	organizaciones	que	puedan	surgir	sobre	cómo	organizarse,	
tipos	de	organizaciones,	temas	jurídicos,	fiscales,	etc.	
El	primer	paso	 será	 idear	 formas	de	participación	 comunitaria,	buscando	aquellas	modalidades	que	
sean	aglutinadoras	y	significativas	para	el	grupo.	
	
Temporalización:	A	lo	largo	de	todo	el	programa,	según	lo	vayan	demandando	las	organizaciones.	

																																																													
49	Zambrano,	A.	(2007):	Criterios	de	intervención	en	estrategias	de	empoderamiento	comunitario:	la	perspectiva	de	
profesionales	y	expertos	de	la	intervención	comunitaria	en	Chile	y	España.	Tesis	no	publicada	para	optar	al	grado	
de	Doctor	en	Psicología	Social,	Universidad	de	Barcelona,	España.		
50	Lapalma,	A.	(2001):	El	escenario	de	la	intervención	comunitaria.	Revista	de	Psicología	Universidad	de	Chile,	10(2).	
Pág.	61-70.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

2.	Fortalecimiento	organizativo	de	los	grupos	sociales	locales.	
	
Se	trata	de	fortalecer	los	grupos	sociales	y	organizaciones	que	ya	existen	o	acaban	de	formarse.	Esta	
acción	se	enfoca	a	crear	 las	condiciones	suficientes	y	necesarias	para	que	 las	organizaciones	tengan	
éxito	en	el	logro	de	sus	objetivos	y	metas,	así	como	en	el	cumplimiento	de	sus	compromisos,	a	fin	de	
asegurar	su	continuidad	existencial	y	la	proyección	de	perspectivas	para	su	crecimiento	y	desarrollo,	y	
que	se	constituyan	como	vehículos	efectivos	de	participación	ciudadana.	
	
Lo	ideal	sería	realizar	un	plan	de	fortalecimiento	para	cada	organización,	ya	que	cada	una	tendrá	sus	
características	propias,	por	lo	tanto,	el	equipo	técnico	debe	tener	en	cuenta	las	particularidades	de	cada	
grupo.	Para	diseñar	este	plan	se	proponen	las	siguientes	actividades:	
	
-	Análisis	de	la	organización:	se	trata	de	que	quienes	integran	la	organización	identifiquen	las	fortalezas	
y	debilidades	que	tienen	como	grupo,	sus	oportunidades	y	riesgos	hacia	la	consecución	de	sus	objetivos	
y	hacia	la	puesta	en	marcha	y	participación	en	acciones	de	ECG,	tanto	en	aquellas	que	puedan	realizar	
hacia	fuera	como	hacia	dentro	de	la	misma	organización.	
	
El	análisis	de	la	organización	debe	contar	con	la	participación	de	quienes	la	integran	utilizando	técnicas	
participativas	 como	 los	 análisis	 DAFO	 (Debilidades,	 Amenazas,	 Fortalezas	 y	 Oportunidades)	 u	 otras	
técnicas	 similares	 para	 mover	 a	 la	 reflexión	 y	 la	 auto-crítica	 y	 de	 ahí	 a	 la	 identificación	 de	 la	
problemática.	
	
El	punto	de	partida	para	mover	a	la	reflexión	puede	ser	preguntarse	por	“qué	le	duele”	a	las	distintas	
partes	de	la	comunidad	u	organización,	y	“por	qué”,	“qué	se	puede	hacer”,	“para	qué	y	“para	quién”.	
Pasar	de	los	primeros	“dolores”	(síntomas	más	llamativos)	a	la	construcción	conjunta	de	la	problemática	
es	ya	un	buen	punto	de	partida.51	
	
Temporalización:	A	lo	largo	de	todo	el	programa.		
	
-	 Diseño	 de	 un	 plan	 de	 fortalecimiento:	 Una	 vez	 realizado	 el	 análisis,	 se	 diseña	 el	 plan	 de	
fortalecimiento	que	debe	establecer	sus	objetivos	en	función	de	las	características	de	la	organización.	
	
Para	su	diseño	se	recomienda	realizar	un	taller	con	la	organización.	El	equipo	técnico	facilitador	será	el	
encargado	de	organizar	este	taller	contando	con	la	participación	de	quienes	integran	la	organización.	
Debe	registrarse	la	información	que	aportan	las	personas	participantes,	además,	debe	incentivarse	el	
debate,	 el	 análisis	 y	 la	 reflexión,	 procurando	 el	 trabajo	 en	 equipo,	 y	 siendo	 eficiente	 en	 el	 uso	 del	
tiempo,	 para	 el	 alcance	 de	 los	 objetivos	 del	 taller.	 Posterior	 al	 taller,	 el	 equipo	 técnico	 deberá	
sistematizar	la	información	para	proceder	a	la	elaboración	del	documento	del	plan	de	fortalecimiento.	
Este	documento,	debe	ser	discutido	y	revisado	en	una	plenaria	con	la	organización,	debe	procurarse	
que	en	esta	reunión	quede	aprobado	
	
Es	 importante	definir	 en	 el	 taller,	 las	 actividades	que	 se	desarrollarán	para	 el	 fortalecimiento	de	 la	
organización,	debe	quedar	bien	definido	qué	actividades	se	desarrollarán,	quienes	serán	responsables	

																																																													
51	Observatorio	Internacional	de	Ciudadanía	y	Medio	Ambiente	Sostenible	(CIMAS),	(2009):	Metodologías	
Participativas,	Manual.	CIMAS-IEPALA,	Madrid,	2009.	Pág.	8.		
http://www.redcimas.org/wordpress/wp-content/uploads/2012/09/manual_2010.pdf	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

de	esta	actividad	y	cómo	se	medirá			el		avance		de		las		actividades,		todo		esto		contemplado		en		el		
tiempo		en		que		se	espera	fortalecer	la	organización.	
	
Temporalización:	Después	del	análisis	de	las	organizaciones.	
	
	
-	Desarrollo	de	capacidades	de	las	organizaciones	locales:	La	capacitación	se	debe	planificar	de	manera	
que	se	parta	y	potencien	las	capacidades	de	las	personas	de	la	organización.	El	plan	de	capacitación	
debe	 dar	 respuesta	 a	 las	 debilidades	 identificadas,	 con	 la	 finalidad	 de	 lograr	 una	 eficiente	 gestión	
interna.	
	
A	través	de	una	matriz,	se	puede	detallar	el	plan	de	capacitación	a	desarrollar,	estableciendo	el	área	
que	se	fortalecerá,	la	capacitación	que	se	impartirá,	la	persona	responsable	de	la	capacitación,	el	mes	
en	que	se	impartirá,	y	cualquier	otra	información	que	el	equipo	técnico	considere	importante	resaltar.	
Para	cada	tema,	es	necesario	que	se	definan	los	contenidos	a	desarrollar	y	la	modalidad	de	capacitación,	
la	cual	debe	ser	sencilla	y	en	un	lenguaje	comprensible	para	las	personas	participantes;	por	último	debe	
prepararse	el	material	a	utilizar,	tanto	para	el	equipo	facilitador	como	para	las	personas	participantes.	
	
Algunos	temas	de	capacitación	podrían	ser	liderazgo	y	trabajo	en	equipo,	toma	de	decisiones	y	solución	
de	 conflictos,	 inclusión	 de	 las	 perspectivas	 de	 género	 y	 diversidad	 en	 la	 organización,	 planeación	
estratégica,	captación	de	recursos,	formulación	de	proyectos	y	otros	que	demanden	las	personas	que	
formen	parte	de	la	organización.	
	
Temporalización:	 A	 lo	 largo	 de	 todo	 el	 programa	 en	 respuesta	 a	 la	 demanda	 y	 necesidad	 de	 las	
organizaciones	concretas.	
	
	
3.	Apoyo	en	el	diseño	y	puesta	en	marcha	de	acciones	de	ECG	
	
Se	trata	de	apoyar	en	el	diseño	de	acciones	formativas	y	campañas	de	actuación	y	movilización	social	
sobre	las	realidades	que	se	pretenden	transformar,	a	las	organizaciones	o	personas	individuales	que	
quieren	poner	en	marcha	acciones	de	ECG	pero	necesitan	asistencia	técnica	para	algunas	cuestiones.		
Este	apoyo	favorecerá	su	participación	activa	en	la	promoción	de	la	ECG	y	en	el	cambio	de	actitudes	
hacia	una	realidad	más	justa	y	sostenible.	
	
La	intervención	variará	en	su	forma	y	contenidos	en	función	de	los	tipos	de	acciones	propuestas,	las	
características	 de	 los	 actores	 que	 las	 van	 a	 poner	 en	 marcha,	 la	 temática	 de	 la	 acción,	 el	 público	
destinatario,	las	necesidades	concretas	para	su	diseño	y	ejecución,	etc.		
	
Por	ello	 se	propone	que	este	apoyo	 se	diseñe	a	demanda	y	a	medida	de	cada	una	de	 las	acciones,	
respetando	 los	 recorridos	 propios	 de	 cada	 comunidad,	 dando	 respuesta	 a	 necesidades	 específicas	
mediante	acciones	que	van	desde	la	capacitación	puntual,	a	la	asesoría	en	la	gestión,	o	la	facilitación	al	
acceso	a	recursos,	entre	otras.	
	
Temporalización:	A	lo	largo	de	todo	el	programa.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

4.	Promoción	oportunidades	y	espacios	para	el	debate	
	
Las	personas,	actores	y	grupos	que	han	contribuido	en	la	realización	del	Diagnóstico	de	la	Educación	
para	el	Desarrollo	en	el	Ámbito	Rural	Europeo52	 (Entidades	 locales,	ONG/OSC,	personas	expertas	en	
ECG,	Centros	educativos,	y	población	en	general)	destacan	como	problema	la	escasez	de	oportunidades	
y	mecanismos	regulares	y	estructurados	para	debate,	consulta	y	participación	efectiva	de	las	personas.	
	
Dichas	 oportunidades	 y	 mecanismos	 para	 la	 participación	 pública	 promueven	 el	 intercambio	 de	
información	 y	 desempeñan	un	 papel	 fundamental	 en	 facilitar	 un	 dialogo	 continuo.	 Los	 espacios	 de	
participación	estimulan	consensos	y	soluciones	alternativas,	sirven	para	construir	nexos	entre	actores	
que	de	otra	forma	no	se	comunicarían,	y	también	pueden	constituir	el	primer	paso	hacia	una	asociación	
más	concreta	entre	participantes.		
	
Es	 por	 ello	 importante	 generar	 espacios	 de	 debate	 entre	 la	
sociedad	 civil	 y	 sus	 organizaciones,	 las	 entidades	 locales,	 los	
centros	educativos,	etc.	Estos	espacios	pueden	emerger	a	partir	
de	foros,	jornadas,	encuentros,	ferias	u	otros	eventos	que	pueden	
ser	 promovidos	 por	 el	 equipo	 promotor,	 	 por	 el	 equipo	
coordinador	o	por	los	propios	actores	rurales.		
	
Además	de	esos	eventos	que	sirven	para	generar	momentos	de	debate,	es	importante	también	facilitar	
espacios	físicos	en	los	que	las	distintas	partes	puedan	reunirse	e	intercambiar	opiniones,	reflexionar,	
idear	y	planificar	acciones	conjuntas.	Estos	espacios	pueden	ser	nuevos	lugares	que	se	destinen	y	se	
cedan	para	estas	asambleas,	o	aquellos	que	ya	congregan	a	las	personas	de	manera	espontánea	para	
otros	fines	(la	plaza,	el	bar,	la	casa	de	cultura,	el	hogar	de	la	tercera	edad,	etc.)	pero	que	pueden	ser	
utilizados	también	como	espacios	de	debate.	
	
Temporalización:	A	lo	largo	de	todo	el	programa.	
	
	
INVESTIGACIÓN	
	
El	ámbito	de	investigación	en	cualquier	estrategia	de	acción	supone	recoger,	reutilizar	y	aprovechar	el	
aprendizaje	 que	 se	 deriva	 de	 la	 puesta	 en	marcha	 de	 las	 acciones	 de	 la	misma	 estrategia.	 De	 esta	
manera	se	genera	un	proceso	cíclico	de	retroalimentación	entre	los	propios	programas	y	el	aprendizaje:	
la	reflexión	sobre	los	programas/proyectos/acciones	realizados	produce	un	aprendizaje	que	se	vierte	
en	la	planificación	de	nuevos	programas/proyectos/acciones.	De	esta	manera	se	impulsa	la	continuidad	
a	largo	plazo	y	la	paulatina	mejora	y	re-diseño	de	las	actuaciones,	que	posibilita	su	adecuación	a	una	
realidad	en	permanente	cambio.		
	
Tal	 y	 como	 mostrábamos	 en	 la	 Imagen	 3	 de	 este	 mismo	 documento,	 la	 investigación	 impulsa	 la	
construcción	de	nuevas	prácticas	de	manera	cíclica.	
	
	

																																																													
52	Observatorio	de	Cooperación	Internacional	de	Valladolid	(2017)	

Los espacios de debate entre 
actores promueven el 
intercambio de información, 
facilitan el diálogo, crean nexos, 
estimulan consensos y la puesta 
en marcha de actuaciones 
conjuntas. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Imagen	3:	Lógica	de	la	propuesta		
Fuente:	Elaboración	propia	

	
La	 investigación,	 planteada	 desde	 esta	
perspectiva,	 es	 por	 tanto	 en	 sí	 misma	
parte	 inherente	del	proceso	educativo	y	
de	 aprendizaje	 a	 partir	 de	 la	 propia	
experiencia	y	de	 las	prácticas	 concretas.	
Investigación	y	formación	van	de	la	mano.	
Los	agentes	 implicados	han	de	 formarse	
en	 las	 prácticas	 de	 investigación,	 y	 por	
otro	 lado,	 el	 propio	 proceso	 de	
investigación	 sobre	 las	 acciones	 y	
realidades	concretas	supone	a	su	vez	un	
ejercicio	educativo-formativo.	
	
La	 investigación	participativa,	una	de	 las	
líneas	 de	 acción	 que	 se	 proponen,	 se	

engarza	 con	 el	 ámbito	 de	 la	 participación	 y	 movilización	 social	 reforzando	 la	 consecución	 de	 sus	
objetivos,	ya	que	es	un	proceso	participativo	y	de	reflexión	conjunta	que	lleva	a	propuestas	concretas	
de	acción	colectiva.	
	
Agentes	involucrados	en	la	investigación	
	
o Agente	promotor		
El	 agente	 promotor	 tiene	 la	 responsabilidad	 de	 que	 la	 Agenda	 se	 lleve	 a	 cabo	 de	 la	mejor	manera	
posible,	es	a	quien	hay	que	rendir	cuentas.	El	Agente	Promotor	acordará	y	decidirá	 los	 términos	de	
referencia	 para	 la	 evaluación,	 es	 decir	 qué	 información	 necesita	 para	 poder	 valorar	 que	 la	
implementación	 de	 la	 agenda	 está	 siendo	 la	 adecuada	 y	 que	 se	 están	 alcanzando	 los	 resultados	
esperados.	
	
o Equipo	técnico	facilitador	
Su	 función	 es	 la	 de	 capacitar	 al	 grupo	 coordinador	 en	 las	 técnicas	 de	 investigación	 participativa,	
apoyando	 y	 guiando	 en	 todo	 momento	 su	 desarrollo.	 Estas	 son	 las	 funciones	 del	 equipo	 técnico	
facilitador	en	el	proceso	de	investigación	participativa:	
	

• Capacitación	del	grupo	coordinador.	
• Apoyo	en	la	elaboración	del	diseño	de	la	investigación:		

o Identificación	de	necesidades	básicas,	problemas	y	centros	de	interés	
o Formulación	del	problema	y	delimitación	del	campo	de	estudio	
o Diseño	de	 técnicas	o	procedimientos	que	se	utilizarán	para	 recoger	datos	y	obtener	

información	
• Dinamización	de	talleres	y	encuentros	de	investigación	participativa.	
• Coordinación	en	la	ordenación	y	clasificación	de	la	información.	
• Dinamización	de	las	sesiones	de	análisis	e	interpretación	de	los	datos.	
• Redacción	de	informes.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

o Grupo	coordinador	
Los	responsables	de	la	realización	de	la	investigación	participativa	son	los	miembros	de	lo	que	hemos	
llamado	grupo	coordinador.	Este	grupo,	 formado	por	 representantes	de	 las	diferentes	entidades	de	
ECG	en	la	zona	rural	en	la	que	se	implanta	la	agenda,	tiene	un	papel	de	interlocutor	entre	el	equipo	
promotor	y	el	trabajo	en	el	terreno.	Se	encargará	de:		
	

o Identificar	 a	 las	 personas	 y	 entidades	 de	 los	 municipios	 rurales	 que	 llevarán	 a	 cabo	 la	
investigación	 participativa	 (entre	 aquellas	 personas/entidades	 que	 están	 implementando	
acciones	de	ECG)	

o Diseñarán	y	planificarán,	conjuntamente	con	 las	personas	de	 los	municipios	 rurales	y	con	 la	
asistencia	del	equipo	facilitador,	el	plan	de	investigación	(preguntas,	métodos	de	recogida	de	
datos,	fechas	de	las	sesiones,	etc.)		

o Organizarán,	 convocarán	 y	 dinamizarán	 las	 sesiones	 de	 investigación	 participativa	 (de	
diagnóstico,	seguimiento	y	sistematización)	con	el	apoyo	del	equipo	facilitador.	

o Recogerán	las	conclusiones	de	cada	una	de	las	sesiones	en	informes	preliminares	o	memorias.	
o Coordinarán	la	difusión	de	los	resultados	entre	los	municipios	participantes	y	hacia	otras	nuevas	

regiones,	 por	 ejemplo	 organizando	 jornadas	 o	 encuentros,	 apoyando	 en	 la	 realización	 de	
documentos,	videos,	exposiciones,	etc.	

o Recogerán	las	nuevas	propuestas	de	acción	y	las	comunicarán	al	equipo	promotor.	
	
o Actores	de	municipios	rurales	
Son	aquellas	personas	involucradas	en	acciones	de	ECG	en	cada	uno	de	los	municipios	rurales	en	los	
que	se	implementa	la	Agenda.	Pueden	ser	miembros	de	centros	educativos,	ONG,	OSC,	EELL,	etc.	Estos	
actores	llevan	a	cabo	las	acciones	estratégicas	de	la	investigación	participativa	con	el	apoyo	del	equipo	
facilitador	y	coordinados	por	el	equipo	coordinador:		

o Analizan	la	realidad	de	su	entorno	y	realizan	el	diagnóstico	de	su	zona.	
o Participan	en	la	definición	de	criterios	e	indicadores	de	seguimiento	y	evaluación	de	las	acciones	

de	ECG	que	desarrollen	conjuntamente	con	el	equipo	coordinador	y	con	el	apoyo	del	equipo	
técnico	facilitador,	teniendo	como	referente	la	definición	de	ECG	que	establece	la	Agenda.		

o Identifican	 y	 nombran	 a	 las	 personas	 encargadas	 de	 recoger	 la	 información	 para	 realizar	 la	
investigación	 (creando	un	comité	de	 seguimiento,	p.e.)	en	base	a	 los	 criterios	e	 indicadores	
establecidos	previamente.	

o Analizan	 conjuntamente	 los	 resultados,	 aprendizajes	 y	 lecciones	 aprendidas	 en	 la	
sistematización	de	las	experiencias.	

o Participan	en	la	socialización	de	los	resultados.	
	
Líneas	de	actuación	en	la	investigación	
	
La	Agenda	Rural	de	Educación	para	la	Ciudadanía	Global	plantea	dos	líneas	estratégicas	de	actuación	
dentro	del	ámbito	de	la	investigación:		
	

1. Investigación	participativa	del	contexto	y	de	las	acciones	de	ECG.	
2. Evaluación	de	la	Agenda	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

	
	
1.	Investigación	participativa	

	
La	 investigación	 participativa	 que	 proponemos	 aquí	 es	 una	 combinación	 de	 los	 enfoques	 de	
Investigación-Acción	Participativa	 (IAP)53	 y	de	 la	 Sistematización	de	Experiencias54.	 Es	una	búsqueda	
colectiva	de	conocimiento,	y	se	caracteriza	por	el	hecho	de	que	las	personas	implicadas	en	la	acción	
que	se	investiga	(en	nuestro	caso	la	implementación	de	acciones	de	ECG)	son	a	la	vez	las	investigadoras	
y	 las	 que	 aprovechan	 los	 resultados	 de	 dicha	 investigación	 para	 planificar	 nuevas	 acciones,	 en	 un	
proceso	 de	 continua	maduración	 colectiva.	De	 este	modo	 la	 comunidad	 se	 apropia	 de	 las	 acciones	
planificadas,	y	se	empodera	el	papel	de	la	comunidad	como	protagonista	del	proceso.		
La	investigación	participativa	constituye	en	sí	misma	un	proceso	de	educación	para	la	ciudadanía	global,	
ya	 que	 tanto	 la	 IAP	 y	 la	 Sistematización	 buscan	 producir	 un	 tipo	 de	 conocimiento	 que	 sea	 crítico,	
reflexivo,	colectivo,	participado	y	emancipador.		
	
Además	pretende	actuar	frente	a	las	realidades	sociales,	transformándolas	desde	el	protagonismo	de	
los	actores:	"no	es	una	preocupación	principal	 la	obtención	de	datos	o	 la	constatación	de	hechos	de	
manera	única	y	excluyente...	Lo	prioritario	es	la	dialéctica	que	se	establece	en	los	agentes	sociales,	entre	

																																																													
53	Investigación-Acción	(IAP)	Método	de	investigación	y	aprendizaje	colectivo	de	la	realidad,	basado	en	un	análisis	
crítico	con	la	participación	activa	de	los	grupos	implicados,	que	se	orienta	a	estimular	la	práctica	transformadora	y	
el	cambio	social.	Surge	en	los	años	70,	en	un	clima	de	auge	de	las	luchas	populares	y	ante	el	fracaso	de	los	
métodos	clásicos	de	investigación	en	el	campo	de	la	intervención	social.	Sus	precedentes	se	hallan	en	el	concepto	
de	“investigación-acción”	acuñado	por	Kurt	Lewin	en	1944.	Es	a	partir	del	Simposio	Mundial	sobre	el	Investigación-
Acción	y	Análisis	Científico	celebrado	en	Cartagena	(Colombia)	se	inició	el	desarrollo	de	la	IAP	como	una	
metodología	de	investigación	participativa,	transformadora	y	comprometida	con	la	práxis	popular.	(HEGOA,	
Diccionario	de	Acción	Humanitaria	y	Cooperación	al	Desarrollo)	
54	“La	sistematización	es	aquella	interpretación	crítica	de	una	o	varias	experiencias	que,	a	partir	de	su	
ordenamiento	y	reconstrucción,	descubre	o	explicita	la	lógica	del	proceso	vivido,	los	factores	que	han	intervenido	en	
dicho	proceso,	cómo	se	han	relacionado	entre	sí,	y	por	qué	lo	han	hecho	de	ese	modo”.		JARA,	O.	(1997)	Para	
Sistematizar	Experiencias.	Instituto	Mexicano	para	el	Desarrollo	Comunitario	(IMDEC),	Guadalajara,	Jalisco,	
México.	Pág.	20-50.	En	http://www.fahce.unlp.edu.ar/extension/Documentos%20y%20Ponencias/para-
sistematizar-experiencias-una-propuesta-teorica-y-practica	
	

Objetivos	operativos	 Líneas	de	actuación	 Acciones	estratégicas	
1.2/	Facilitar	el	diseño	y	ejecución		de	
acciones	 de	 ECG	 pensadas	 desde	 y	
para	el	medio	rural.	

	

1.	Investigación	participativa	 Diagnóstico	participativo	
Seguimiento	participativo	
Sistematización	
Difusión	y	socialización	de	resultados	

1.4/	 Analizar	 el	 impacto	 de	 las	
acciones	 de	 ECG	 que	 genere	 nuevas	
propuestas	

1.	Investigación	participativa	 Seguimiento	participativo	
Sistematización	

2.	Evaluación		

Diseño	 del	 plan	 de	 evaluación	 y	 de	
los	indicadores	
Monitoreo	

Recogida	y	análisis	de	información	
	 Informe	de	Evaluación	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

unos	 y	 otros,	 es	 decir	 la	 interacción	 continua	 entre	 reflexión	 y	 acción,	 ...	 una	 visión	 pragmática	 del	
mundo	 social,	 donde	 lo	 fundamental	 es	 el	 diálogo	 constante	 con	 la	 realidad	 para	 intervenir	 en	 su	
transformación	"55.	
	
Así	pues,	el	hilo	conductor	de	esta	investigación	se	plantea	como	un	proceso	cíclico	de	reflexión-acción-
reflexión,	en	el	que	se	reestructura	la	relación	entre	conocer	y	hacer	,	entre	sujeto	y	objeto	de	manera	
que	se	vaya	configurando	y	consolidando	con	cada	paso	la	capacidad	de	autogestión	de	las	personas	
implicadas.		
	
Este	enfoque	de	la	investigación	permite	la	consolidación	de	la	participación	e	implicación	de	quienes	
forman	parte	una	comunidad,	el	establecimiento	de	redes,	así	como	el	desarrollo	y	puesta	en	práctica	
de	las	actitudes	propias	de	la	ciudadanía	global	que	persigue	la	presente	Agenda.	
	
La	investigación	participativa	de	la	Agenda	se	divide	en	cuatro	acciones	estratégicas:		

	
1.1	Diagnóstico	participativo		
1.2	Seguimiento		
1.3	Sistematización	de	la	experiencia	
1.4	Difusión	o	socialización	de	resultados	

	
Para	que	la	investigación	participativa	pueda	llevarse	a	cabo	son	necesarias	al	menos	dos	condiciones:		
	

A)	Que	 haya	 una	 representación	 explícita	 de	 las	 voces	 y	 opiniones	 de	 quienes	 integran	 esa	
comunidad.	Toda	investigación	participativa,	es	un	proceso	de	reconocimiento	del	saber	local	
de	 una	 comunidad,	 formada	 por	 mujeres	 y	 hombres	 de	 diferentes	 edades,	 situaciones	 y	
características	propias.	Recoger	el	 conocimiento	de	 la	 comunidad	 requiere	por	 tanto	que	el	
enfoque	de	género	y	la	atención	a	la	diversidad	cultural,	funcional,	etc.	estén	presentes	en	todo	
el	proceso	de	la	investigación	y	utilizar	estrategias	horizontales	de	comunicación.	
	
En	 la	bibliografía	se	 facilitan	algunos	enlaces	a	 recursos	y	guías	para	 realizar	 investigaciones	
participativas	equitativas	e	inclusivas.	

	
B)	Que	la	gente	implicada	cuente	con	los	instrumentos	y	la	capacitación	necesaria	para	saber	
cómo	participar.	No	se	 trata	del	 "derecho	a	participar",	 sino	de	 la	 capacidad	operativa	para	
poder	 participar	 efectivamente.	 Con	 este	 fin,	 el	 equipo	 técnico	 facilitador	 se	 encargará	 de	
capacitar	al	grupo	coordinador	en	las	metodologías	participativas	tal	y	como	se	contempla	en	
el	Ámbito	de	Formación	y	también	de	facilitar	y	apoyar	todo	el	proceso	de	investigación	en	sus	
tres	fases	o	momentos.		

	
	
	
	
	
	

																																																													
55	GUERRA,	C.	(1995).;	"Investigación-acción	participativa	en	la	periferia	urbana	de	Salamanca",	en	Cuadernos	de	la	
Red,	nº	3	(Red	CIMS),	Madrid	.	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

1.1	Diagnóstico	participativo		
	
El	diagnóstico	debe	seguir	la	máxima	"conocer	para	actuar”.	Todo	diagnóstico	debe	ser	un	nexo	entre	
la	investigación	y	la	programación,	es	decir,	tiene	una	función	de	"bisagra"	entre	una	y	otra	fase	del	
proceso	metodológico.	
	
El	Diagnóstico	de	la	educación	para	el	desarrollo	en	el	ámbito	rural	europeo56	puso	de	manifiesto	que	
para	poder	diseñar	acciones	efectivas	en	el	ámbito	rural	era	necesario	que	cada	entorno	local	concreto	
(municipio,	mancomunidad,	comarca,	etc.)	realizase	un		micro-diagnóstico	de	la	situación	en	su	zona	
para	conocer:		
	

• Cuáles	son	los	problemas	y	el	porqué	de	esos	problemas	en	la	zona/municipio/comarca.	
• Cuál	es	el	contexto	que	condiciona	la	situación-problema	estudiada.		
• Cuáles	son	los	recursos	y	los	medios	disponibles	de	inmediato	y	aquellos	a	los	que	se	puede	

acceder	a	corto	plazo,	para	resolver	estos	problemas.	
• Cuáles	son	los	factores	más	significativos	que	influyen,	condicionan	o	determinan	la	situación,	

y	los	actores	sociales	implicados	en	ella.	
• Cuáles	son	las	tendencias	previsibles	en	el	futuro,	cómo	se	prevé	que	puede	ir	evolucionando	

la	 situación	 según	 las	 diversas	 opciones	 de	 intervención	 (o	 de	 no	 intervención)	 sobre	 la	
situación	inicial.	

• Reflejar	los	problemas	y	las	necesidades,	de	modo	que	se	disponga	de	suficiente	información	
para	adoptar	las	decisiones	acerca	de	las	prioridades	y	las	estrategias	de	intervención.		

• Cuáles	 son	 los	 factores	 contingentes	 que	 condicionan	 la	 viabilidad	 y	 la	 factibilidad	 de	 una	
intervención	social.	
	

Para	la	realización	del	diagnóstico	participativo	existen	múltiples	técnicas	que	facilitan	la	expresión,	el	
debate	 y	 el	 análisis	 por	 parte	 de	 la	 comunidad.	 La	 mayoría	 de	 las	 técnicas	 son	 visuales	 y	 utilizan	
materiales	muy	sencillos	a	fin	de	que	cualquier	persona	pueda	participar	en	las	discusiones	y	el	análisis.	
Utilizando	una	combinación	de	tales	técnicas	se	puede	contrastar	la	información	obtenida	y	construir	
una	imagen	detallada	que	exprese	la	complejidad	y	diversidad	de	la	realidad	de	la	población	local.	Estas	
técnicas	 se	 pueden	 combinar	 con	 otros	 enfoques,	 buscando	 aquellas	 que	 mejor	 se	 adecúen	 a	 las	
características	y	necesidades	de	cada	zona	y	comunidad.	
	
En	el	apartado	de	recursos	de	interés	de	la	bibliografía	de	este	documento	se	facilitan	algunos	ejemplos	
de	métodos	y	técnicas	de	diagnóstico	participativo	así	como	distintos	recursos	en	los	que	encontrar	las	
herramientas	necesarias	para	organizar	las	sesiones	de	diagnóstico	participativo.		
	
Temporalización:	El	diagnóstico	debe	realizarse	como	paso	inicial	de	la	planificación	y	puesta	en	marcha	
de	cualquier	acción	de	ECG.		
	
1.2	Seguimiento	participativo	
	
EI	seguimiento	de	los	resultados	e	implementación	de	las	acciones	planificadas	es	necesario	en	todas	
las	etapas	de	su	ciclo	vital.	Se	trata	del	registro	sistemático	y	el	análisis	periódico	de	la	información	que	
ha	sido	seleccionada	y	registrada	por	los	miembros	de	la	comunidad	siguiendo	las	pautas	y	utilizando	

																																																													
56	Observatorio	de	Cooperación	Internacional	de	la	Universidad	de	Valladolid	(2017)	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

los	 indicadores	 que	 se	 han	 diseñado	 previamente.	 Para	 que	 resulte	 verdaderamente	 eficaz,	 debe	
realizarse	de	forma	abierta	con	una	amplia	participación	de	las	personas	interesadas.	
	
Así	lo	describe	la	FAO	en	sus	Herramientas	para	la	Comunidad57:	
	

“Tome	como	ejemplo	un	viaje	en	autobús	de	una	comunidad	a	otra.	Cuando	los	pasajeros	miran	
por	 las	 ventanas	 pueden	 seguir	 el	 progreso	 observando	 el	 paisaje,	 leyendo	 las	 señales	 en	 los	
caminos	y	observando	el	movimiento	del	sol	en	el	cielo.	El	seguimiento	de	este	tipo	de	información	
en	un	viaje	en	autobús	les	permite	saber	si	están	avanzando	en	la	dirección	correcta.	
	
El	Seguimiento	Participativo	consiste	en	que	todos	los	pasajeros	del	autobús	conozcan	su	destino	y	
decidan	cómo	van	a	medir	su	avance.	
	
Imagínese,	sin	embargo,	que	una	tormenta	impida	a	los	pasajeros	ver	a	través	de	las	ventanas.	El	
autobús	 seguiría	 avanzando,	 pero	 los	 pasajeros	 no	 sabrían	 si	 van	 por	 la	 carretera	 exacta	 o	 si	
avanzan	 en	 la	 dirección	 correcta.	 Esto	 es	 lo	 que	 ocurriría	 si	 no	 hubiera	 seguimiento.	 Si	 sólo	 el	
conductor	sabe	a	dónde	va	el	autobús	y	mide	el	avance	sin	hablarlo	con	los	pasajeros,	es	como	un	
seguimiento	sin	participación.”	
	

Un	seguimiento	participativo	adecuado	cumple	las	siguientes	funciones:	
	

- Garantiza	que	cualquier	irregularidad	se	detecte	y	corrija	a	tiempo.	
- Mantiene	 informada	 e	 involucrada	 a	 la	 comunidad	 en	 la	 ejecución	 de	 las	 acciones	 y	 en	 el	

alcance	de	los	resultados.	
- Proporciona	información	para	la	evaluación	y	para	la	sistematización	de	las	experiencias,	que	a	

su	vez	sirven	para	sentar	las	bases	de	nuevas	planificaciones	de	acción.	
	
El	seguimiento	participativo	no	consiste	únicamente	en	registrar	datos.	Se	trata	también	de	detenerse	
en	determinados	momentos	para	analizar	(sumar,	discutir,	integrar)	la	información	sobre	el	progreso	
(o	ausencia	de	progreso)	hacia	los	objetivos	y	las	actividades	programadas.	
	
La	preparación	del	seguimiento	y	de	sus	indicadores	se	debe	realizar	al	inicio	de	la	puesta	en	marcha	
de	las	actividades	de	la	Agenda.	Se	determina	qué	datos	se	necesitan,	cómo	se	van	a	recoger,	quien	se	
encargará	 de	 hacerlo,	 etc.	 Esta	 información	 se	 analizará	 en	 periodos	 establecidos	 y	 acordados	 en	
función	de	las	características	de	cada	zona	rural,	de	la	disponibilidad	de	las	personas,	etc.		
	
Estos	 criterios	 se	 definirán	 conjuntamente	 por	 los	 actores	 de	 los	 municipios	 rurales	 y	 el	 equipo	
coordinador,	 apoyados	 en	 todo	 momento	 por	 el	 equipo	 técnico	 facilitador.	 Para	 su	 definición	 se	
tendrán	en	cuenta	los	siguientes	criterios	de	valoración	de	una	buena	práctica	en	ECG58:	

																																																													
57	DAVIS-CASE,	D	(1993):	Herramientas	para	la	Comunidad:	conceptos,	métodos	y	herramientas	para	el	
diagnóstico,	seguimiento	y	la	evaluación	participativos	en	el	desarrollo	forestal	comunitario.	FAO.		
En	www.fao.org/docrep/007/x9996s/x9996s02.htm	
	
58	Criterios	de	buenas	prácticas	educativas	reelaborados	a	partir	del	programa	MOST	(Management	Of	Social	
Transformations)	de	la	UNESCO.		
En	http://www.unesco.org/new/en/moscow/social-human-sciences/management-of	-social-transformations.		
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

	

CRITERIOS	GENERALES	 PREGUNTAS	

PERTINENCIA.		
La	adecuación	de	la	
intervención	en	el	marco	de	la	
ECG	y	adecuadas	al		contexto	
concreto	

¿Recoge	y	responde	a	las	necesidades	de	los	diferentes	grupos	de	la	
comunidad	 (mujeres,	 hombres,	 niños	 y	 niñas,	 personas	 ancianas,	
personas	migrantes,	con	diversidad	cultural	y/o	religiosa,	diversidad	
funcional,	etc.)?		
¿Se	adecúa	la	acción	a	las	características	específicas		(demográficas,	
medioambientales,	geográficas,	económicas,	etc.?	del	contexto	en	
el	que	se	desarrolla?	

¿Está	adecuadamente	identificada	y	justificada	la	población	a	la	que	
se	dirige	el	proyecto?	

¿Responde	a	los	objetivos	y	principios	de	la	ECG?59	

¿Se	cuenta	con	la	participación	de	la	población	destinataria?	

¿En	qué	medida	la	propuesta	promueve	la	igualdad	de	género,	de	
oportunidades,	 necesidades	 de	 las	 personas	 discapacitadas,	 y	
derechos	de	las	minorías?	

¿En	 qué	 medida	 la	 acción	 promueve	 el	 pensamiento	 crítico	 en	
relación	a	la	interdependencia	política,	económica,	social	y	cultural	
y	en	las	interconexiones	entre	los	niveles	local,	nacional	y	mundial?	

¿En	 qué	 medida	 se	 promueve	 el	 sentido	 de	 pertenencia	 a	 una	
humanidad	 común,	 compartiendo	 valores	 y	 responsabilidades,	
empatía,	solidaridad	y	respeto	de	las	diferencias	y	la	diversidad?	
¿El	 proyecto	 está	 relacionado	 con	 los	 contenidos	 temáticos	 de	 la	
ECG?	60	

EFICIENCIA.		
La	 asignación	 óptima	 de	 los	
recursos	del	proyecto.	

¿El	presupuesto	se	corresponde	con	los	objetivos	perseguidos	por	la	
acción?	

¿El	presupuesto	se	corresponde	con	las	actividades	a	desarrollar?	

Los	recursos	materiales	y	humanos	previstos	son	adecuados	para	el	
logro	de	los	objetivos	y	el	desarrollo	de	las	actividades	propuestas?	

																																																													
59	Estos	principios	y	objetivos	se	recogen	en	el	capítulo	Marco	Conceptual	de	la	Agenda,	donde	se	asumen	los	
principios	y	objetivos	establecidos	por	la	UNESCO	en	el	Programa	de	acción	mundial	de	Educación	para	el	
Desarrollo	Sostenible	como	seguimiento	del	Decenio	de	las	Naciones	Unidas	de	la	Educación	para	el	Desarrollo	
Sostenible	después	de	2014	(Conferencia	General	37ª	sesión,	París).	
60	Algunos	de	los	principales	ejes	temáticos	de	la	ECG	son:	Ciudadanía	global;	Compra	ética/	Comercio	justo	/	
Consumo	responsable;	Cooperación	para	el	desarrollo;	Derechos	Humanos;		Educación	en	valores:	solidaridad,	
justicia,	paz;	Equidad	de	género,	género	y	desarrollo;	Derechos	e	inclusión	de	la	diversidad;	Globalización;	
Migración,	Refugio;	Sostenibilidad	ambiental;	ODS;	Pobreza	y	desarrollo	/	Reparto	de	la	riqueza	y	el	poder;	
Relaciones	Norte-Sur;	Gestión	de	conflictos	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

FIABILIDAD	Y	REPLICABILIDAD	
La	capacidad	de	la	experiencia	
de	ser	repetida	con	resultados	
similares.	

¿El	proyecto	puede	ser	repetido	en	diferentes	contextos,	con	cierta	
seguridad	de	obtener	buenos	resultados?	

¿El	proyecto	 tiene	 la	capacidad	de	ejecutar	el	proceso	de	manera	
óptima	en	otros	contextos	similares?	

¿El	proyecto	prevé	la	producción	de	información	suficiente	para	que	
la	 experiencia	 pueda	 ser	 repetida	 en	 otros	 contextos	 y	 por	 otros	
actores?	

EFECTIVIDAD	E	INNOVACIÓN	
La	coherencia	entre	objetivos	y	
resultados	 y	 la	 incorporación	
de	elementos	novedosos.	

¿El	proyecto	está	diseñado	para	alcanzar	el	resultado	que	se	desea?	

¿Se	introduce	alguna	novedad	en	el	enfoque?	

¿Se	 introduce	 alguna	 novedad	 en	 el	 método	 o	 procesos	
promovidos?	

SOSTENIBILIDAD	E	IMPACTO.	
La	capacidad	de	
mantenimiento	de	la	
experiencia		y	de	producir	
cambios	transformadores.	

¿La	acción	tiene	capacidad	de	mantenerse	en	el	tiempo	y	producir	
efectos	duraderos?	

¿El	 proyecto/	 la	 acción	 implica	 a	 otros	 actores,	 especialmente	
locales?	¿Se	trabaja	en	red?	

¿El	 proyecto	 define	 compromisos	 para	 el	 seguimiento,	 apoyo	 y		
retroalimentación	de	la	actuación?		

¿En	 qué	medida	 el	 proyecto	 está	 promoviendo	 (o	 ha	 promovido)	
cambios	en	el	grupo	directamente	destinatario	y	la	comunidad	local	
con	miras	a	un	mundo	más	pacífico	y	sostenible?	

¿La	 ejecución	 del	 proyecto	 incluye	 acciones	 de	 incidencia	 en	 las	
administraciones	correspondientes?	

	
El	calendario	de	sesiones	de	seguimiento	se	debería	acordar	como	parte	de	la	planificación	de	acciones	
concretas	de	ECG.	Para	planificar	el	seguimiento	se	puede	 incluir	a	todas	 las	personas	directamente	
involucradas	en	las	actividades,	así	como	a	otros	grupos	interesados.	Sin	embargo,	se	concentrará	en	
las	primeras	y	en	aquellas	que	han	sido	elegidas	como	encargadas	del	seguimiento.	
	
Temporalización:	Se	propone	realizar	las	sesiones	de	seguimiento	participativo	con	una	periodicidad	
proporcional	a	la	duración	de	los	procesos	puestos	en	marcha	y	con	un	criterio	de	continuidad.	
	
1.3	Sistematización	de	la	experiencia	
	
La	sistematización	de	las	experiencias	emerge	entre	los	años	70	y	80	como	una	propuesta	alternativa	
de	 investigación,	 en	 la	 educación,	 el	 trabajo	 social	 y	 las	 ciencias	 sociales,	 para	 establecer	 nuevas	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

formas	 de	 producción	 de	 conocimiento	 en	 los	 procesos	 con	 las	 organizaciones	 sociales,	 los	
movimientos	sociales	y	las	comunidades	Latinoamericanas61.	
	

“La	sistematización	es	aquella	interpretación	crítica	de	una	o	varias	experiencias	que,	a	partir	
de	 su	 ordenamiento	 y	 reconstrucción,	 descubre	 o	 explicita	 la	 lógica	 del	 proceso	 vivido,	 los	
factores	que	han	intervenido	en	dicho	proceso,	cómo	se	han	relacionado	entre	sí,	y	por	qué	lo	
han	hecho	de	ese	modo”.62	

	
En	nuestra	Agenda,	se	trata	de	sistematizar	las	actuaciones	de	ECG	ejecutadas	por	los	actores	locales	
rurales.	Los	actores	directamente	implicados	son	quienes	protagonizan	y	realizan	la	sistematización	
de	las	actuaciones	que	han	ejecutado,	con	la	coordinación	del	equipo		coordinador	y	la	asistencia	del	
equipo	técnico	facilitador.	
	
Para	iniciar	la	sistematización	se	han	de	establecer	sus	objetivos.	Hay	que	aclarar	por	qué	se	quiere	
sistematizar.	“¿Para	qué	se	quiere	sistematizar	la	práctica?	¿Para	comprenderla	mejor	y	mejorarla?	
¿Para	extraer	sus	enseñanzas	para	compartirlas	con	otros?	¿Para	construir	una	propuesta	de	trabajo	
que	 responda	 a	 un	 determinado	 desafío?	 ¿Para	 qué	 sus	 resultados	 sirvan	 de	 base	 para	 iniciar	 la	
teorización	 sobre	 esta	 práctica?	 Es	 decir,	 se	 tienen	 que	 clarificar	 y	 explicar	 los	 objetivos	 que	 se	
persiguen	con	la	sistematización	de	la	práctica	que	se	ha	seleccionado”	63	
	
El	método	de	la	sistematización	se	puede	resumir	en	los	siguientes	pasos64:	
	

1. Contextualización	 y	 reconstrucción	 de	 la	 práctica:	 reconstruir,	 narrar	 la	 historia	 de	 la	
acción/proyecto	¿Qué	ha	pasado?	¿cómo	ha	sido?	
	

2. Descripción	 de	 la	 práctica.	 Elaboración	 del	 discurso	 descriptivo	 de	 la	 práctica	 reconstruida:	
Ordenar	y	clasificar	la	información,	establecer	categorías,	etapas	y	temas.	
	

3. Interpretación	crítica	de	la	práctica	reconstruida	y	reflexión	de	fondo:	qué	fue	lo	que	pasó	y	por	
qué	ocurrieron	las	cosas	de	ese	modo.	Con	base	en	la	descripción	que	se	hizo	de	la	práctica,	se	
hace	un	análisis	y	síntesis	de	ella	a	través	de	una	interpretación	crítica	del	proceso.		
	

4. Conclusiones:	¿Qué	resultados	produce	esta	práctica?	Las	conclusiones	surgen	como	resultado	
de	la	anterior	etapa	reflexiva	interpretativa	y	se	consideran	en	dos	niveles:	
	

a. Teóricas	:	hipótesis,	conceptos,	referencias,	con	relación	a	los	objetivos	propuestos	en	
el	proyecto	

																																																													
61	CIFUENTES,	R.	M.	(1999)	La	sistematización	de	la	práctica	del	Trabajo	Social.	Buenos	Aires:	Lumen	Humanitas.	
Pág.	47-69		
62	JARA,	O.	(1997)	

63	Ibid,	Pág.	103-125	
64	PERESSON,	M.	(1996)	Metodología	de	un	Proceso	de	Sistematización	de	Experiencias:	Búsquedas	Recientes.	
Revista	Aportes	número	44,	Bogotá,	1996,	Pág.	54-79.	
En	http://centroderecursos.alboan.org/ebooks/0000/0813/6_UIC_GUI.pdf	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

b. Prácticas:	lecciones	aprendidas,	recomendaciones,	con	relación	a	la	satisfacción	de	las	
necesidades	a	las	que	se	pretendía	dar	respuesta.	
	

5. Prospectiva:	Discusión	de	los	resultados.	¿Cómo	se	puede	transformar	esta	práctica	para	lograr	
mejores	resultados?	Con	base	en	las	enseñanzas	que	se	obtuvieron,	¿qué	perspectivas	se	abren	
para	 plantear	 nuevas	 alternativas	 para	 generar	 una	 nueva	 práctica	más	 rica	 y	 eficaz?	 ¿Qué	
decisiones	 se	 pueden	 tomar	 para	 mejorar	 la	 práctica?	 Es	 decir:	 ¿qué	 sugerencias	 y	
recomendaciones	se	pueden	hacer	para	el	mejoramiento	de	la	práctica?	¿Qué	elementos	de	la	
práctica	se	deben	dejar	de	lado	y	cuáles	se	deben	consolidar?	¿Cuáles	se	deben	innovar	y	cuáles	
se	deben	crear?	¿Cuáles	deben	ser	los	nuevos	ejes	estructuradores	de	la	práctica?	¿Cómo	se	
deben	reformular	los	objetivos?	¿Cuáles	deben	ser	las	nuevas	estrategias	metodológicas?	
	

En	la	siguiente	imagen	se	ilustra	la	lógica	de	la	sistematización	que	hace	un	recorrido	hermenéutico	e	
histórico	desde	la	situación	inicial	hasta	la	final.	(Pasa	a	la	página	siguiente)	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

Imagen	4:	Lógica	de	la	sistematización.		
	
	

	
	

	 Fuente:	BERDEGUÉ,	J.	A.,	OCAMPO,	A.	y	ESCOBAR,	G.	65	
	
Temporalización:	La	sistematización	debería	ser	desarrollada	en	cada	territorio,	municipio	o	zona	rural	
en	los	momentos	en	los	que	el	procesos	lo	requieran	o	el	grupo	lo	decida.		
	

																																																													
65	BERDEGUÉ,	J.	A.,	OCAMPO,	A.	y	ESCOBAR,	G.	(2000):	Aprendiendo	a	dar	el	siguiente	paso.	Sistematización	de	
experiencias	locales	para	la	reducción	de	la	pobreza	rural.	Guía	metodológica.	FIDA,	Lima,	2000.	Citado	en			
ACOSTA,	L.A	(2005)	Guía	práctica	para	la	sistematización	de	proyectos	y	programas	de	cooperación	técnica.	Oficina	
Regional	de	la	FAO	para	América	Latina	y	El	Caribe.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

1.4.	Difusión	y	socialización	de	la	información	
	
La	difusión	o	comunicación	de	resultados,	si	bien	no	es	una	práctica	investigativa	en	sí	misma,	es	la	línea	
de	acción	necesaria	y	que	da	sentido	a	toda	investigación,	ya	que	es	la	que	posibilita	la	generación	de	
conocimiento	y	su	aprovechamiento	en	el	diseño	y	planificación	de	nuevas	propuestas.	
	
Los	productos	resultantes	de	la	sistematización	han	de	ser	comunicados	tanto	a	aquellos	que	tienen	un	
interés	directo	como	a	otros	agentes	relacionados	con	determinados	temas	específicos.		
	
La	difusión	debe	iniciarse	con	el	diseño	de	una	estrategia	de	comunicación	que	debe	partir	identificar	
a	quiénes	se	quieren	comunicar	los	resultados.	Estos	podrían	ser	al	menos	alguno	de	los	receptores	la	
información,	no	es	una	lista	cerrada,	en	cada	territorio	y	en	cada	implementación	de	la	agenda	habría	
que	identificar	quienes	son	los	grupos	potencialmente	destinatarios:		
	

• Los	actores	directamente	involucrados.	
• El	equipo	coordinador.	
• El	equipo	promotor	y	otros	posibles	financiadores	de	proyectos.		
• Otros	 entes	 interesados	 de	 otras	 zonas	 rurales	 (municipios,	 gobiernos	 regionales,	 centros	

educativos,	redes	de	municipios	rurales,	etc.)	
• Autoridades	locales,	nacionales,	internacionales.	

	
Cada	 uno	 de	 estos	 grupos	 destinatarios	 requiere	 un	 tipo	 de	 información	 particular,	 tanto	 en	 los	
contenidos,	como	en	la	forma	y	el	lenguaje.	Dependiendo	a	quien	se	destine	el	mensaje,	deberemos	
pensar	 cuál	 es	 el	 tipo	 de	 presentación	 más	 adecuada,	 sin	 olvidar	 la	 posibilidad	 de	 comunicar	 los	
resultados	a	través	no	solo	de	medios	escritos,	sino	también	de	opciones	audiovisuales,	de	Internet,	
etc.		
	
Se	proponen	los	siguientes	pasos	y	actividades	para	la	difusión	y	socialización	de	resultados:		
	

Pasos	 Actividades	

1.	 Elaborar	 una	 estrategia	 de	
comunicación.	

o Identificación	de	las	audiencias.	
o Decidir	 el	 tipo	 de	 medios	 y	 formatos	 más	

adecuados	a	cada	audiencia.	

2.	Diseñar	y	editar	publicaciones	y	otros	
materiales	de	difusión.	

o Crear	el	material	de	difusión	elegido:		documentos	
técnicos,	 publicaciones	 divulgativas,	 videos,	
exposiciones,	obras	de	teatro,	etc.	

3.	Realizar	eventos	de	socialización	

o Talleres	de	presentación	de	resultados.		
o Conferencias.		
o Seminarios.	
o Etc.		
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

2.	Evaluación	de	la	Agenda	Rural	DEAR	
	
La	evaluación	en	la	Agenda	Rural	DEAR,	es	un	proceso	necesario	para	el	conocer	el	grado	de	éxito	en	la	
consecución	de	objetivos	y	detectar	si	 se	están	produciendo	cambios	en	 las	zonas	 rurales	donde	se	
implanta	desde	una	perspectiva	“glocal”	(es	decir,	analizar	el	impacto	de	las	acciones	implementadas),	
así	como	evaluar	el	grado	de	compromiso	y	de	 implicación	de	todos	 los	participantes	en	el	proceso	
de	 implementación	de	 la	Agenda,	tanto	miembros	de	 las	autoridades	 locales	como	la	ciudadanía	en	
general	e	informar	de	los	resultados	que	se	vienen	obteniendo	a	la	organización	o	institución	promotora	
de	 la	Agenda	 (por	 ejemplo,	 el	Municipio,	Gobierno	 Local,	 Provincial,	 etc.)	 así	 como	a	 los	 equipos	 y	
agentes	involucrados	en	su	ejecución.	
	
El	objetivo	de		la	evaluación	es	proporcionar	información	con	cierta	frecuencia	sobre	como	las	medidas	
propuestas	en	la	Agenda	están	siendo	puestas	en	práctica	y	hasta	qué	punto	se	están	obteniendo	los	
resultados	y	el	impacto	esperados.	Sirve	para	valorar	la	necesidad	de	revisión,	actualización	y/o	mejora	
de	la	Agenda.	
	
El	proceso	de	evaluación		que	se	propone	es	tanto	de	proceso	como	de	impacto.	Esto	es	se	trata	por	un	
lado,	de	detectar	y	concretar	posibles	fallos	o	desajustes	del	proceso,	y	por	otro,	de	valorar	los	cambios	
producidos	por	la	ejecución	de	la	Agenda.	

	
Los	procesos	de	evaluación,	así	como	la	metodología	a	seguir	dentro	del	mismo	pueden	ser	diversos	
(existen	 métodos	 tanto	 cuantitativos,	 como	 cualitativos	 o	 mixtos),	 y	 deben	 diseñarse	 de	 forma	
individual	 en	 cada	 caso,	 pero	 siempre	 irán	 en	 función	 de	 los	 siguientes	 aspectos:	 el	 tipo	 de	
programación	que	se	haya	diseñado	y	los	recursos	materiales	y	humanos	de	que	se	disponga.	

	
La	evaluación	se	divide	en	cuatro	acciones	estratégicas:		

	
2.1	Diseño	del	plan	de	evaluación	y	de	indicadores		
2.2	Monitoreo		
2.3	Recogida	y	análisis	de	la	información	
2.4	Redacción	del	informe	de	evaluación	
	

2.1	Diseño	del	plan	de	evaluación	y	de	indicadores	
	
Se	 trata	en	este	momento	de	diseñar	y	decidir	qué	 tipo	de	evaluación	se	va	a	 realizar,	 formular	 las	
preguntas	de	evaluación,	diseñar	 los	 indicadores	para	medir	el	avance	e	 identificar	 las	 fuentes	y	 los	
métodos	más	adecuados	para	la	recogida	de	información.	
	
El	primer	paso	ha	de	consistir	en	preguntarse	por	qué	aspectos	se	quieren	evaluar.	En	la	siguiente	tabla	
se	hace	una	lista	de	algunas	de	las	preguntas	que	se	deben	hacer	para	evaluar		la	implementación	de	la	
Agenda.	 No	 es	 una	 lista	 exhaustiva,	 esta	 deberá	 ser	 concretada	 en	 cada	 entorno	 rural	 según	 	 la	
implementación	 que	 se	 haya	 llevado	 a	 cabo,	 pero	 pretende	 servir	 de	 guía	 a	 la	 hora	 de	 diseñar	 la	
evaluación:		
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Consecución	de	objetivos		
¿Se	está	promoviendo	la	calidad	y	la	eficacia	de	las	acciones	de	ECG?	(OE.	1)	

¿En	qué	medida	se	han	puesto	en	marcha	procesos	de	formación	sobre	ECG	de	
agentes	de	distintos	ámbitos	educativos?	(OO.1.1)	
¿En	qué	medida	la	Agenda	sirve	para	facilitar	el	diseño	de	acciones	de	ECG?	(OO.1.2)	
¿En	qué	medida	la	Agenda	está	promoviendo	el	trabajo	en	red,	la	coordinación	y	la	
complementariedad?	(OO.1.3)	
¿En	qué	medida	la	Agenda	sirve	para	analizar	el	impacto	de	las	acciones	de	ECG	para	
generar	nuevas	propuestas?	(OO.1.4)	

¿Se	está	produciendo	un	cambio	de	actitudes	entre	la	ciudadanía	rural?	(OE.	2)	
¿Se	ha	impulsado	la	participación	de	las	personas	y	organizaciones	sociales	del	
ámbito	rural	en	procesos	de	ECG?	(OO.2.1)	
¿En	qué	medida	se	han	producido	cambios	en	las	actitudes	de	la	ciudadanía	en	favor	
de	la	paz,	la	justicia,	los	derechos	humanos…?	(OO.2.2)	

Implementación	y	proceso	
¿Se	han	puesto	en	marcha	todas	las	medidas	propuestas?	
¿Cuál	ha	sido	el	alcance	de	éstas?		
¿Qué	dificultades	se	han	encontrado	en	su	implantación?	
¿Cuál	ha	sido	el	grado	de	implicación	de	los	equipos	de	trabajo,	organizaciones	y	
personas	implicadas?	
¿La	comunicación	entre	los	equipos	de	trabajo	ha	sido	adecuada,	eficaz,	clara	y	con	
la	frecuencia	necesaria?	
¿La	coordinación	ha	sido	eficaz?	
¿El	equipo	técnico	facilitador	ha	desempeñado	bien	sus	funciones?	
¿Se	han	tenido	en	cuenta	las	opiniones	y	necesidades	específicas	de	los	distintos	
grupos	sociales	(de	edad,	sexo,	diversidad	cultural,	religiosa	y/o	funcional?	

Resultados	e	impacto	
Formación	de	agentes:	

¿Qué	aprendizajes	han	adquirido	en	relación	a	la	ECG		(conocimientos,	valores	y	
actitudes)	los	agentes	que	han	participado	de	la	formación?		

	 ¿Se	han	incluido	el	nuevo	enfoque	en	la	práctica	profesional	de	estos	agentes?	
	 ¿Hay	nuevas	medidas	creadas	para	incluir	la	dimensión	global	en	las	actuaciones	de	
ONG,	OSC,	EELL,	Centros	educativos…?	

Trabajo	en	red:	
	 ¿Se	han	creado	nuevos	espacios	de	coordinación?	
	 ¿Han	surgido	redes	de	trabajo,	apoyo	mutuo,	intercambio,	etc.?	

¿Se	planifican	acciones	o	proyectos	conjuntamente?	
¿Se	ha	conseguido	que	distintos	agentes	realicen	acciones	de	forma	coordinada	y	
complementaria?	

Participación	de	la	sociedad	civil:	
¿Hay	una	mayor	implicación	de	las	personas	de	la	sociedad	civil	en	las	
problemáticas	de	los	municipios?	
¿Qué	grupos	sociales	son	los	más	activos	en	la	participación	local?	
¿Se	han	creado	espacios	para	el	debate	y	procedimientos	que	permitan	la	
participación	activa	en	el	municipio/comarca…?	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

¿Hay	nuevas	propuestas	por	parte	de	grupos	de	la	sociedad	civil	para	dar	respuesta	
a	la	problemática	social	del	municipio?	

Investigación	
¿Se	conoce	el	impacto	de	las	acciones	de	ECG	puestas	en	marcha?	
¿El	resultado	de	la	investigación	es	útil	para	planificar	nuevas	acciones	de	ECG?	
¿Las	acciones	de	investigación	han	servido	para	diseñar	acciones	adecuadas	a	las	
circunstancias	y	características	propias	del	medio	rural?	
¿Qué	conocimientos	han	adquirido	las	personas	participantes	en	la	investigación?			
¿Se	han	generado	nuevas	propuestas	de	acción?	

	

	
En	función	de	las	preguntas	de	evaluación	se	elaboran	los	indicadores,	que	servirán	también	para	
hacer	el	monitoreo	o	seguimiento	de	la	implementación.	Los	indicadores	pueden	ser	cuantitativos	o	
cualitativos,	no	son	métodos	y	si	no	que	al	contrario	se	recomienda	su	utilización	de	forma	
combinada.	A	continuación	se	muestran	las	características	que	han	de	tener	los	indicadores	de	
impacto:	

• Expresan	los	cambios	generados	a	partir	de	la	implementación	de	la	Agenda.	Deben	permitir	la	

comparación	con	la	situación	anterior	a	la	implementación	del	programa		y	en	los	sucesivos	

cortes	evaluativos	programados.	Para	ello	es	necesario	disponer	de	la	llamada	“línea	de	base”	y	

los	momentos	de	evaluación	intermedia,	final	y	de	impacto.	

• Reflejan	cambios	observados	en	la	población	objetivo	así	como	de	situaciones	expresadas	

cualitativamente	(satisfacción,	bienestar).	

• Se	definen	desde	el	diseño	de	las	acciones	y,	de	esa	manera	se	garantiza	su	solidez	y	

confiabilidad.	

• Deben	ser	válidos,	es	decir	comprobar	efectivamente	aquello	que	se	pretende	medir.	

• Deben	ser	confiables.	Su	valor	no	depende	de	quien	lo	mida	pues	las	variaciones	que	refleja	son	

efectivamente	encontradas	en	la	realidad.	

• Pueden	ser	cuantitativos	y	cualitativos,	estos	últimos	están	basados	en	la	percepción	o	el	grado	

de	convicción	del	participante	sobre	una	cierta	situación.	

	
Temporalización:	El	diseño	de	la	evaluación	y	de	los	indicadores	se	debería	hacer	simultáneamente	al	
diseño	y	planificación	de	implementación	de	la	Agenda	en	cada	zona	rural	concreta.	
	
2.2.	Monitoreo	
	
Es	el	proceso	sistemático	de	recolectar,	analizar	y	utilizar	información	para	hacer	seguimiento	al	
progreso	de	un	programa	en	pos	de	la	consecución	de	sus	objetivos,	y	para	guiar	las	decisiones	de	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

gestión.	El	monitoreo	generalmente	se	dirige	a	los	procesos	en	lo	que	respecta	a	cómo,	cuándo	y	dónde	
tienen	lugar	las	actividades,	quién	las	ejecuta	y	a	cuántas	personas	o	entidades	beneficia.66	
	
El	monitoreo	se	planificará	al	diseñar	la	evaluación,	y	se	utilizará	los	mismos	indicadores	que	se	hayan	
diseñado	para	ésta.		

	
Temporalización:	El	monitoreo	se	realiza	una	vez	comenzado	el	programa	y	continúa	durante	todo	el	
período	de	implementación.		
	
2.3	Recogida	y	análisis	de	la	información	

A	partir	de	los	indicadores	se	identifican	las	fuentes	y	los	métodos	de	recogida	de	información	más	
adecuados.	En	el	Plan	de	implementación	de	la	Agenda	se	hacen	algunas	sugerencias	de	cómo	se	
podrían	evaluar	las	acciones	de	cada	ámbito	de	actuación.	

Temporalización:	A	lo	largo	de	toda	la	implementación	de	la	Agenda.	

2.4	Redacción	del	informe	de	evaluación		
	
El	informe	de	evaluación	debe	contener	los	resultados	de	la	evaluación	de	forma	que	resulte	útil	para	
para	la	toma	de	decisiones	y	para	la	planificación	de	nuevas	propuestas	de	acción.	Cada	informe	
recogerá	la	información	pertinente	a	la	implementación	concreta	de	la	Agenda	que	se	haya	realizado	y	
dará	respuesta	a	las	preguntas	de	evaluación	que	se	formularon	en	el	diseño	de	ésta.	
	
Algunas	recomendaciones	generales67	para	realizar	un	informe	de	evaluación	pueden	ser:		
	
• Incluir	 una	 descripción	 del	 programa	 y	 de	 su	 implementación	 incluyendo:	 el	 título	 del	 programa,	

duración	 y	 fechas	 clave,	 lógica	 de	 la	 intervención,	 objetivos,	 productos	 y	 resultados	 esperados,	
presupuesto	total,	ubicación	geográfica,	y	descripción	e	identificación	de	los	beneficiarios.		
	

• El	análisis	debe	estar	basado	en	las	preguntas	de	evaluación	formuladas	en	el	diseño	de	la	evaluación.	
	

• 	Se	debe	responder	a	las	preguntas	de	evaluación	dentro	de	un	contexto.	Por	ejemplo,	al	analizar	la	
relevancia	del	diseño	del	programa,	es	importante	describir	inicialmente	el	diseño	y	el	proceso	por	
medio	del	cual	este	se	llevó	a	cabo.	En	términos	generales,	el	reporte	debería	ser	de	fácil	lectura	para	
cualquier	lector.		
	

																																																													
66	ONU	MUJERES	(2013):	Elementos	esenciales	de	planificación	para	la	eliminación	contra	la	violencia	de	mujeres	y	
niñas.		http://www.endvawnow.org/es/articles/330-cual-es-el-monitoreo-y-la-evaluacion.html	
67	Recomendaciones	basadas	en:	MDG	ACHIEVEMENT	FUND:	Guía	para	informes	de	Evaluación	Final.		
En	
http://www.mdgfund.org/sites/default/files/Gu%C3%ADa%20para%20informes%20de%20Evaluaci%C3%B3n%20F
inal.pdf	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	
	

	

	
	 	 	
	

	

	

• El	 análisis	 debe	 estar	 basado	 en	 evidencia.	 No	 alcanza	 con	 citar	 la	 opinión	 de	 una	 contraparte	 o	
presentar	la	opinión	del	evaluador,	las	afirmaciones	deben	estar	basadas	en	hechos	y	datos	válidos	y	
fiables,	obtenidos,	por	ejemplo,	de	documentación,	encuestas,	triangulación	de	información,	etc.	
	

• La	 evaluación	 debe	 analizar	 el	 grado	 en	 que	 se	 han	 alcanzado	 los	 resultados	 esperados	 de	 la	
intervención.	En	primer	lugar,	se	deben	describir	las	actividades,	productos	y	resultados	esperados	
inicialmente.	En	segundo	lugar,	se	debe	analizar,	en	base	a	indicadores	y	otros	datos,	el	grado	en	que	
se	han	alcanzados	estos	objetivos	planeados.	

	
• Las	conclusiones	no	deberían	ser	una	mera	 repetición	del	análisis,	 sino	que	partiendo	del	análisis,	

deben	sintetizar	y	resaltar	los	puntos	claves,	éxitos	y	debilidades	del	programa.		
	

• Se	puede	incluir	una	sección	de	lecciones	aprendidas	que	agregue	los	hallazgos	del	programa,	a	la	luz	
de	su	posible	extensión	a	otras	intervenciones	o	formulación	de	políticas	públicas.		
	

• No	 se	 deben	mezclar	 conclusiones	 o	 recomendaciones.	 Si	 bien	 las	 recomendaciones	 deben	 estar	
basadas	en	el	análisis,	las	mismas	deben	presentarse	en	una	sección	separada,	al	final	de	informe.		
	

• Las	 recomendaciones	deben	estar	 basadas	 en	 los	hallazgos	 y	 conclusiones.	 Las	mismas	deben	 ser	
claras,	realistas	y	realizables.	Adicionalmente,	se	debe	definir	claramente,	para	cada	recomendación,	
la	audiencia	/contrapartes	a	los	que	la	misma	se	dirige,	así	como	el	alcance	y	el	período	estimado	para	
su	ejecución	(largo	plazo,	o	corto	plazo).	

	

Temporalización:	El	informe	de	evaluación	se	realiza	al	finalizar	la	evaluación.		
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 

	
	

	

	
	 	 	
	

	

	

Plan	 de	 implementación	 de	 la	 Agenda	 de	 Educación	 para	 la	
Ciudadanía	global	en	el	ámbito	rural	europeo	
	
En	las	Tablas	que	siguen,	se	presentan	de	manera	orientativa	y	como	“carta	náutica”,	guía	del	proceso	
que	 se	 ha	 presentado,	 las	 diferentes	 líneas	 estratégicas	 más	 desarrolladas	 a	 través	 de	 las	 acciones,	
actividades	y	cambios	esperados	en	lo	que	se	refiere	adquisición	de	nuevos	conocimientos,	habilidades	y	
valores	en	los	distintos	grupos	destinatarios.	
	
Los	 cambios	 esperados	 serán	 el	 referente	 sobre	 el	 que	 se	 definen	 los	 criterios	 de	 evaluación	 y	 las	
herramientas	para	medir	dichos	cambios.		
	
Al	 igual	 que	 en	 la	 presentación	 de	 la	 Agenda,	 las	 tablas	 de	 implementación	 se	 presentan	 por	 líneas	
estratégicas	con	la	finalidad	de	facilitar	su	lógica	y	su	temporalización.	De	nuevo	insistir	en	que	debe	ser	
entendido	 como	 una	 propuesta	 que	 deberá	 ser	 adaptada	 a	 cada	 una	 de	 las	 potenciales	 realidades	 y	
contextos	locales.	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 	 	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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70 

The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 

	 	

13
	

		 	 	 1	
Co

or
di
na
ci
ón

	
	 	 	 	 	 	 	

Ac
tiv

id
ad

es
	

Ag
en

te
s	

re
sp

on
sa

bl
es

	
Te

m
po

ra
liz

ac
ió

n	
Te

m
as

.	C
on

te
ni

do
s	

Cr
ea
ci
ón

	d
e	
eq
ui
po

s	
de
	c
oo

rd
in
ac
ió
n	

en
	e
l	á
m
bi
to
	lo
ca
l	

o
 

En
ti
da
d	
lo
ca
l	

	
o

 
O
N
G
/O

SC
	

	 o
 

Ce
nt
ro
s	
ed
uc
at
iv
os
	

	 o
 

A
ul
as
	d
e	
cu
lt
ur
a	

	 o
 

A
so
ci
ac
io
ne
s	
m
ad
re
s	
y	
pa
dr
es
	

al
um

na
do

	
	 o

 
o	
A
so
ci
ac
io
ne
s	
cu
lt
ur
al
es
,	d
e	
m
uj
er
es
,	

jó
ve
ne
s,
	…
	

	In
ic
io
	

	

La
s	
en
ti
da
de
s	
pa
rt
ic
ip
an
te
s	
en
ti
en
de
n	
la
	E
CG

	c
om

o	
m
et
od

ol
og
ía
	p
ar
a	

la
	c
om

pr
en
si
ón

	d
e	
lo
s	
pr
ob

le
m
as
	lo
ca
le
s	
y	
gl
ob

al
es
.	

La
s	
en
ti
da
de
s	
pa
rt
ic
ip
an
te
s	
re
co
no

ce
n	
la
	im

po
rt
an
ci
a	
de
	la
	E
CG

	c
om

o	
es
tr
at
eg
ia
	d
e	
de
sa
rr
ol
lo
	lo
ca
l.	

La
s	
en
ti
da
de
s	
co
m
pr
en
de
n	
la
	n
ec
es
id
ad
	d
e	
ac
tu
ar
	e
n	
re
d	
pa
ra
	la
	

co
ns
ol
id
ac
ió
n	
de
l	f
or
ta
le
ci
m
ie
nt
o	
or
ga
ni
za
ti
vo
	y
	e
l	d
es
ar
ro
llo
	d
e	

es
tr
at
eg
ia
s	
de
	la
rg
o	
al
ca
nc
e.
	

Re
al
iz
ac
ió
n	
de
	u
n	
m
ic
ro
-d
ia
gn
ós
ti
co
	

de
	n
ec
es
id
ad
es
	y
	r
ec
ur
so
s	
ed
uc
at
iv
os
	

en
	E
CG

.	
o	
Eq
ui
po

	c
oo

rd
in
ad
or
	lo
ca
l	

Pr
im
er
	s
em

es
tr
e	

Se
	c
on

oc
e	
la
	a
ct
iv
id
ad
	d
es
ar
ro
lla
da
	s
ob

re
	E
CG

	e
n	
el
	m
un

ic
ip
io
	e
n	
el
	

pa
sa
do

.	

Se
	id
en
ti
fic
an
	a
ct
or
es
,	t
em

át
ic
as
,	p
ar
ti
ci
pa
nt
es
,	m

et
od

ol
og
ía
s,
...
	d
e	
la
s	

ac
ci
on

es
	d
e	
EC
G
.	



93

   

 
   

71 

Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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70 

The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 	 	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 	 	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 	 	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 	 	
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 	 	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 	 	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Acrónimos	
	
DEAR:	Development	Education	and	Awareness	Raising.	
	
ECG:	Educación	para	la	ciudadanía	global.	
	
ED:	Educación	para	el	Desarrollo.	
	
EYD	(2015):	European	Year	for	Development	(2015).	
	
IAP:	Investigación	–	Acción	Participativa.	
	
LEADER:	Liaison	Entre	Actions	de	Développement	de	 l'Économie	Rurale.	Vínculos	entre	acciones	de	
desarrollo	de	la	economía	rural.	
	
OCUVa:	 Observatorio	 de	 la	 Cooperación	 Internacional	 para	 el	 Desarrollo	 de	 la	 Universidad	 de	
Valladolid	(Uva).		
	
ONG:	Organizaciones	no	gubernamentales.		
	
OSC:	Organizaciones	de	la	sociedad	civil.	
	
PAC:	Política	Agraria	Común.	
	
UE:	Unión	Europea.	
	
UNESCO:	Organización	de	las	Naciones	Unidas	para	la	Educación,	la	Ciencia	y	la	Cultura.	
	
UVa:	Universidad	de	Valladolid.	
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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Implementation and process 
Have all the proposed measures been implemented? 
What has been the scope of these measures?   
What difficulties have come up in the implementation of these measures? 
What has been the degree of involvement of the work teams, organizations, and others 
involved? 
Has the communication between the work teams been adequate, effective, clear, and 
sufficiently frequent? 
Has the coordination been effective? 
Has the technical facilitation team performed their duties well? 
Have the opinions and specific needs of different social groups (by age, gender, or cultural, 
religious and/or functional diversity) been taken into account? 

Results and impact 
Agent training: 

What lessons (meaning knowledge, values, or attitudes) have been learned in relation to 
the GCE by the agents who have participated in the training? 

 Have the new approaches been included in the professional practice of these agents? 
 Are there new measures created to include the global dimension in the actions of NGOs, 

Civil Society Organisations, Local Bodies, educational centres ...? 
Networking: 
 Have new coordination spaces been created? 
 Have networks of work, mutual support, exchange, etc. been created? 

Are actions or projects jointly planned? 
Have different agents been able to carry out actions in a coordinated and complementary 
manner? 

Civil society participation: 
Is there a greater involvement of people from civil society in the problems of 
municipalities? 
Which social groups are the most active in local participation? 
Have procedures and spaces for debate that allow active participation in the 
municipality/region been created? 
Are there new proposals from civil society groups to respond to the municipality’s social 
problems? 

Research: 
Is the impact of the implemented GCE actions known? 
Are the results of the research useful for planning new GCE actions? 
Have the research actions been used to design actions that are appropriate to the 
circumstances and characteristics of the rural environment? 
What knowledge have the people participating in the research acquired?    
Have new proposals for action been generated? 

 

 

Based on the evaluation questions, the indicators used to monitor and track implementation are 
created. The indicators can be quantitative or qualitative, they are not methods and, on the contrary, 
their use in a combined way is recommended. The following are the characteristics that the impact 
indicators must have: 

● They express the changes generated from the Agenda’s implementation. They should allow 
comparison with the situation prior to the program’s implementation and in the successive 
programmed evaluation cuts. For this, it is necessary to have the so-called "baseline," and the 
moments of intermediate, final, and impact evaluation. 
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The purpose of the evaluation is to frequently provide information on how the measures proposed in 
the Agenda are being put into practice, and to what extent the expected results and impact are being 
obtained. It serves to assess the need for revision, updating, and/or improvement of the Agenda. 

The evaluation process proposed is of both process and impact. This means, on the one hand, to detect 
and specify possible failures or imbalances of the process, and on the other, to assess the changes 
produced by the Agenda’s execution. 

The evaluation processes, as well as the methodology to be followed within it, may be diverse (meaning 
quantitative, qualitative, and mixed methods), and must be designed individually in each case. 
However, they will always be based on the following aspects: type of programming that has been 
designed and the material and human resources available. 

The evaluation is divided into four strategic actions: 

2.1 Design of the evaluation plan and indicators 

2.2 Monitoring 

2.3 Information collection and analysis  

2.4 Writing the evaluation report 

2.1 Design of the evaluation plan and indicators 

This step means designing and deciding what type of evaluation is going to be carried out, formulating 
the evaluation questions, designing the indicators to measure progress, and identifying the most 
appropriate sources and methods for information collection. 

The first step must be to determine what aspects need to be evaluated. The following table lists some 
of the questions that must be asked to evaluate the Agenda’s implementation. It is not an exhaustive 
list, as it should be individualized to each rural setting according to the implementation that has been 
carried out, therefore it is intended as only a guide when designing the evaluation: 

 

Achievement of objectives  
Is the quality and effectiveness of GCE (Global Citizenship Education) actions being promoted? ( 
Specific Objective SO.1) 

To what extent have GCE training processes been implemented by agents from different 
educational fields? (Operational Objective - OO.1.1) 
To what extent does the Agenda serve to facilitate the design of GCE actions? (OO.1.2) 
To what extent is the Agenda promoting networking, coordination, and complementarity? 
(OO.1.3) 
To what extent does the Agenda serve to analyze the impact of GCE actions to generate 
new proposals? (OO.1.4) 

Are attitudes among rural citizens changing? (SO.2 
Has participation in GCE processes been promoted in people and social organizations in 
rural areas? (OO.2.1) 
To what extent have there been changes in the attitudes of citizens in favor of peace, 
justice, human rights ...? (OO.2.2) 
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